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Editorial
The first volume of Adarsha Multiple Campus (AMC) Journal was 
published in February, 2020 by Research Management Cell (RMC) 
of Adarsha Multiple Campus, Dhading. Being a college outside the 
capital, it is not easy for publishing a research based academic journal. 
As editors of this journal, we encounter two major challenges: 1) to 
continue its publication, and 2) to ensure its quality. Due to Covid 19 
pandemic, the number of students decreased in the college resulting in 
economic and other challenges. Primarily, our prospective contributors 
are lecturers, researchers and academicians. Though they got time for 
academic pursuits during prolonged lockdown, it was not possible to 
insist potential contributors to produce quality articles.

We could share our journal to few experts and met different stakeholders. 
The journal became a frequent topic during our conversation. Different 
feedbacks were deliberately collected. As per the suggestions, we 
applied for registration of our journal in NepJOL. After registration of 
the journal in NepJOL, it has been a dream journal for the authors. The 
access of our articles has been open to global readers. It can be accessed 
at https://www.nepjol.info/index.php/amcj. However, this could not 
result in profusion of contribution from authors.  

Like in the Volume I, we screened the articles sent by the authors. In order 
to improve the quality of the articles, we provided prompt feedbacks. 
When the authors incorporated the feedbacks and sent them again, we 
forwarded them to expert reviewers. We employed double blind peer 
review method. Neither the expert reviewers knew the name of the 
authors nor did the authors know who the reviewers of their articles 
were. Due to our goodwill, expert reviewers managed time and provided 
feedbacks for authors in both cases: approval for publication or rejection. 



The experts were free to recommend whether the article was publishable 
or not. We shared the feedbacks received from reviewers to the authors 
promptly. The authors incorporated the feedbacks of expert reviewers. 
Afterwards, the editors viewed the changes made and forwarded them 
to Nepali and English Language Departments for final language editing. 
Thus, contribution of valued authors and expert reviewers is very 
praiseworthy to come up with the second volume of AMC Journal.

The editorial team had ample patience for improving quality of the 
journal. Few experts were requested for providing feedbacks as well. 
Following them, the editors avoided the errors observed in the previous 
volume. Despite the efforts, there may have existed some unintentional 
flaws. We apologize with the readers for forgiving us and request for 
sharing suggestions for betterment of the journal in future. 

We intensified our efforts after September 2020 for collecting the articles. 
We had long festivals during the period. Therefore, it was not possible 
to reach to wider circles of contributors so that we could receive more 
articles with fair quality. During the course of article collection, we 
found broadly three types of contributors viz. reluctant to write, willing 
to write but less capable to understand the instruction of the editors and 
sharp authors who have contributed quality articles. 

Finally, we acknowledge the contributions of valued authors, and expert 
reviewers together with campus family, designer and printing press. 
This publication is a product of teamwork. We cannot help thanking 
the staff of Tribhuvan University Library for publishing our journal in 
NepJOL. We expect incessant supports from readers as well as different 
stakeholders to continue AMC Journal even in future. 

Contact Address
Editors
Tell: 010-402332
Email: editors.amcj@gmail.com
URL: amcdhading.edu.np
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Health Seeking Processes of 
Leprosy Patients in a Hill District of 

Nepal

Dr.Ulla-Britt Engelbrektsson* & Prof. Madhusudan Subedi†

Abstract

To shorten delays in leprosy diagnosis, health-seeking processes have to be understood 
and documented. In 2015, the International Nepal Fellowship launched a three-year 
research project on the subject. One part of the project was a community study in which 
recent health-seeking efforts were to be studied in the light of earlier ones. The focus 
of this article is upon insights gained in field research in a village and its immediate 
surroundings in the district of Jajarkot, western Nepal. The result is a longitudinal, 
patient-focused study that covers the period from just before the start of leprosy services 
until late 2018. The research methods include participant observations, narratives, in-
depth interviews, and documentary and statistical enquiries. The research shows that 
the introduction of the Multi Drug Therapy (MDT) in the early 1980s has drastically 
changed the local leprosy situation. The number of new cases has declined, there are 
far less impairments and disabilities, and those recognized as affected are no longer 
excommunicated. However, the delays before diagnosis tend to be long. A lack of 
leprosy being present diagnosing skills within the health services sector is one reason. 
The residents not recognizing early signs and symptoms is another. An expectation 
of leprosy endemic in certain kinship groups, and not in others, is yet another. And, 
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for some, so is the fear of social stigma. Moreover, there is the delaying factor of more 
than one set of beliefs and practices in relation to leprosy: a traditional mainly magic-
religious outlook and an approach which co-exists with allopathic (biomedical) views 
and methods. 

Keywords: leprosy health-seeking, leprosy related beliefs, delays in leprosy 
diagnosis, social stigma, Nepal

Introduction

This section highlights the background of the study, the research project 
and earlier research in the area. 

At the start of the National Leprosy Programme in Nepal (1974), the 
Government asked the International Nepal Fellowship (INF) to assist in the 
western half of the country. INF’s work in the district of Jajarkot started 
five years later with various surveys. A year later, as one of the outcomes 
of the surveys, the district leprosy prevalence was estimated to be 157 cases 
per 10,000 population (International Nepal Fellowship, 1981). Shortly after, 
INF allocated a leprosy supervisor to work alongside government staff. The 
arrangement continued over the next 25 years.

In 2009, shortly before the official proclamation of ‘leprosy elimination 
at a national level’ (less than one person on leprosy treatment per 10,000 
population at a specific date), the recorded point prevalence ratio for Jajarkot 
was 2.04 per 10,000 population (Leprosy Control Division, 2010). Seven years 
later, in 2016/17, with a total of 46 patients on leprosy treatment throughout 
the year, according to official statistics, the leprosy point prevalence for 
Jajarkot was 1.28 per 10,000 population (Leprosy Control Division, 2017). 
Parts of the recorded declines reflect the ending of a huge backlog and 
changes in definitions and in lengths of treatments (early treatments longer 
than later ones). Even so, Nepal has come a long way in combatting the 
disease. However, there is still some way to go. 

The research project

To assist in the battle against leprosy, in early 2015, INF launched a research 
project in the western part of the country entitled “Delays in Diagnosis and 
Treatment, Leprosy in Nepal” (‘the Delay project’). Included in the project 
was a community study in which current health-seeking efforts were to be 
researched in the light of those of an earlier date. The community chosen 
was the rural community of Dhobata in the hill district of Jajarkot. Previous 
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studies of leprosy health-seeking in Nepal were few, and not from the 
western part. 

In Jajarkot, as in the rest of the country, most leprosy patients present voluntarily. 
Long delays aggregate negative consequences for individual and families and, 
in cases of infectious leprosy, increase the risk of the spread of the disease.

Earlier research in the area

The choice of community was steered by the existence of earlier leprosy-related 
studies in the area. INF’s 1979/80 surveys in Jajarkot included active case finding 
surveys which, in some places, were combined with health education and a pre- 
and post-health education survey, the Leprosy Knowledge and Attitude Survey. 
One of the ten randomly selected sites for the latter was a ward within the Dhobata 
Village Panchyat. At each site, a pre-decided number of residents were interviewed 
face-to-face with the help of a mainly multiple choice questionnaire on the cause 
of leprosy, attitudes concerning leprosy, and expected behavior towards those 
affected. There was no final report on the outcome but in 1996 (see below), the 
reply data from six of the ten sites were recovered and analyzed. Shortly after the 
surveys, in Dhobata and its neighboring villages, Dr Robert Cardinalli, a social 
anthropologist, and his team, using both in-depth anthropological methods and 
quantitative survey techniques, time-allocation mapping in particular, researched 
the economic roles and the social status of leprosy affected persons within their 
families and within the wider social group. The studies in the field stretched over 
a year. The findings are presented in a massive unpublished report from 1982 
(Cardinalli, 1982). And, 15 years later, in 1996, the main author of this article, also a 
social anthropologist, studied the situations of leprosy affected persons and families 
in Dhobata and its neighboring villages. The area was re-visited in 2009 and in 2010 
and subject-relevant information on what had taken place since the earlier studies 
was gathered and new patients were identified and interviewed. In addition, in 
2010, INF’s earlier Leprosy Knowledge and Attitude survey was repeated in the 
previously surveyed Dhobata ward. The main findings from 1996 and the 2009 
and 2010 follow-ups are reported on in a chapter of its own in a monograph by the 
main author of this article, published in 2012 (Engelbrektsson, 2012). Thus, there 
were leprosy-related ethnographic data to build upon and established networks to 
draw upon for the envisioned community study. 

The study site  

The village of Dhobata is situated north-east of the district headquarters, 
the Jajarkot Khalanga, at an altitude of 3,500m. There are two other villages 
and one sizeable off-shoot hamlet within one hour’s walking distance. The 
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four settlements are ordinary Hindu Parbatiya (hill people) communities. The 
settlement patterns are dense. The primary means of livelihood was and is 
high altitude farming supplemented by animal husbandry. Land holdings 
are small. To make ends meet, dispensable men go south, mainly to India, for 
seasonal work and of late even further abroad and for longer periods of time. 
In each village, the high castes form a majority and have the economic, social, 
and political power. Families from the same lineage tend to live close to each 
other with frequent interaction. At the same time, social visiting between 
non-related households is limited and non-existent across caste boundaries.   

In 1996, Dhobata, the largest unit, contained 89 households. There was a 
village school and radios but no electricity. Seventy percent of the high 
caste households had someone literate in the house whereas the same was 
true for only 20% of the Dalit (‘low caste’) ones. A day of hard walking on a 
dirt track was needed to reach the district headquarters. In 2018, there were 
somewhat more than 100 households, a paved road with bus transport to the 
district headquarters, solar panel electricity, and mobile phones. Alongside 
a higher level government school, there was also a private alternative and, 
most likely, at least one literate person per household.

The Map
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Material and methods

Diverse material from the 1979/80 INF surveys found in one of the INF offices 
in Pokhara in early 1996, together with consultations with the supervisor of 
the Jajarkot Leprosy Knowledge and Attitude Survey and information found 
in the unpublished report by Dr Cardinalli, provided background information 
to the 1996 one-month field research with week-long follow-ups in 2009 and 
2010. Histories of older and recent leprosy cases were gathered and when 
possible reviewed with those most directly involved: the person affected and 
family members. Medical records were scrutinized and discussed with local 
health workers. In addition, data located from INF’s 1979/80 Knowledge and 
Attitude survey was statistically analyzed and examined. 

Health-seeking processes were not a key topic in the material at hand, yet it 
contained subject-relevant information. In the 2016 field study and its follow-
ups, some of the earlier interviewed patients were re-interviewed, now with 
a focus on health-seeking processes, and later patients were approached and 
interviewed about their health-seeking efforts, all in order to identify and 
document major factors of influence for leprosy delays over time within a 
local context, in this case the Dhobata area in the Hill district of Jajarkot.  

In the later study, in 2016, and in the 2018 follow-ups, local health workers were 
contacted and various registers and patient files were examined. Homes were 
visited and key informants were questioned. Kinship charts were drawn and 
patients were interviewed face-to-face with the help of a pre-tested interview 
guide at a time and place convenient for them. Those approached were informed 
about the purpose of the study, that participation was voluntary, that interview 
information was confidential, and that there would be no reimbursement. Most 
respondents were met with more than once. 

The historical period covered by the various research undertakings stretches 
from just before the start of local leprosy services until late 2018. Insights 
gained are presented as a longitudinal study in the form of a time-sequenced 
narrative, mainly organized around the 1996 study and its follow-ups 
and the 2016 study and its follow-ups. Both studies were headed by the 
first author of the present article, assisted by senior INF leprosy staff. The 
account is patient-focused. Being a mainly qualitative narrative, selected 
illustrations are used to exemplify general insights and conclusions (for 
details, see Ogden and Porter, 1999; Subedi 2018; Engelbrektsson et al. 2019).  
To protect the anonymity of persons, the names of places have been altered.

The ethnographic focus of the study is on leprosy-related ideas, experiences, 
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and practices of one local area in one of Nepal’s remote districts. This limits 
the extent to which the findings can be generalized. However, the insights 
gained are expected to be valid for similar socio-cultural contexts of Nepal, 
in particular the Hindu Parbatiya (hill people) communities.   

Major findings 

Being a longitudinal study, the findings are presented in a time sequence.

Prior to the arrival of local treatment 

Before the opening of the national borders of the Hindu kingdom of Nepal 
in 1951, health services for most residents, those in Jajarkot included, were 
primarily dispensed by shamans, priests, and herbalists. The first effective 
anti-leprosy drug, dapsone (DDS), reached Jajarkot in the late 1970s.  

Pipalbot, one of the villages next to Dhobata, was particularly hard hit by 
leprosy. In the mid-1970s, a group of nine leprosy patients from Pipalbot 
together with two from another village led by a hired man from Dhobata 
(not leprosy affected), set out for Nepal’s capital in search of treatment. 
Twenty years later, the man from Dhobata recounted: 

“We walked slowly as some had troubles with their feet and others had bad 
eyesight. Some had deformities and some had ulcers, and people along the route 
were alarmed and told us not to get close. The youngest was twelve, the oldest 
nearly sixty. We brought provisions but had to buy some food and that was not 
easy as people did not want to sell to us. It took us 15 days to reach Raxaul (just 
inside India). From there we tried to get a bus to Kathmandu but the drivers 
didn’t want us. Finally, I pushed them all into one bus. The bus owner was 
very angry and hit me with a shoe but we stayed put. We paid double fees and 
were taken along. We were in the back of the bus. It was dark when we arrived 
in Kathmandu. We started walking early the next morning and 24 hours later 
we arrived at the Anandaban hospital (the Leprosy Mission) where we were 
nicely received. Some were admitted, whereas others stayed just outside the 
hospital. A few weeks later, we started the return journey, some with medicines 
for one year, others with medicines for two years.”

Most of those affected at the time, however, did not have the means to 
seek help outside the district and gradually their physical condition would 
deteriorate and because of it so would their social situation. In 1996, the 
next-door neighbor of our Dhobata host reported that some forty years 
earlier, first his mother and then his maternal uncle were forced out of the 
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village because of leprosy and some years later, so was his sister who had 
married into the off-shoot hamlet of Dhobata. “We cried and we feared the 
disease would come to us also. No one came near our house.” His sister was twenty 
years of age when there were signs of leprosy. One shaman after another 
was consulted. Finally, one said, “I am the god who gave this disease to your 
daughter. If you give me another daughter (for the shaman’s son to marry) I will 
take this disease away!” Their father (high caste) gave the youngest daughter 
to the shaman’s son (not high caste). She died in fever within a year. Shortly 
after, the leprosy affected daughter was excommunicated. She was 25 years 
of age when found dead in her shelter in the forest. 

In his report (1982), Dr Cardinalli notes that leprosy treatment had been 
available from the Jajarkot district hospital for some years. Supplies of drugs, 
however, were very irregular, and the hospital was usually not manned by 
doctors or technicians who were trained in the diagnosis and treatment of 
leprosy (p 94).  Locally, he writes, leprosy was generally believed to be a 
punishment for sins and misdeeds committed in one’s past life or lives (p 
321). And, for those recognized as affected, there was a heavy loss of status 
both within and outside the household. He concludes: “…the disease of leprosy 
is as much a social, cultural and psychological problem as it is a medical one” (p 313). 

He reports that the traditional community response to leprosy was avoidance 
and separation. Meanwhile, those affected were shy to display themselves 
in public. At the same time, the dominant patriarchal social structure gave 
male patients a better chance to withstand social pressure than females. 
However, because of the caste hierarchy, some males were socially more 
vulnerable than others. Thus, Dr Cardinalli says that those forced to live 
outside the village because of leprosy were mainly women and low caste 
men, and primarily those whose physical conditions were such that they 
were no longer able to contribute to the household economy (p 136). 

In 1996, the before mentioned neighbor of our Dhobata host and others 
besides him reckoned that during his 60-year lifetime there had been 25 
leprosy affected persons in Dhobata and its off-shoot hamlet. Only four 
were women. Except the six still present in the village, all had been put out 
or had left the area. Some had taken their own lives. “The big change,” he 
said, “came with the team from Kathmandu and with the medicines.”

The 1979/80 INF health-education survey supervisor, Mr Mukhti Sharma, 
met with and interviewed in 1996, told that the surveying had been far from 
easy as the people in Jajarkot were afraid of outsiders, there was a scarcity of 
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food, and the terrain was extremely challenging. Notwithstanding, with six 
months in between, the pre- and the post-surveys (same questions), were 
carried out in ten wards, in each with a minimum of 40 respondents (half 
males, half under the age of 30). The idea of half having formal or informal 
education equal to an 8th class level was abandoned as there were too few 
around to meet the criteria. The one-hour health education programme was 
carried out not only in the survey-sample wards but in all the wards within 
their administrative units, i.e. also in Dhobata proper.   

In 1996, as mentioned, the completed reply sheets from six of the ten wards 
were rediscovered and the data scrutinized and statistically analyzed on 
a ward basis as well as a whole. There were some variances, but the most 
striking feature was the uniformity in replies. The reply sheets from the 
ward within the Dhobata administrative unit were not found. However, 
Mr Sharma, testified to the replies from this ward not having differed from 
those of the other wards. 

The main purpose of the Leprosy Knowledge and Attitude survey was 
to evaluate the impact of the health education efforts. When interviewed 
in 1996, Mr Sharma expressed a deep disappointment with the outcome. 
“Knowledge was changed but not attitudes!” he said, a statement to which he 
provided numerous examples. The same conclusion he expressed at the time 
in a dispatch to the main organizers. In regard to those excommunicated, 
he wrote, “It is said that if cured from deformities they can stay in society but 
otherwise not!” And, about those not yet excommunicated, “…even when they 
know that a patient is on treatment, they will not touch him or her!” To us he 
concluded, “Only head-knowledge was changed – not attitudes and behavior!” 

The pre-education survey results revealed that leprosy, believed to be contagious; 
inherited; a curse by the gods; fate; and due to attacks by ghosts/spirits, was by far the 
most feared condition (> than 90%) in the district. The post-education survey 
results showed that the health education message about ‘germs’ (kitaunu - 
minute animals) had landed but only as one possible cause among others. 

The early days of local treatment

Mr Sharma reported that at the time of the surveys, early signs and symptoms 
of the disease were not recognized as leprosy. “To them,” he said, “a person 
affected by leprosy was a person ‘like a log’ - a person without hands and feet.”  
However, if there was known leprosy in a family, even those in an earlier 
stage of the disease could be ousted. “Our key message”, he said, “was that 
leprosy was curable and when on medicines no need to put anyone out.”
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The nearest public health facility, the Gukulpur Health Post, served four 
administrative units, Dhobata with its neighboring villages being one of 
them. Before the arrival of the INF teams its leprosy register contained four 
patients registered for treatment. A year later the number was 80.  

The treatment (dapsone, DDS) was free of charge. Even so, not everyone 
affected wanted to be enrolled. A case in point was a well-known shaman 
and his daughter in one of the villages next to Dhobata.  The shaman never 
showed up for an examination. The husband of his daughter, however, 
had his family examined. Three out of seven family members were found 
to be leprosy affected and were registered for treatment. The husband, a 
renowned shaman himself, and the son got started. The wife, however, 
refused to do so. She even had her examination card removed from the 
Health Post. She, like her father, claimed that her condition was not leprosy 
but ‘a leprosy-like condition’ imposed by the gods and therefore spiritual 
rituals (pooja) not medicines were called for. 

In spite of the survey supervisor’s disappointment, their messages of leprosy 
being curable and non-infectious after start of treatment had an impact, 
at least in Dhobata. Thus, shortly after the INF teams had left, the men of 
the village met and discussed what they had seen and heard. The decision 
made was to wait and observe what happened to those who were started 
on medicines. About 18 months later, the decision was that from then on 
‘the community’ would not excommunicate anyone on leprosy medicines. 
Not everyone was happy with the decision, but it was taken. On our arrival 
fifteen years later, within the Dhobata administrative unit, only one person, a 
Dalit (‘a low caste’) woman, lived outside the community because of leprosy.

In 1996

The terrain was as challenging as earlier, the previous fear of outsiders, 
however, was no longer prominent. A letter of introduction from the 
district leader of the Red Cross, and certificates from Tribhuvan University 
and from the Regional health authorities resulted in the official Dhobata 
village leader welcoming us and our research, even to the degree that he 
made arrangements for us to live in one of his houses. He and his relatives 
even paved the way for multiple contacts within and outside the village. To 
government health service staff ‘INF’ was a known entity, the INF hospitals, 
in particular and our linkage to these, ensured good co-operation.

Ill-health flourished in Dhobata and adjacent villages. Shamans 
(dhami/jhankri) counteracted malevolent spiritual forces, herbalists/bone-
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setters treated men and animals, pandits (Hindu priests) recited scripture 
portions and provided protective charms, and a few low-grade government 
health workers dispensed medicines to those who made their way to the 
Health Post. The Dhobata pandit suggested that according to ancient Hindu 
scriptures there were several types of leprosy. And he himself, he said, had 
cured some of the lesser ones.

In 1996, there were altogether 128 names in Gukulpur Health Post’s leprosy 
register. The names suggested that three-quarters were of a high caste 
background, one quarter Dalits, and two of an ethnic group background. This 
was in line with the general caste distribution of the area but the male/female 
ratio, however, was clearly unbalanced with three males to every female.  

The registered addresses indicated that 28 were from the Dhobata 
administrative unit. Of those, one person was probably from somewhere else. 
Four had left the area. Five had died. Eighteen were still around. We met and 
interviewed 15 of them and two who had registered and had their treatment 
elsewhere, and one who had had treatment without registration:18 persons 
in total with three being women. During the follow-ups in 2009 and 2010, the 
situations of most of those previously interviewed were followedup and four 
new patients were included in the cohort, one of them a woman. 

A surprising discovery in the Health Post’s records was that almost 70% of 
those registered (63 M, 22 F) were classified as ‘Out of Control’ (OC). Some 
had died before having finished the treatment and others had moved away. 
Even so, obviously a large proportion of those who had started treatment 
did not complete it, at least not then and there. 

In Dhobata, the suggested main reason for the high rate of defaulting was 
that several of those registered were persons with deformities and when 
they realized that the medicines would not ‘cure’ their deformities, they 
defaulted. In addition, the Health Post was not easy to reach, the staff were 
not friendly (they did not touch the leprosy patients and kept them waiting), 
and rumors suggested that the medicines were out of date.  

The village decision had been that, after the start of treatment, no one would 
be expelled as long as his/her condition did not deteriorate. However, a new 
ulcer and the like were understood as the disease not having been properly 
‘killed’ and thus a need for more medicines. And, over the years, many of 
those originally written off as ‘OC’ were restarted on leprosy medicines, 
some more than once. Meanwhile, the more effective Multi Drug Therapy 
(MDT) with shorter treatment periods had arrived.  
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One outcome of the INF case detection survey was the start of a monthly 
leprosy clinic at Gukulpur Health Post. It continued for more than twenty 
years. However, by the time of our stay it had come to an end and suspect 
cases were referred to the District hospital for diagnosing. 

In Dhobata, ‘leprosy’ (kor/kushta rog/maha rog), like all major negative 
drawbacks in life, was perceived as an earned condition for misdeeds in 
this or in an earlier life (the law of Karma). To be affected by leprosy was to 
be in an inauspicious state and in a ritually polluted condition. Thus, there 
should be avoidance, and ‘no touch’. However, with excommunication no 
longer an alternative, leprosy and its carriers had to be lived with. 

In a general sense, all leprosy was perceived as a curse by the gods according 
to the law of Karma. However, at the same time, there was the notion of 
some leprosy possibly or likely being directly imposed by lesser gods (from 
the outside), the ‘deity-caused’ (deotalagyo/dokh) type, in contrast to a more 
‘disease type’ leprosy (from inside the body/rog). Whereas the latter type 
would benefit from ‘Western medicines’ the former would not. In fact, the 
causative deity might well resent a medical intervention. 

In real life, it was not always easy to know which type was at hand. A case 
in point was a man (high caste) in Dhobata’s off-shoot hamlet who claimed 
that his condition was ‘deotalagyo’, whereas many of his neighbors thought 
otherwise. They, however, did not dare to challenge him and that in spite 
of his mother previously having been forced out of the village because of 
leprosy. The man’s face was red and swollen and there were ulcers. We 
were told that if the Ward Member would tell him to move out he would 
probably reply, “It is not your business, I am not living in your house!” Later, 
however, we learnt that unknown to the community and even to his mother 
and brother, alongside magic-religious consultations and sessions, he had 
leprosy medicines both from India and the District hospital. 

In the village of the earlier mentioned leprosy affected powerful shaman 
who refused to be enrolled for allopathic treatment, there was a teacher who 
had assisted the INF teams in their work and in doing so he had acquired 
a good knowledge of leprosy. A few years before we met, he (high caste) 
had suspected leprosy in a Dalit fellow villager and had sent him to the 
Health Post for a diagnosis. In 1996, he wanted us to examine and advise a 
relative of his. The teacher was convinced that his relative had leprosy but 
being of a younger generation he could not advise this older relative to go 
to the District hospital. We obliged and clearly it was leprosy. A week later, 
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the same teacher told us about ‘a god’ (deota) who had healed a severely 
deformed leprosy affected person. When in serious trouble, his family (the 
teacher’s family) had for generations turned to a specific god in their village 
of origin. In their present village, his parents, he told, had had a neighbor 
severely affected by leprosy who had been to one shaman (dhami/jhankri) 
after another without the desired result. Finally, the teacher’s grandfather 
had brought him to the god in their village of origin (to the shaman of that 
god). Animals were sacrificed and straight away the man started to get 
better. Thus, his collapsed nose became more normal and his clawed fingers 
began to straighten out, and over the next few months he was completely 
healed. The teacher, as far as we understood, believed it fully. We, however, 
had not expected such a story from such a person. He however, like many 
of the villagers, had an open mind to parallel explanations and suggestions.  

In 1996, only four persons were on leprosy treatment from the Gukulpur 
Health Post, none of them from our primary study area. One person, 
however, was in the pipeline, a Kami (iron-smith). Our host, the village 
leader, had spotted his condition and had quietly advised him to go to the 
Health Post. What our host did not know was that he had already been there 
and had been told to go to the District hospital for a leprosy examination. 
This, however, he had not done. One finger was shortened but hidden 
underneath a bandage, there was a plantar ulcer, and there was jhum-jhum 
(tingling/thudding nerve pain). He had been to one shaman in particular 
and several goats had been sacrificed. Finally, the shaman had told him that 
his condition was because the god of one of his pieces of land (he only had 
a few) was against him and he should have nothing to do with that plot of 
land. He followed the advice.   

At the same time, in Dhobata proper, there were six persons known to have 
been on leprosy medicines, some visibly marked by the disease and others not. 
They were not openly avoided but some villagers kept a distance. “Seventy-
five percent,” it was said, “were fairly convinced that because of the medicines they 
were no longer a danger to anyone but twenty-five percent were not.”  “Relatives,” 
it was said and observed, “showed a smiling face but were not eager for them to 
visit.” Meanwhile, those affected were careful not to challenge the good will 
of others and ardent in their efforts to come across as being in good health.   

The official message was: “leprosy is curable” (kushtarog niko huncha)! To the 
medically minded or trained the expression meant the killing off of the leprosy 
bacteria, but to most locals the expression meant the disappearance of signs 
and symptoms, a result not always achieved. In many cases there were more 
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questions than answers; a situation clearly demonstrated in the case of the 
woman who lived outside the community because of leprosy. She resembled 
the traditional stereotype of ‘no hands and feet’. She said that this was the case 
already in 1980 when she was started on leprosy medicines (dapsone). She 
defaulted within a year. There were two restarts. And in connection with the 
last one, according to the register, she was ‘released from treatment’ (RFT = 
medically cured). “Do you still have leprosy?” we asked. “I think not but I am 
not sure,” she said. The reason she thought that her leprosy might be gone 
was that previously blisters would not heal but now they did. The villagers, 
however, did not believe she was cured. “If cured she should have fingers,” they 
said. She had a daughter in the village. The daughter knew that her mother 
had taken medicines for several years but did not know if they were sufficient 
or not. “I am afraid of the disease, but not of my mother,” she said.

In 1996, when leaving Pipalbot (the main village of the group who twenty years 
earlier headed for Kathmandu in search of treatment), we were approached by 
some locals wanting to talk with us. They reckoned that presently there were 
five persons affected by leprosy in the village and they wanted to know if they 
were ‘safe’ or not? The five had been on medicines but even so they had noticed 
that sitting at the same distance from the fire, ‘X’ developed blisters whereas 
they did not. “We try to play it as safe as possible,” they said, “but the village is small 
and sometimes we end up rubbing shoulders with those affected and involuntarily we 
touch things they have touched.”  “Will it come to us?” they wondered.  

In 2009 and 2010

In the Civil War (1996-2006), the district of Jajarkot was a stronghold for 
Maoist rule and activities. In Dhobata, a local Dalit was installed as village 
leader. The Maoists propagated against the healing methods of shamans 
and pandits. Meanwhile, an allopathic Sub-Health Post was set up.  

In spite of the presence of the Sub-Health Post and frequent health messages 
during the Maoist era, the understanding of the allopathic approach was 
extremely limited. Having learnt that we were medically trained, people kept 
asking us for medicine for this and that, seemingly completely unaware of the 
need for detailed information and/or an examination for the right treatment. 
To most, the working of Western drugs was obviously as mysterious and 
miraculous as any shamanistic intervention, perhaps even more so! 

Seemingly, the decision where to turn for help when ill or injured was 
mostly a matter of convenience. During clinic hours, many would turn to 
the Sub-Health Post. If not satisfied, the next step could be a consultation 
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with a shaman and/or a trip to a newly opened medicine shop a few hours 
away. 

Leprosy medicines, it was said, had a good effect on many but not necessarily 
on everyone. Moreover, the conditions of some who had improved with 
medicines had not remained stable. If ‘cured’ by medicines, how could that 
be? And, contrary to expectations there had been new cases, yet they had 
understood that after the start of medical treatment a person would not be 
infectious! The transmission of a disease from one person to another was a 
known phenomenon but prolonged incubation periods were not. 

The Gukulpur Health Post was flooded in 2007 and its leprosy register 
was lost. In 2009, in the new register, there were only three entries for the 
Dhobata administrative unit: two ‘released from treatment’ (RFT) and one 
‘on treatment’.

The one ‘on treatment’ was a man in his early twenties who, in 2009, 
accompanied by his father, came to our house late one evening. He reported 
that quite suddenly there had been nodules on his face and shortly after he 
had been to a hospital in a neighbouring district. To his surprise he was told 
that it was leprosy. “But, no leprosy in our kinship group,” he said, “so how 
could it be leprosy?” Not believing the diagnosis he had turned to the Jajarkot 
District hospital. He arrived while a leprosy case validation team was at 
work. According to him, he was simply handed a letter for the Gukulpur 
Health Post, together with a prescription for medicines for a total cost of 
NRs 3,000 (a large sum for a Jajarkot villager). At the Health Post he was 
immediately started on leprosy treatment. Now he had come to us and asked, 
“If leprosy, why all these other medicines?” His family name suggested a possible 
patrilineal link to a leprosy affected person who earlier had lived and died 
outside their village. “Yes”, the father said, “He was my father’s brother’s son.” 
So why did they say that there had been no leprosy among their relatives? 
To this the father replied that he certainly knew about his cousin but he had 
died before the son was born, so how could it be relevant? The eyebrows of 
the father were thin and we asked if he wanted us to examine him. On his 
shoulder blades, there were two large leprosy-suggesting anaesthetic lesions 
which supposedly neither he nor anyone else had noticed. 

The circumstance of leprosy being more common in certain lineages than in 
others was a recognized phenomenon, mainly understood in terms of there 
being a curse within the lineage, a curse transferable over generations.

One of the two recorded as ‘released from treatment’ in Gukulpur’s new 
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register was a woman in her mid-thirties from Pipalbot who had recently 
married into the village of Dhobata. Her paternal grandfather was affected 
by leprosy. He was ousted by the community, left for India, and was never 
heard of again. Some fifteen years later, her father developed leprosy signs 
and symptoms and there were plans of putting him out. He was saved by 
joining the party who in the mid-1970s set out for Anandaban hospital in 
Kathmandu. Later he had treatment (DDS) from the Gukulpur Health Post 
but defaulted. Several years later, she, his teenaged daughter, noticed a 
hypo-pigmented skin lesion on her body and soon there were several. They 
kept it quiet. “Very quiet,” she said. But then some of her fingers started 
to contract and soon the villagers would not come near her. In 1990, she 
was started on MDT treatment from the Gukulpur Health Post and shortly 
after so was her father (a re-start). Both were subsequently ‘released from 
treatment’ (RFT). For years they were doing well but then the daughter 
got too close to the fire and there were blisters and then ulcers. Before her 
marriage into Dhobata (to a mentally challenged distant relative) she had 
another round of leprosy treatment and it was in connection with the second 
round that she was in the new register. The main ulcer did not heal and she 
lost the better part of a toe. In 2009, she said that she was not sure about the 
cause of her condition, but her father and others said that it was ‘deotalagyo’ 
(deity-caused), “and since I did not get well by the medicines, they were probably 
right.” A year later, in 2010, she said that she had been fine after the last 
round of medicines. “The germs (kitaunu)”, she said, “were dead.” “Yet”, she 
said, “I am afraid that it might come back”, and added, “and I am ashamed because 
out of five siblings I was the only one who got the disease! Yes, there was leprosy in 
the lineage but why did I get it and why only me?” She, like most adults in the 
village, was unfamiliar with the idea of ‘genes’ and variations in gene sets. 

In late 2009, a cholera epidemic swept through the district. During the first 
critical days of the epidemic the Sub-Health Post was closed as its personnel 
were away fighting the outbreak in other parts of the district. In Dhobata 
alone, four villagers died and another 30 were seriously ill. One of those who 
died was the Dhobata pandit. He was the one who, in 1996, had suggested 
that he had subjugated some less serious kinds of leprosy. During our years 
of absence, he himself developed the disease. 

In early 2009, he suggested that his condition was ‘deotalagyo’ (deity-caused) 
and most likely because of “the curse of the Chhetri’s wife.” He had been in 
the process of selling some land to the family of a Chhetri man and in the 
last minute he had changed his mind. The curse, he said, originated with 
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the wife, now widow, of the prospective buyer, “a woman whose husband 
had leprosy.” Only three years after the first noted symptom did the pandit 
seek allopathic help. Before that, he had funded an elaborate ‘jhankri pooja’ 
(a shamanistic ritual) but to no avail. Some fingers had contracted and there 
were badly infected foot ulcers. He by-passed the Health Post and went 
directly to the District hospital. Being an important man, he was straight 
away admitted for ulcer care and septic surgery. His name was not entered 
into the leprosy register. 

In 2010, after the death of his father, contrary to what the pandit had told us 
a year earlier, his son claimed that his father’s condition was ‘a disease’ (rog) 
and nothing else and that his father had said the same. He further suggested 
that there was no other case of leprosy in the kinship group. However, we 
knew that his father’s first cousin and the cousin’s son had been in the party 
who set out for Kathmandu in the mid-1970s. The pandit’s son never gave 
us a straight answer as to his knowledge about the leprosy of these relatives. 

The earlier mentioned Dhobata Kami had died but not from cholera. He 
never went to the District hospital for a diagnosis. Instead, he staged ‘a 
big pooja’. His relatives explained that having said that it was ‘deotalagyo’ 
there had to be a pooja or the person might die. Moreover, to ensure that 
the condition would not transfer to another person, the pooja had to include 
a sacrifice of a sizeable animal. The high caste villagers spitefully said that 
the Kami died a year after the big pooja because a lack of food (all resources 
spent on the ritual). His wife said that he died after a week of high fever. 

The Dalit woman living outside her village had also died. She was buried 
without rituals. In 2010, we heard that her daughter had developed leprosy. 
She had a bare patch on her skull. She had not dared to have it examined. 
Having learnt that we were in Dhobata she came accompanied by her sister-
in-law. We examined her and were happy to inform her and others that 
there were no signs of leprosy.

The District Master leprosy registers (not in the best of conditions) in the district 
headquarters, contained 22 registrations for the Dhobata administrative unit 
from 1996-2009. In 2010, most likely, locally there were as many persons affected 
by leprosy as during most of the preceding 15 years. However, several of those 
with severe impairments had passed away and there were less visible disabilities 
among new cases and thus in the villages, ‘leprosy’ was less evident. There was 
an overall expectation of leprosy being on its way out, an expectation nurtured 
by radio messages about Nepal having reached ‘the leprosy elimination goal.’ 
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A message believed by many to mean ‘no more leprosy’ (see F.Houghton and 
M. Winterburn, 2020, for a recent article on the subject).   

Since there were fewer disabilities among new cases, most of them were 
able to contribute to the household’s economy. Even so, leprosy was still a 
stigmatized and stigmatizing disease and those able to conceal the condition 
did so, some by being examined and treated outside the district.

This was the case of a woman in the off-shoot hamlet of Dhobata interviewed 
in 2009. The first signs, she said, were jhum-jhum and then blisters on both legs. 
For a couple of years nothing was done about it and then she and her husband 
by-passed the District hospital for a hospital in one of the neighbouring 
districts, and from there she had her leprosy treatment. She reported that 
during the 12-month treatment period she mostly stayed inside the house, 
had her own eating utensils, and slept by herself. In 2009, there was partial 
sensory loss in her feet and a weakness of one hand, but no deformity. She 
seemed convinced that no one outside the family knew about her condition. 
Some, however, did and some also knew that in her village of origin, an elder 
brother of hers had had leprosy and, most likely, so had their father. 

In 2010, using the original questionnaire, with two added questions, and the 
same sampling criteria, we repeated INF’s 1979/89 Leprosy Knowledge and 
Attitude Survey in the Dhobata ward previously surveyed. Fifty residents 
were interviewed. Thirty-five were high caste, 14 were Dalits, and one was 
from an ethnic group. The 1989/90 data from various parts of the district 
indicated that more than 90% feared leprosy more than any other disease. The 
corresponding percentage in the one-ward survey in 2010, with no significant 
difference in relation to age or caste position, was 54%. One third, mainly 
men (13 M, 1 F) ticked HIV/Aids as the disease they feared the most.

There were seven alternative replies to the question “Leprosy is caused 
by…” Sixty-eight percent ticked ‘bacteria’ (kitaunu) but never as the only 
alternative. A great majority, like in 1979/80, ticked more than one suggestion 
(a mean of 3.4). According to our understanding, not in the expectation 
that all suggested causes would necessarily be involved in every case but 
rather in the sense that there was a pool of possible causes, some at work 
in some cases and others at work in other cases. However, it highlights the 
understanding that there is rarely a single cause version but rather a multi-
causal folk model in contrast to the mono-casual medical one.    

There were four alternative replies to the question “Can leprosy be cured?” 
In the earlier survey only two percent marked “Always.” Thirty years down 
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the line, in the one-ward survey, the corresponding figure was 32%. Twenty-
seven percent marked “Sometimes”; 25% “Don’t know”, and 16% “Never”.    

One added question was: “If a person has completed leprosy treatment and 
gets an ulcer - does he/she need more leprosy medicines?” Seventy-two 
percent ticked ‘Yes’. 

In 2016 and 2018

In 2016, a new building for the Gukulpur Health Post was in the making. 
The Dhobata Sub-Health Post, like all Sub-Health Posts in the country, had 
become ‘a Health Post’, but without much change in services rendered. 
Meanwhile, in the district headquarters private medicine shops and clinics 
had multiplied.

The District Master leprosy register had only two entries for the Dhobata 
administrative unit between 2010 and 2016. The recording, however, was 
not complete. One of the two recorded names was that of a man whom 
we had interviewed in 1996. Some years before the 1996 interview, he, 
according to the old register, had completed a pauci-bacillary treatment 
(six months MDT). He himself, however, said that he had defaulted. He 
wanted the 2016 interview to be in a secluded place. A few years earlier, 
quite suddenly, he said, there had been jhum-jhum in his right leg and a 
year later some anaesthesia. In his heart, he said, he knew that his leprosy 
was back. Even so he waited a year and then made his way straight to the 
INF hospital in Surkhet where he was diagnosed as a multi-bacillary case. 
He had since completed the treatment (twelve months MDT). He said that 
forty years ago his maternal uncle had leprosy but had not been isolated 
as he was a respected person in the community. His own social standing, 
however, was not that strong. He worked as a peon in the local school and 
was afraid to lose his job. In addition, even now, he said, he was not sure 
that he was completely cured as some lesions were still there. “The leprosy,” 
he said, “might be because of some unknown sin in the past.” 

In 2016 and 2018, some of those earlier interviewed were re-interviewed 
but now with a focus on signs and symptoms and health-seeking efforts 
prior to the leprosy diagnosis. Moreover, six recent patients (4 M, 2 F) were 
contacted and interviewed on the same topics.

One of those re-interviewed was the young man who in 2009 had visited us 
together with his father. In 2009, we had understood that his facial nodules 
had developed suddenly. However, in now probing the subject we learnt 
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that first there was jhum-jhum, then blisters, then skin patches, and then 
facial nodules. In between he had tried home treatment with ghee, herbal 
pastes and ointments, had been to a medicine-shop, had visited the District 
hospital, and had been to yet another medicine shop. Only in connection 
with the appearance of the facial nodules had he consulted the hospital in 
the neighbouring district (earlier referred to) and only then was his leprosy 
diagnosed. In and through it all, he had not been to a shaman. The reason, 
he said, was that he had not done anything ‘bad’ so how could his condition 
be from the gods. 

Meanwhile, his father had not followed our advice to speedily make his way to 
the District hospital for a diagnosis. He only did so five years later, despite an 
increasing number of symptoms similar to those of his leprosy-diagnosed son. 
He died, shortly after his visit to the District hospital and never got started on 
MDT. According to the son, the father had postponed the visit to the District 
hospital because the symptoms were not all that bothersome and he did not 
want others to learn about his condition. Leprosy meant 'a shameful condition’ 
which when known to others would inevitably result in a loss of social prestige, 
not only for the person but also by association for the family. There would be 
talk behind their back and expectations of various forms of discrimination. In 
Dhobata and its surrounding villages, as in most of Nepal, ‘silence’ is an age-
old strategy to prevent others from knowing what one does not want them to 
know (Miller, 1987).  

In 2016 and 2018, leprosy was not very visible in the area. Almost all those 
with severe deformities, the pre-treatment generation, had passed away. 
However, the traditional image of a leprosy affected persons as a person 
‘without hands and feet’ was still around but alongside a growing awareness 
of some leprosy patients having less obvious signs and symptoms. 

At the same time, those able to conceal a leprosy diagnosis did so, some with 
greater success than others, and some seemingly believing that they were more 
successful than they were. At the same time, not to embarrass the person/family, 
others might not let on that they were in the know (mutual concealment).    

The latter was the case in connection with a woman in her late thirties in 
one of the neighboring villages. A distant relative of hers secretly told us 
that she was likely to have leprosy, ‘untreated leprosy’ it was said. The first 
part was true the second was not as she, two years earlier, had completed a 
full course of MDT (12 months). She said that no one, except her husband, 
not even her teenage daughter (in the same house) knew about her leprosy. 
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She concealed, she said, because “people may hate” (hela garnu). The leprosy 
diagnosis, she suggested, had been a complete surprise. At the time, she 
had thought that the symptoms were caused by gas in her stomach because 
of cold weather. She knew that her father’s elder brother (in her village of 
origin) had had leprosy (excommunicated) but that was some fifty years 
ago and the idea of her own condition possibly being leprosy, she said, had 
not entered her head. “So today, what do you think caused your disease?” Her 
somewhat surprising answer was, “Pollution in connection with giving birth.” 

The Gukulpur Health Post’s leprosy register could not be found. There had 
been a change of staff and things had been packed away for the move into 
the new building. The search, however, unearthed the patient card of a 
young woman, ‘released from treatment’ in 2015. 

The first symptom, she told, was a skin lesion with sensory loss. It was not 
painful and only a year and a half later, as it started to increase, did she inform 
her husband. He brought her to Gukulpur Health Post where he occasionally 
worked as a peon. Its new staff, however, had no leprosy experience. Some 
ointment was provided and they were told to make their way to the District 
hospital if there was no improvement. However, at the District hospital there 
was also a lack of leprosy skilled staff and they were advised to turn to the 
INF hospital in Surkhet, which they subsequently did. The leprosy diagnosis, 
she said, was a complete surprise. “There were only skin lesions”, she said, “…
and no previous leprosy among my relatives.” About the cause of her leprosy she 
suggested, “Weakness of the body combined with bad blood.”

For others, the route to the proper diagnosis was even longer and that in 
spite of strongly leprosy-suggestive signs and symptoms. This, for instance, 
was the case of a young man in one of the nearby villages whom a Female 
Community Health Volunteer asked us to have a look at. He was working 
in India at the time of the first symptom, a swollen hand. Then there were 
blisters, then jhum-jhum and lesions with sensory loss, then muscle wasting 
and contraction of two fingers, then a blister which turned into an ulcer, and 
then jhum-jhum in both feet. Meanwhile in India, where he worked on and 
off, he had been to four medical clinics without a correct diagnosis. In Nepal 
he had consulted five shamans, one after another, been to the Gukulpur 
Health Post, and to a herbalist (vaidhya). People around him were aware 
of his signs and symptoms. None, he said, had suggested leprosy. Since 
all his health-seeking efforts had failed, he, like most people around him, 
he said, thought that most likely “the god of his stepmother” was behind his 
troubles. His father had married two women. The first had not given birth 
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to a child and he was the child of the second wife. To save himself, he and 
his family had left his father’s house and moved in with his mother-in-law. 
We directed him to the nearest INF hospital where he was immediately 
classified as a highly multi-bacillary case (infectious), and he was admitted 
for ulcer care.

A red, swollen, and shiny face sometimes resulted in leprosy rumours, 
particularly if there was known leprosy in the family. In 2016, we learnt 
about three such cases, all men, two of them brothers, within the Dhobata 
administrative unit. 

The father of the two brothers had visible deformities. The eldest of the 
two brothers had had four years of leprosy treatment as a child. After that, 
he was doing well and the villagers (Pipalbot) did not avoid him. Now, 
decades later, rumors suggested that his leprosy was back and perhaps 
his younger brother had also developed the disease. In the hope of getting 
away from whatever was haunting him, the elder brother and his family 
left his parental home and moved to the other side of the village. Before 
that there had been several visits to the nearest medicine shop intermingled 
with shaman consultations. Upon our arrival we were told that he had gone 
to INF’s hospital in Surkhet for leprosy treatment. This, however, was not 
correct. Besides a red face and supposedly new skin lesions, he had epilepsy 
and had recently fallen into a fire and he was away for treatment of the 
burns. The younger brother was also out of the village. He, the villagers said, 
had been to more than one shaman and several goats had been sacrificed. In 
between he had also been to the nearest medicine shop. 

The deceased father of the third person, had also had leprosy and before him 
so had his father’s maternal uncle (one of the last ones ‘drummed out’ of 
Dhobata). The mother of the third person was ‘the wife of the Chhetri’ who the 
Dhobata pandit accused of having brought about his leprosy by a curse. Now, 
at approximately the same age as his father had been when started on leprosy 
treatment, the son had symptoms which might indicate leprosy. He had been 
to the Gukulpur Health Post where he had been told to report to the District 
hospital. However, a year later, he had not done so but had tried various herbal 
treatments and also anti-allergy medicines from more than one medicine shop. 
Our Dhobata host was skeptical, “Most likely it is leprosy,” he said, “and if leprosy, 
he is likely to stay away for some time, at least during the treatment period.”  

In 2018, we were told that the rumors were wrong. The allergy medicines 
had healed the face of the younger Pipalbot brother and the elder one was 
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also fine except for an ugly burn ulcer (having fallen into the fire). The 
Dhobata man was away in India but relatives reported that whatever had 
been wrong had sorted itself out and he was doing well. 

A year later, the elder brother and his father were both admitted for inpatient 
care at INF’s Surkhet hospital, not for another round of leprosy medicines, 
but for ulcer care. Rumors and discussions in Dhobata and its neighboring 
villages, however, were not likely to distinguish between the two. 

Conclusions and Suggestions

Leprosy has been a part of Nepal’s history and society since time 
immemorial (see web site Leprosy Control Division, Department of Health 
Services). However, during the last few generations, the leprosy situation 
has drastically changed, and so also in the remote district of Jajarkot. In the 
area studied, the turning point was the introduction of leprosy medicines, 
an introduction which took place 40 years ago. It was preceded by centuries 
of hope for magic-religious rituals to soften the Karmic curse and to placate 
lesser divinities which might have brought on the condition. At the same 
time, leprosy was recognized as the ‘Maha rog’, the Big Disease, not likely to 
be reversed. And, in the great majority of cases, there was no healing but a 
progression of the disease. Society’s response, when possible, was to protect 
itself by removing ‘the cursed, the inauspicious, and the ritually polluted 
and polluting ones’. However, by the time a removal was executed, others 
might well have been infected and there would be new cases. Likewise, 
there will continue to be new leprosy cases if the delays of present non-
diagnosed patients are not shortened. Yet, the scenario is not the same as 40 
years ago.  

Intellectually and physically the researched area is closer linked to the 
outside and will continue to be so. And, in regard to leprosy, great changes 
have taken place. Locally, leprosy is far less evident and that in spite of no 
more excommunications. The pre-treatment generation, commonly marked 
and recognized by severe disabilities and frightening deformities, have 
passed away and the newer generation of those affected by the disease have 
less impairments and disfigurements and their number is far lower than the 
previous accumulation of advanced leprosy cases. 

The arrival and utilization of leprosy medicines changed the situation. And, 
most of those affected have been on leprosy medicines for longer or shorter 
periods of time with less permanent physical damages as a result. However, 
the leprosy skills of those who should be able to recognize and diagnose the 
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disease in its early stages, the private and public health service workers, 
have often not been up to standards and evidently this is still the case. Thus, 
often there is a delay in the start of leprosy treatment and concurrently a 
window for transmissions. And, there are other holdups. One is connected 
with early signs and symptoms of the disease often being non-intrusive. 
Another is the circumstance that the early signs and symptoms are not 
recognized as possibly being leprosy or indicators of the disease. In addition, 
the circumstance of leprosy being expected to run in certain lineages and 
not in others is also a delaying factor, in the latter case because leprosy is 
not an anticipated possibility and in the former because the lived in history 
of leprosy within the lineage, social stigma included, is likely to deter early 
presentations. Additionally, but very importantly, allopathic medicine is a 
latecomer on the local scene and not well understood. In relation to leprosy, 
as exemplified and illustrated in the main text, there are a number of cross-
cultural difficulties and misunderstandings which in part encourages 
parallel and delaying health-seeking within the magic-religious sphere. 
In addition, there are those who according to their understanding of the 
situation choose traditional healing methods rather than Western medicines. 
And thus, there is an accumulation of holdups and delays resulting in late 
leprosy diagnoses. Even so, over the years, the number of new cases has 
declined, however, not to the degree that there are no more transmissions 
but to a low but seemingly quite stable level next to the elimination goal of 
less than one case per 10,000 population. 

If leprosy eradication is to take place within this or the next generation 
additional efforts are clearly needed. As the causes of long delays are 
multiple a multi-dimensional approach is needed. An upgrading of leprosy 
skills among private and public health service workers and also traditional 
healers is essential, but so is public leprosy awareness raising of early 
signs and symptoms of leprosy. Moreover, misunderstandings concerning 
the medical approach and its likely outcome need to be addressed. 
Concurrently, there is a definite need to realize and to acknowledge that 
for those affected, their families, and their communities, leprosy is far more 
than what is enclosed in the medical definition of leprosy. Dr Cardinalli’s 
previously cited conclusion from the early 1980s of leprosy in the researched 
area being “... as much a social, cultural and psychological problem as it is a 
medical one” is still valid, even if the problems are less than previously. Even 
so, they need to be taken into account in all efforts to shorten delays and 
in all strategies to attain the ultimate goal of leprosy eradication. To reach 
the latter, a double approach of voluntary presentations parallel to and/or 
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combined with some form of active case detection, like contact screenings, 
might well be needed. 
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The major aim of this paper is to report the finding of a study that aims at analyzing 
different factors influencing teacher motivation towards the teaching profession. To 
this goal, a mixed method approach was used and quantitative data were collected 
from 430 teachers, teaching at the Basic Level, from six districts using a set of 
questionnaires. Qualitative data were gathered from 48 teachers, six resources 
persons, six teacher trainers and three policy-makers. The major findings of the 
study show that multiple factors influence teacher motivation towards teaching 
profession, which are broadly categorized under four areas: individual, school-
related, sociocultural and political. Policy-related factors include salary and 
benefits, leave facility, promotion, training, pensions and freedom to trade union. 
Similarly, school-related factors for teacher motivation include school management, 
leadership, teaching load, professional development opportunities and feedback 
and reinforcement mechanism. Student-related factors contain class size, student 
composition, regularity, and discipline. Socio-cultural factors for teacher motivation 
include social recognition of teachers, political interference and teacher-parent 
cooperation. Finally, the issue of teacher performance and motivation should be tied 
up with the policies of teacher professional development. 
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Introduction

Teacher motivation is a key to the quality learning in schools. While 
teacher motivation remains always at the heart of educational policies 
and reform agenda both in Nepal and beyond, this concept has been 
defined in multiple ways by different scholars. While some define it as 
attraction towards teaching profession (e.g. Sinclair, 2008), others take it 
as teachers’ commitment towards putting efforts in transforming teaching 
practices. Sinclair’s (2008) definition provides an overarching framework 
to understand what teacher motivation is and how it is linked with teacher 
professional development. For Sinclair, teacher motivation is about “what 
attracts individuals to teaching, how long they remain in […] the teaching 
profession, and the extent to which they engage with […] the teaching 
profession” (2008, p. 37). This definition indicates that teacher motivation 
refers to teachers’ attraction towards teaching profession and their long-
term concentration and commitment in the profession. 

Dörnyei and Ushioda (2011) specify two major dimensions of teacher 
motivation. For them, teacher motivation includes ‘motivation to teach’ 
and ‘motivation to remain in the job’. Based on this idea, Han and Yin 
(2016) specify four components of teacher motivation: intrinsic motivation; 
external factors (sociopolitical and cultural factors) influencing motivation; 
long-term commitment in teaching; and factors that demotivate teachers. 
Building on these literatures, this study explores Nepalese teachers’ 
motivation in terms of job satisfaction, continuity or discontinuity of job, 
self-initiatives to improve teaching, and external factors that affect teaching. 
More importantly, this study aimed at analyzing the link between teacher 
motivation and teacher professional development. 

Method

The study has adopted a mixed method approach to educational research, 
particularly teacher motivation and teacher professional development, 
to collect necessary information from teachers, Teacher Professional 
Development (TPD) trainers, resource persons (RPs) and policy-makers.  

A set of survey questionnaire was developed to collect information related 
to the status of teacher motivation. The questionnaire covered both ‘work 
context factors’ (e.g. availability of facilities, institutional support, class 
size, infrastructures, incentives/salaries, sociopolitical dynamics, job 
security etc.)  and ‘work content factors’ (e.g. opportunities for professional 
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development, recognition/identity, workload, knowledge about content) 
affecting teacher motivation and teacher professional development. The 
questionnaire also included questions related to policy and sociopolitical 
factors that impact on teacher motivation for effective teaching and 
professional development. In addition, the questions related to opportunities 
and barriers for effective teaching were also included in the questionnaire. 
The survey was conducted among 430 teachers from six districts – Kalikot, 
Kavre, Achcham, Okhaldhunga, Kapilbastu and Sarlahi. The sampling 
criteria include the following: normal deviation set at 95% confidence level 
(CI 95% = 1.96), sd = standard deviation (50% = 0.5), e = margin of error 
(confidence interval) (5% = 0.05).

Along with survey, six focus group discussions (FGDs), one each from six 
sample districts were conducted with the teachers. The number of teachers 
participated in FGDs was 48 in total. These teachers were those who did 
not participate in the survey. These discussions have been focused on issues 
related to teacher motivation, opportunities and barriers for effective teaching, 
the existing policies and practices of professional development and alternative 
ideas for improving TPD. These discussions were recorded by using digital voice 
recorders which were later transcribed for data analysis purposes. In addition, 
the perspectives of teachers were documented in the form of field notes. One 
class from one school in each district was also observed in order to understand 
actual classroom practices of teachers and facilitate critical discussions in focus 
groups. The researcher also conducted in-depth interviews with six Resource 
Persons and six TPD trainers—one from each district—to understand the 
current situations of TPD, teachers’ expectations and motivation and alternative 
perspectives of TPD. In addition, the team members had in-depth interviews 
with representatives of Department of Education (DoE) and National Centre 
for Educational Development (NCED) in Kathmandu in July 2017. 

The researcher used CSPro software in Android to manage quantitative data 
collected from the sample teachers. Qualitative data were stored in Live scribe 
and audio-recorder, which were transcribed and coded to generate themes. 
These themes were organized under the broader themes of the study. 

Concept and theories of teacher motivation: A literature review

Scholars have discussed two dominant theories of teacher motivation. 
These theories include self-determination theory and achievement goal 
theory (Richardson & Watt, 2016). In this section, these theories have been 
discussed briefly. 
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Self-determination theory 

Self-determination theory of teacher motivation makes a distinction between 
intrinsic and extrinsic motivation and “the quality of experience and 
performance can be very different when one is behaving for intrinsic versus 
extrinsic reasons” (Ryan & Deci, 2000, p. 55). While intrinsic motivation 
directs teachers towards better learning opportunities, extrinsic motivation 
is concerned with gaining material advantage.  Intrinsic motivation is natural 
and arises out of human psychological needs “for competence, autonomy 
and relatedness” Ryan & Deci, 2000, p. 57). Yet, external conditions may 
promote or hinder intrinsic motivation. Studies have shown that if teachers 
feel competent and autonomous, they become more intrinsically motivated.  
In contrast, intrinsic motivation decreases if people feel that they are being 
controlled and their sense of self is not acknowledged. 

Unlike intrinsic motivation, extrinsic motivation is more instrumental 
than autonomous in its nature. Organic Integration Theory (OIT), a sub-
theory of self-determination theory, introduces different forms of extrinsic 
motivation: external regulation (i.e. activities conducted to satisfy others); 
introjected motivation (i.e. activities conducted to maintain self-esteem 
though the activities are proposed by others); identification (i.e. activities 
conducted because of their personal value); and integrated regulation (i.e. 
full acceptance of external regulation) (Ryan & Deci, 2000). These forms 
of motivation are directly related to teachers’ motivation for professional 
development. Whether or not teachers are highly motivated towards their 
professional development can be assessed by looking at how teachers are 
regulated—whether or not their personal values are accepted—and how 
teachers actually feel when they are being regulated. 

One of the major issues is that teachers engage in external regulated activities 
if they really value the person who initiates the activities and have a sense that 
the initiators have competence to carry out the activity. Roth, Assor, Kanat-
Maymon, and Kaplan (2007) found that teachers’ high level of autonomous 
motivation was significantly correlated with a greater sense of achievement 
whereas the controlled motivation was correlated with exhaustion. Similarly, 
high degree of autonomous motivation of teachers was correlated with greater 
students’ autonomy in learning thereby contributing to autonomous motivation 
in learning which in turn contributes to competence-based learning. 
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Achievement goal theory

The achievement goal theory of teacher motivation assumes that motivation 
depends on the goals that teachers set for their teaching (Butler, 2007). 
Butler (2007) proposes four types of goals:  (a) learn, develop, and acquire 
professional understandings and skills (mastery orientation); (b) demonstrate 
superior teaching ability (ability approach); (c) avoid the demonstration of 
inferior teaching ability (ability avoidance); and (d) get through the day with 
a little effort (work avoidance) (p. 242). These factors are key to understanding 
teacher motivation. Studies have shown that teachers whose goals are 
oriented to mastery seek help from other teachers while the teachers, who are 
oriented towards avoiding their inferior teaching ability, did not like to seek 
help. Similarly, teachers who tend to avoid work are also likely to seek any 
help if they think that it would make their work easier.  

Similar to Butler’s (2007) goal category, Shim, Cho, and Cassady (2013) 
propose a three-structure framework of achievement goals for teachers: 
mastery goals, performance goals, and performance avoidance goals. 
The type of achievement goals endorsed by schools can have impact on 
teachers’ achievement goals, which in turn, influence the goal they set for 
their own classroom. To explain this further, “when schools overly stress 
the importance of high test scores, academic competition, and use the 
highest achieving students as models for all students, teachers […] may 
be more likely to use performance-oriented instructional practices in the 
classroom” (Butler, 2007, p.551).  Butler (2007) further argues that “teachers 
who approach their teaching with the desire to improve their teaching 
competence tended to promote mastery goals for their students and value 
all students’ progress and learning” (p.99-100). In contrast, “teachers who 
strive to demonstrate their superior teaching ability to their principal or other 
colleagues (performance-approach goals) were more likely to encourage 
competition among students” (pp. 99-100). This implies that mastery goals 
are more beneficial for both teachers and students than performance goals. 

Factors affecting teacher motivation: Findings and discussion

This study has identified factors that affect teachers’ motivation in four areas: 
policy-related, school-related, student-related, and society and culture-related. 

Policy related factors 

NCED has developed and implemented a number of policies to strengthen 
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teacher motivation. Such policies include salary, leave facilities, promotion 
and incentive, in-service training, retirement pensions, teacher recruitment, 
transfer and freedom to form unions. Overall, in terms of impact on teacher 
motivation these policies, except for in-service teacher training, have a below 
average impact on teacher motivation (see Table 1). Although majority of 
teachers (84.2%) are familiar with these policies, they have rated the impact 
of all the existing policies as ‘low-motivating’. In-service teacher training has 
an average impact (1.03) on teacher motivation. For the teachers in this study, 
‘freedom to form teachers’ unions’ (impact=0.55) and ‘in-service promotion’ 
(impact=0.58) policies are quite ‘demotivating’ for their professional growth. 

As emerged from focus group discussions in all six districts, teachers have 
opined that freedom to form teachers’ unions have promoted direct political 
intervention in school-related activities. For example, one teacher from 
Kapilvastu has said, “these days, teachers are involved in party politics. They 
are not worried about teaching and improved student learning outcomes. 
As teachers have strong political protection, nobody can punish the teachers 
who are not committed to their profession.” Another teacher from Kalikot 
has said, “due to politicization of education, the issue of professionalism has 
not been given a high priority. Teachers are rewarded on the basis of their 
political affiliation rather than on the basis of their professional quality. It is 
bizarre. Our policy makers should rethink about this practice.” 

Table 1: Policy provisions for teacher motivation

Policy provisions

Fa-
mil-

iarity 
(% of 
Yes)

Impact on Motivation
Doesn't 

make 
any dif-
ference

Mo-
tivat-
ing

High-
ly mo-
tivat-
ing

Total 
%

Average 
motiva-
tion lev-
el (=1)

Salary and benefits 91.4 31.0 59.5 9.4 100.0 0.78
Leave facility 95.6 23.4 61.6 15.1 100.0 0.92
In-service promotion 77.9 54.3 33.1 12.5 100.0 0.58
In-service incentive 
(grade) 76.5 40.7 38.6 20.7 100.0

0.80

In-service teacher 
training 81.4 19.7 57.4 22.9 100.0

1.03

Retirement pensions 84.7 38.7 29.1 32.1 100.0 0.93
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Teacher recruitment 
practice 89.8 29.8 55.7 14.5 100.0

0.85

Transfer and posting 80.0 50.3 35.2 14.5 100.0 0.64
Freedom to trade union 80.7 55.3 34.3 10.4 100.0 0.55
Composite index 84.2 37.6 45.6 16.8 100.0 0.79

Source: Field Survey, 2017.

Teacher transfer and posting (impact=0.64) and salary/benefits 
(impact=0.78) are two other policy provisions that have least impact on 
teacher motivation. Similarly, the existing in-service incentive (impact=0.80) 
and teacher recruitment practice (impact=0.85) have a significant impact 
on teacher motivation. This data clearly indicates that the existing policies 
of forming teachers’ union, teacher promotion and incentivization, and 
teacher recruitment practices should be revised and reformulated.

School related factors

The school environment plays a critical role to shape teacher motivation. In 
this study, the teachers’ responses clearly show that different school related 
factors have both positive and negative impacts on teacher motivation. As 
seen in Table 2 most school related factors have an average impact on teacher 
motivation. The data show that support (impact=2.07) and cooperation 
(impact=2.18) between teachers are more motivating than other factors for 
teachers. The data also show that school management system (impact=1.87), 
head teachers’ leadership (impact=1.97), teaching load (impact=1.90) and 
head teachers’ feedback (impact=1.90) have impact on teacher motivation 
slightly higher than the average. 

Table 2: Impact of school related factors on teacher motivation 

 School related factors 

Demo-
tivat-
ing

Low 
moti-
vat-
ing

Mo-
ti-

vat-
ing

High-
ly 

moti-
vating

Total
%

Aver-
age mo-
tivation 
(=1.5)

A. School management 
system

9.1 14.7 66.7 9.5 100.0 1.8

B. Head teacher’s leadership 5.3 11.4 64.4 18.8 100.0 2.0
C. Teaching load 1.2 13.3 80.5 5.1 100.0 1.9



AMC Journal, Volume 2, Number 1 (2021)

32

 School related factors 

Demo-
tivat-
ing

Low 
moti-
vat-
ing

Mo-
ti-

vat-
ing

High-
ly 

moti-
vating

Total
%

Aver-
age mo-
tivation 
(=1.5)

D. Teacher-teacher 
cooperation

2.1 4.0 67.9 26.0 100.0 2.2

E. Professional development 
opportunities

13.5 20.9 52.8 12.8 100.0 1.6

F. Incentives and appreciation 
system

40.2 24.7 23.5 11.6 100.0 1.1

G. Availability of teaching 
resources

9.8 21.6 55.8 12.8 100.0 1.7

H. Participation in decision-
making process

9.1 16.3 62.6 12.1 100.0 1.8

I. Regular 
feedback/reinforcement from 
head teachers 

7.0 13.7 61.6 17.7 100.0 1.9

J. Support from colleagues 2.8 7.0 70.9 19.3 100.0 2.1
K. Lack of clear 
guidelines/support for 
teaching

16.3 27.0 48.6 8.1 100.0 1.5

Composite index 10.6 15.9 59.6 14.0 100.0
Source: Field Survey, 2017.

Although professional development opportunities (impact=1.65), 
availability of teaching resources (impact=1.72) and participation in 
decision making process (impact=1.78) have above the average score, 
the existing incentive and appreciate system is quite demotivating for 
teachers (impact=1.07). Likewise, teachers find lack of clear guidelines 
and the system of regular support as two demotivating factors for them 
(impact=1.49). This data indicate that the existing teacher incentive system 
and support mechanism are not contributing to teacher motivation. This 
situation clearly indicates that the teachers should be provided with clear 
guidelines and regular support to keep them motivated for teaching. 

Teachers and Resource Persons (RPs) have made some critical comments 
regarding the impact of school related factors on teacher motivation. 
Commenting on the incentive and appreciation system, the teachers from 
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all districts have contended that they are not punished and rewarded on the 
basis of professional rigor, rather by their loyalty to political parties. One 
teacher from Siraha, for example, has stated:

The existing reward and punishment practices are not logical. Teachers 
who worked hard and teach khuru khuru (regularly) by implementing the 
knowledge they have learned from TPD trainings are not rewarded. We 
have seen that the teachers who do not take classes regularly but are closed 
to District Education Officer and political leaders are rewarded as the best 
teachers. So, hard-working teachers are not motivated to teach. 

One RP from Okhaldhunga, from example, reveals that in some school 
head teachers and teachers do not have a good relation as they belong to 
different political parties. He further says “I have seen that head teachers 
even cannot suggest teachers to improve their teaching due to their political 
differences. It is not quite easy to work in this kind of environment.”

Another teacher from Kalikot further contended that “if the value of teacher’s 
professionalism is not recognized then teachers become demotivated in 
teaching. The teachers who would like to change their teaching practices 
and committed to improve quality of students’ learning do not have 
recognition.” An RP from Dailekh has a similar view: 

I have taught for 28 years. I started teaching at a primary school. I have 
never been promoted and rewarded by looking at my professional experience 
and competence. It may sound like I am opposing the existing system, but 
it is reality. Teachers are questioning why they need to teach in school if 
they do not know who is promoted and rewarded after all. This is a main 
grievance most teachers have.

The teachers in this study have also pointed out that there is lack of clear 
guidelines and support in order to implement knowledge and skills they 
have learned from teacher training. One teacher from Achcham, for example, 
has said, “We do not have any person to discuss and share our problems 
we face while implementing what we learn from teacher training.”  The 
teachers have also pointed out the lack of infrastructure and resources as 
factors affecting their motivation for effective teaching. In Okhaldhunga, 
teachers have stated that their classrooms are ‘not appropriate to conduct 
group and pair work activities.’
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Box 1: Teachers’ view on resource and facilities 

Our school does not have an appropriate 
infrastructure, adequate educational teaching 
materials, and teachers darbandi. Teachers 
are not posted as per the demand of school. 
One teacher must take multiple classes at the 
same period (ghanti). There are no adequate 
rooms, desks and benches, chalks or board 
markers and dusters. How can a teacher 
teach effectively in this situation by using 
the knowledge of TPD training?  Despite this 
situation, we are enjoying teaching job from early 10 am to 4 pm every 
day. Parents do not know about school environment, but what they 
know is that they children must pass examinations with an ‘A’ grade.  
We feel uncomfortable when parents blame us that we are not teaching 
well. So far as student performance is concerned, not only teachers, but 
also parents, School Management Committee (SMC), political parties 
and even students are responsible.

(Focus Group Discussants of Shree Mangala Rastriya Madhyamic Bidhyalaya,  
Mangalsen Municipality-9, Achham).

Student related factors 

This study has also explored the role of student-related factors in shaping 
teacher motivation. These factors include the number of students, student 
diversity in terms of ability and language/culture, and student regularity, 
discipline and achievement. As seen in Table 3, teachers consider most 
of these factors motivating. Yet, they pointed out that ‘children’s failure 
despite their hard work’ (impact=1.24) is the most frustrating factor that 
negatively impacts on their motivation to teach. 

Figure 2. Classroom at Achcham
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Table 3: Impact of student related factors

 Factors
Demo-
tivating

Low 
motiva-

ting
Moti-
vating

Highly 
moti-
vating

Total 
%

Ave-
rage

(=1.50)
A. Large student 
number 7.9 24.2 56.5 11.4 100.0 1.71

B. Student 
diversity in terms 
of ability

5.8 27.0 58.6 8.6 100.0 1.70

C. Students’ 
diversity in 
language and 
culture

5.6 23.0 60.7 10.7 100.0 1.77

D. Students’ 
regularity 7.2 24.4 51.6 16.7 100.0 1.78

F. Students’ 
discipline 2.8 15.6 63.7 17.9 100.0 1.97

G. Children failure 
despite trying my 
best

17.0 44.4 36.5 2.1 100.0 1.24

Composite index 8.1 26.8 54.2 10.8 100.0 -

Source: Source: Field Survey, 2017.

The teachers in all districts have pointed out that children are not learning 
although they work hard to support them. One striking issue that has 
emerged from focus group discussion is that the existing practice of 
continuous assessment system (CAS) has not been quite helpful for quality 
student learning. Most teachers have considered this system as a way to 
pass students without enhancing quality learning.  
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Box 2: Teachers’ view on CAS

Continue Assessment System (CAS) has increased regularity of students 
in school.  The students who attend 75 percent and more classes will 
be promoted to the next Grade, without taking an examination. CAS is 
implemented to increase children’s attendance in school. But teachers 
have misinterpreted the system that they do not have to teach; they 
think that children will be promoted without taking any examinations. 
In CAS, students receive 75 percent of total marks for the attendance at 
1-5 Grades and 50 percent at 6-8 Grades. CAS is understood in another 
way that students do not have to study but simply attend school in the 
first hour (before the interval), and leave the school, for various reasons, 
by the end of the day. For example, there are 30 students at Grade 8, and 
all of them are present during the roll call [which is usually done in the 
first hour of the day]. But at the end of the day hardly 10-12 students 
remain in the school. This has discouraged the teachers to work hard to 
teach students.

(Focus Group Discussants, Saraswati High School, Dailekh) 

Sociocultural and political factors 

Studies have shown that sociocultural and political factors can significantly 
influence teacher motivation (Guskey, 2000). Such factors include social 
recognition of teachers, teacher-community relations, teacher-parent 
interactions, political dynamics of community and parents’ socioeconomic 
background.  In order to understand the role of sociopolitical factors in 
teacher motivation, a rating scale question has been asked to the teachers 
in that they could give a numerical value to specific sociocultural and 
political factors. As see in Table 4, in average, the teachers have rated 
almost all sociocultural factors ‘motivating’.  However, two major factors—
political interference in school and parents’ socioeconomic and educational 
backgrounds are ‘demotivating’ for them.
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Table 4: Impact of sociocultural factors 

Factors De-
mo-

tivat-
ing

Low 
mo-

tivat-
ing

Mo-
tiva-
ting

High-
ly mo-
tiva-
ting

To-
tal 
%

Ave-
rage

(=1.50)

A. Social recognition of 
teachers

3.0 10.9 65.1 20.9 100.0 2.04

B. Teacher-community 
relation

3.0 12.1 66.3 18.6 100.0 2.00

C. Teacher-parent 
cooperation

10.2 21.9 55.1 12.8 100.0 1.70

D. Political interference in 
school activities

31.9 33.5 28.8 5.8 100.0 1.09

E. Parents' socioeconomic 
background

16.0 36.5 39.5 7.9 100.0 1.39

F. Cultural differences bet. 
comm. & teachers

4.4 24.9 62.6 8.1 100.0 1.74

G. Family support 0.2 3.3 35.6 60.9 100.0 2.57
Composite index 9.8 20.4 50.4 19.3 100.0 -

Source: Field Survey, 2017.

The data show that political interference in school activities is the most 
‘demotivating’ factor for the teachers (average=1.09). Similarly, parents’ 
socioeconomic and educational background is found to be less motivating 
for teachers (1.39). As mentioned above, teachers in all six districts think 
that direct political interference in school is not encouraging for their 
professional growth and quality student learning. They have pointed out that 
the implementation of new practices such as children-friendly and student-
centered approach have been difficult due to parents’ lack of awareness 
on the importance of these practices. A teacher from Okhaldhunga said, 
“We try to teach students by using a play technique and group work in 
classroom. But parents think that we are not actually teaching. For them, 
teaching means reading textbooks aloud, keeping students silent and 
disciplined, and providing them with a lot of homework. We have heard 
complaints from parents that they do not like their children to be involved 
in discussions and games, but they think that children should be taught.”
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Conclusion and implications

This paper has analyzed various factors affecting teacher motivation. One of 
the striking findings is that all the existing policies are not quite motivating 
for teachers. As teachers have pointed out, political interference through 
the formation of teachers’ union in school and unfair incentive and reward 
system are quite demotivating. Parents’ lack of awareness on what counts 
as effective teaching-learning processes is another demotivating factor for 
teachers to teach with new ideas. Based on the findings the main conclusion 
of this paper are as follows: 

o	 One of the major factors influencing teacher motivation towards 
the teaching profession is job satisfaction. In this study, although 
majority of teachers have chosen teaching job because they would 
love to work with children. They, particularly temporary teachers, 
are less satisfied with their job. On the one hand, they are not 
provided with equal opportunities and facilities for professional 
development, and on the other, their voices are given less 
importance in decision making processes. 

o	 This study shows that teachers with a permanent tenure, receiving a 
full salary and any TPD training, are more satisfied with their job and 
motivated towards teaching profession. Yet, about sixteen percent of 
teachers want to discontinue their job and majority of them show a 
withdrawal syndrome in terms of their motivation for teaching. 

o	 Although majority of teachers are familiar with the existing 
policies for teacher motivation, they have rated the impact of most 
of these policies as low-motivating. Among them, freedom to form 
teachers’ union (impact=0.55) and in-service promotion policies 
(impact=0.58) are considered the most demotivating for teachers’ 
professional growth. 

o	 The existing incentive and appraisal system and the practice of 
support and feedback for teachers are among the most demotivating 
factors for teachers. 

o	 Children’s repeated failure despite teachers’ continual efforts is 
another important factor affecting teacher motivation.

o	 The study shows that political interference in school is one of 
the most demotivating factors for teachers. In addition, parents’ 
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socioeconomic and educational background is less motivating 
for teachers. Teachers have pointed out that the implementation 
of new practices such as children-friendly and student-centered 
approach have been difficult due to parents’ lack of awareness on 
the importance of these practices.

Based on the above findings and conclusion, this paper draws three major 
implications for policies and practice: 

o	 Focus on achievement goal approach: The existing framework of 
NCED mentions the importance of teacher motivation as part of 
TPD, but it lacks a clear outline and specific activities that focus 
on teacher motivation. Although the scope of teacher motivation 
itself is a broad and relevant approach to strengthen teacher 
motivation could an achievement goal approach in that teachers 
are first engaged in setting up their own goals and develop a plan 
for achieving those goals. Rather than deciding on what teachers 
needs in a top-down manner, this approach will engage teachers 
not only to understand what their goals are but also identify the 
competencies and skills they need to achieve those goals. 

o	 Portfolio-based assessment and regular feedback mechanism: A 
portfolio-based assessment could be an alternative approach in 
the existing TPD program. In this approach, teachers are assessed 
on the basis of what they have performed. In order to support 
teachers to strengthen their portfolio and provide feedback, there 
should be a feedback and support system at the school level. For 
this purpose, highly experienced experts could be hired at the 
local level. Such experts will collaborate with teachers towards 
strengthening their capacity and performance.

o	 Funding for innovations in teaching: Each school should be 
provided with additional funding for innovations in teaching. For 
this purpose, teachers will propose a new approach of teaching 
to improve students’ learning, and they will be provided with 
additional funding to experiment new ideas. 
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Abstract 

This study aimed at exploring the teacher’s role in resource class especially focusing 
on how resource teacher contributes to mainstreaming of children with disability. 
For this purpose, the researcher applied hermeneutics phenomenology as a research 
design. Five resource teachers from two integrated school from Kathmandu valley 
were selected as research participants by purposive sampling. The researchers adopted 
in depth interview and class observation to gather the rigorous information. Data 
analysis had been carried out along with the categorization of themes of collaboration, 
observation of   activities of resource teachers and understanding of service delivery 
model. From the interview protocol the responses were transcribed and basic themes had 
been organized. Main themes were extracted from the basic themes. Main theme had 
been discussed with thematic network to draw final conclusion. The findings showed 
that the roles and responsibility of resource teachers are to support general teacher, 
to teach basic adaptive skills for children with the disability, creating collaborative 
environment with the parents and professionals. Therefore, the resource teacher's 
roles to identification of need for children with disability, co-operation with parents 
and general teachers that contributes to transition planning in the individualized 
education plan. The findings provided implications that produced a plan to assist in 
the collaboration between the two educational environments. 
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Introduction

When we visited a community school having resource class in Kathmandu 
valley, we found disabled students were enjoying in their learning activities 
with their appropriate intervention.  Particularly visually impaired 
students were performing a leading role in their learning. The teachers in 
the resource class were delivering the skills related to the need of learners. 
Moreover, the teachers were found to be engaging providing knowledge 
about the life skill for students. This scenario in the resource class inspired 
to dig out the essential feature in the role of resource teachers.  Kobayashi 
& Kuboyama, (2003) have stated that resource teacher plays primary role 
not only in child's guidance, but also in serving the needs of their parents. 

Resource program along with the role and responsibility of resource 
teacher have been increased at speedy over the last decade (Hanushek, 
1997). The resource room concept implies a partnership between the regular 
educator and the special educator for both planning and implementation. 
An educational program for disabled students' implementation of PL 
94-142 mandates that regular class teacher is required to accept the 
responsibility of educating children with disability (Wang & Birch, 1984). 
Most of them are formally assigned to self-contained special education 
classroom. In analyzing the transition phase, importance is required to give 
for inspecting and evaluating support service provided by the resource 
room teachers. Ironically, almost of the research reports have shown on 
the effectiveness of mainstreaming program focusing the children with 
disabilities (Lightfoot, 2005). Curriculums carrying out life skills are often 
providing as fundamental courses as career and technical education 
centers or in self-contained special education classrooms (resource class) 
and occasionally as elective courses in regular high school. These types of 
programs particularly include functional jobs related skills, independent 
skills and social skills (Bonanni, 2015).

The resource teacher needs to inform about institution for disabled child in 
local areas for related pre-service provision such as early intervention system, 
the mother child health care system and initial screening practice. The quality 
of relationship between parents and resource teacher has influence on child. 
The reciprocal responsibility of the family and resource teacher is to observe 
and participate in the care that disable students need. The resource teachers 
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are needed to be encouraged to work together as partner in providing support 
for children with disability (Bubpha et al., 2012).

A classroom with distinct setting where disable students are equally enjoying 
in classroom in their learning is known as effective resource class. Vaughn et 
al. (2001) have stated that the effectiveness of teaching in resource room for 
enhancing performance of children with disability increases the acceptance 
and self-esteem in community. It shows that in the effective resource class 
all sorts of students need to be satisfied with their pleasure. Student’s basic 
needs and environment need to be identified and managed well appropriate 
utilization and respect to them is essential for self-esteem in community. 
The effective resource room support service strengthens affirmativeness in 
reading, writing, calculation and self-determination skill and also reduces 
the unaccepted behavior. The children adapting  in resource room are 
able to achieve the mastery of fundamental skill in early extent of life (Al-
Zoubi & Rahman, 2016). Students require education in mainstream classes 
with multidimensional judgment including psychological and behavioral 
examination. The students usually receive extra academic supports from 
a resource teacher in the resource room. The school is required to provide 
training for general teacher to handle and cope with children with special 
needs  by adapting flexible inclusion strategies in the least restrictive 
environment (Ali et al., 2006)in general, teachers have positive attitudes 
towards inclusive education. They agreed that inclusive education enhances 
social interaction and inclusion among the students and thus, it minimizes 
negative stereotypes on special needs students. The findings also show that 
collaboration between the mainstream and the special education teachers is 
important and that there should be a clear guideline on the implementation of 
inclusive education. The findings of the study have significant implications 
to the school administrators, teachers, and other stakeholders who directly 
and indirectly involved in implementing inclusive education (Ali et al., 
2006).

Resource teacher is seen as reasonably skilled and knowledgeable person. 
Teachers training needs to focus more on consultation. High level skill such 
as managing hyper  behavior, managing attention deficit, using assistive 
devices etc. are important  for making children with disability success in 
the mainstream (Friend, 1984). The inclusion in the mainstream school 
classroom leads to inclusion in the community for children with disability. 
Placements in the resource class, special class are best means to the end of 
inclusion in the community (Hornby, 2015).
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In the context of Nepal, the resource classes are not properly managed 
from the government sector. Constitution of Nepal has delegated authority 
of educational management in the local government (source) but present 
scenario is, the policy implementers are still in confusion where the departure 
is. In such a context, this study seeks the way out of effective resource class 
management along with the roles and responsibility of teacher. The roles 
and responsibility of resource teacher have been explored in this study and 
way out for effective management of resource class in the community school 
in Nepal. Moreover, this document becomes relevant and supportive for   
policy implementation and reforming process. 

Research question

In context of Nepal, the resource classes are not properly managed from 
the government sector. Constitution of Nepal has delegated an authority 
of educational management to the local government but they are still in 
confusion where the departure point is? In such context, this article aimed 
at exploring roles and responsibility of resource teacher for effective 
management of resource class. For this purpose what are the roles of 
resource teacher in teaching to children with disability in resource class is 
the research issue for this study.

Vygotsky’s constructivist view on disability as theoretical 
framework

This theory is built on the basis of promoting educational intervention in 
which there is less space between normal and special education. As a result, 
normal education is developed as inclusive education (Boris, 1995). Resource 
room support service is the form of additional support provided for the 
learners with special needs. Resource room support service bridges the 
gap between child and mainstream education providing basic skill such as 
Braille, sign language etc.  

Vygotsky’s theory on disability includes cultural historical theory (CHAT) 
and theory on dysontogenic (theory of distorted development TD). Both 
CHAT and TD concerns with the characteristics and peculiarities of 
infant psychological development, the zone of proximal development, 
developmental education, sociocultural origin of disability, applying 
dynamic approach to disability, emphasizing the importance of the social 
situation of development.
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This theory is significant for the practice of inclusive education. This 
theory provides wide range of perspectives and approaches to upbringing, 
educating and evaluating children with disability. Vygotsky's developmental 
approach includes the concept of ZPD, social situation development, concept 
of leading activity, age related psychological new formation, the dynamics 
and socio-culture approach to disability. Vygotsky's social constructionist 
view is basically opposed to quantitative diagnostic investigation which also 
labeled as arithmetic conception of a handicapped condition. He asserted 
that this is a new understanding of handicaps in developmental process 
rather than static condition not as the sum of defects and shortcomings. He 
focuses on the dynamic nature of disability is very significant for special 
didactic aspects taking into account the constant change in structure and 
content of disability taking place in the development process influenced by 
education and remediation (Koda, 2006).

According to Vygotsky, disability is considered as social aberration 
regardless of biology. He also urges that social aberration springs from 
children’s changing social, environmental relation causing disturbance in 
social behavior.

Impact of sociocultural approach to disability in inclusive 
education 

Vygotsky urges the importance of dynamic, socio-cultural nature 
of disability for the methodology of inclusive education. He also 
stresses about the importance of social learning in the upbringing and 
educating children with disability. He says that disability is not tragedy. 
Psychological and physical insufficiency is determined by certain social 
setting, arrangement or aberration, hindering children from normal 
socialization. He criticized the parents, teacher, and psychologists 
regarding pathological approach to child abnormality. He focused on 
child health not on disorder.

In this study the teacher’s role and responsibility construct meaning from the 
social situation within resource class. The education intervention explores the 
meaning of social interaction between children with disability and resource 
teacher.  This study stresses how the resource teachers' roles for the creation 
of the academic environment with the collaboration between stakeholders. By 
applying the Vygotsky's social constructivism along with ZPD the resource 
teachers create meaning of roles and responsibility for educating children 
with disability.
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Method

This study has adopted the hermeneutics phenomenology as a research 
design which studies lived experiences and shared meaning of similar 
experiences (Creswell, 2009). This design helps to study the teacher's lived 
experience in resource class in the integrated school of Nepal.  The experience 
and feeling of resource teachers are drawn from the participatory school. The 
teachers who were participated in this study had long years' experience in 
teaching to the students with disability.  By purposive sampling five resource 
teachers teaching in two integrated secondary schools from Kathmandu 
valley were selected as research participants. To overcome ethical dilemma, 
informed consent was taken from the participants. In depth interview and 
class observation methods were adopted to gather the robust information. 
Data were analyzed with the themes of collaboration, observing an activity 
of resource teacher. Interviews with the participants were recorded by audio 
recorder. Recorded interviews responses were transcribed as verbatim and 
developed code. Similar codes were organized to generate several themes. 
The similar themes were organized as a main theme of the study. Themes 
were illustrated on the basis of ground data and they were compared and 
contrasted with data to data and data to literature. 

Result and discussion

In this section the information drawn from the respondents in the course 
of in depth interviews were discussed and analyzed thematically as below:

Early intervention skills 

The essential skill required for children with disability to run their daily life 
in school are termed as intervention skills. Such as food habit, socialization 
skills, self-protective skills, and independent skills. These skills are helpful 
for the adaptation of children with disability for independent living. In this 
relation participant resource teacher, R1 asserted as:

In my resource class student in the age of nine years came and have a class. 
In the beginning, they are completely non sense and some time they may fall 
down in the sideways. I teach to the visual impaired children from the basic 
skill of Braille. How to hold stylus and adjust slate are the fundamental skill 
for them. Sometimes they feel to be bored and make them relaxed with music.

From the above assertion, the child with disability needs basic skills 
for surviving at home. Some of the basic skills such as taking bath, 
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communication skill, clothing, food habit and self-care skill are essential 
skills that are appropriate for running their life at minimum stage (Bonanni, 
2015). The children with disability require complex additional assistance for 
independence and participation at community with individual support at 
home as well as school to ensure the best outcomes. The complex additional 
support requirement is provided to children with disability through period 
of school transition which is considered to be as social process (Kobayashi 
& Kuboyama, 2003). In the same assertion another participant R2 stated:

In my class the students from different backgrounds come and stay 
together. The administration is dividing the students according to the level 
of severity and its nature. Some students exhibit the problematic behavior 
and it is difficult to control them. The students with intellectual disability 
and cerebral palsy urinate in the class and sometimes excrete stools. In such 
condition, I feel problem to teach in resource class.

In above statement, the resource teacher highlights that resource class in the 
present context are categorized on the basis of nature of disability and level 
of severity. In the situation of non categorization, children with one type of 
disability can distract to teach another type because they are not benefitted 
by the same treatment. In the sense of other side, the resource teachers are 
not prepared for teaching adequately to all types of learners with diverse 
needs. So resource room support service is needed to be facilitated on the 
basis of categorization and assumption of multiple prospective on the 
support service with professional service (Gray, 2005).

Interaction with general teacher 

In every aspects of teaching to the students with disability by both general 
and special teachers, they required to have inter-mutual relationship for 
way forward. In this regard,   a teacher shared his experiences as:

I teach the basic socialization skills to the children with disability who exhibit 
unaccepted behaviors by prompting method. The basic skills acquired by 
children are not recognized by general teachers and they use traditional 
methods due to lack of training. According to the voice of disables, the 
general teachers behave irritably with them and sometimes they show 
irresponsive behaviors. They feel bored with them and the children with 
disability are underestimated (Dyson, 1996).

In the above assertion, the teachers in the general class are unable to manage 
the diversity and ensure the indicators of inclusion. The heterogeneous 
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natures of students are not addressed by instructors in the classes. A 
conventional method of teaching obstructs the learning opportunity for 
diverse learners. Child friendly inclusive environment is required to 
maintain for ensuring justice in the class for providing equal opportunity 
to all types of learners (Al-Zoubi & Rahman, 2012). The general education 
teachers need to understand diversity management and equity pedagogy. 
The general education teachers is to be fed with new and advanced methods 
of learning in multicultural approach, culturally responsive pedagogy and 
sharing of responsibility are highly appreciable in the transition of children 
with disability from resource to general class. 

In the same statements the respondent R3 urged as:

I teach in heterogynous class without availability of materials in 
general class have lack of knowledge about essential skills to be 
taught to disabled children. In the job attachment, I was able to join 
with traditional and theoretical knowledge of normalization has no 
knowledge of Braille and sign languages. The normal students can 
entertain in my traditional way of teaching. But the disabled children 
feel uneasy in the course of teaching. 

In the above statement, the general education teachers lack knowledge 
of disability and know how to impart essential skills required for their 
daily living. Every aspects of school culture is required to affix welcoming 
environment for all learners. Pre-service training is needed as prerequisite 
to job placement. The teachers are launched demand based and refreshment 
training at certain interval of time. The training matter is completely 
supported to the need of diverse learners to fulfill the educational goal 
incorporating to local knowledge embodiment (Wang & Birch 1984). The 
commitment and responsibility for sharing skills related to disability matter 
are strictly reflected to classroom context after the training package.

Identification of disability

In resource room, support services are provided on the basis of severity and 
nature if not so the common service cannot support to the children in their 
life course. Relating to this matter, participant R4 stated as:

In the beginning when I start teaching in integrated classroom, I 
cannot detect of all types of disability. Some of the disabilities are 
hidden and may occur with associated disability. Some students of 
multiple disabilities are exhibiting the common characteristics such 
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as intellectual disability and autistic disorder. The children with 
disability are not provided differentiated curricula and methods of 
instruction. We teachers of resource class are not provided special 
training except 45 days but not sufficient.

In the above statement, the children are to be diagnosed by assessment 
and screening for the effective supplement services. The eligibility criterion 
for children with disability is essential for imparting authentic and basic 
knowledge for children with disability. If the level of severity and nature of 
disability are not detected in massive way, the service may be mismatched 
and the intervention will not be functional in the favor of differently able 
children. In the proper identification of children with disability, individualized 
education plan formation process become smooth and the children get 
appropriate education whatever they need in running their life (Cook et al., 
2018)or how they live with and manage their autism. This qualitative study 
explored experiences of learning, friendships and bullying of girls with 
autism. Semi-structured interviews were conducted with 11 girls with autism, 
aged 11–17 years, and one parent of each girl. Thematic analysis identified 
key themes relating to motivation to have friends, challenges for girls with 
autism and the notion that many girls tend to mask their autism, which had 
both positive and negative consequences. Overall, the girls were motivated 
to have friends, but often encountered social difficulties and were sometimes 
targeted for bullying. Findings pointed to the need for interventions such as 
staff training and programmes to support the social interaction of girls with 
autism based on their specific perceptions of friendship (Cook et al., 2018). By 
highlighting the above argument participant teacher R3 asserted as:

I have been teaching in resource class for the last two years.  The 
resource room facilities are overlapped for all types of disability. 
Sometimes my feelings are not supporting to learners in the absence 
of micro detection and eligibility criteria for special education. 
Some of the instructional contents are overlapped due to the cross 
categorical feature of resource class.

On the above feeling of resource teacher, the common curricular content can 
not address the specific need of children with disabilities. Some students 
need one type of skill according to their nature and other may need another 
(Walker et al., 2011). This is not adequate for their life running activity. 
So, the resource room support services are required to categorize on the 
basis of characteristics exhibited by handicapped children. In doing so, the 
requirements of individual learners are addressed without any restriction.
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Cooperation with parents	

For the success of resource room support service for children with disability 
in resource class the special teacher needs to cooperate with parents. In the 
partnership between teachers and parents the present level of performance 
and eligibility criteria of students can be obtained that makes easier to make 
individualized education planning. In this context the participant R5 stated as:

In the beginning, teaching children with disability in resource room 
is a difficult job. I could not recognize their intention in the behavior. 
I used to teach a kind of matter for them but they showed unaccepted 
behaviors. They could not tolerate in the duration of resource class. 
The parent did not consult about the study of children what exactly 
they need according to their family environment.

In the above statement, the instruction of resource teacher is unsuccessful if 
the collaboration about teacher and parent did not occur. The information 
about differently able children and their exhibited characteristics support 
the instructional planning and organization of content for instruction. The 
resource teacher develops the strategies to overcome the abnormal attributes 
of children. Therefore, the parents of disabled children need to share the 
overall features of child to the resource teacher and cooperate with him for 
the modification of behavior of child (Somaily et al., 2012). Focusing on the 
same premises participation R2 asserted as:

Teaching to students of diverse needs, it is uneasy by single teacher. 
The variation of nature in disability cannot be addressed by one 
teacher because the teacher is not well trained on how to address 
the diverse learning needs. The forty-five days training for teacher is 
inadequate for setting up inclusive environment in class. If the class 
room is run by more than one teachers, the students of diverse needs 
will be benefited effectively.

In the above statement, the resource room instruction is not fruitful by single 
instruction. The resource teacher is unable to address varieties of needs if 
the responsibilities are not shared by more than one teacher (Bonanni, 2015). 
For the betterment of teaching on specific skills, co-teaching is an inclusive 
service model that involves co-planning, co-instructing, and co-assessing to 
teaching specific content across the curriculum. For successful instruction, 
co-teaching is essential that the school head teacher is required to plan and 
support the service delivery model for sharing and teaching to co-teaching 
partners (Hanushek, 1997).  
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Student support

It refers to the support mechanism adopted by the teachers for the children 
with disability in resource class. Before planning to determine the sets of 
activities to be taught to the students, the teachers need to identify what 
type of skills are essential for promoting their daily activity and improving 
their social responsibility. In this regard, participant R3 stated as:

I have been teaching students with visual impairment for the last 
five years. In my class students with visual deficit come and have 
the class. I teach Braille script for them to prepare for integrated 
class. Sometimes, they come to resource class and have music rather 
than life skills. We are not provided adequate equipment for such 
imparting aforesaid skills to the disabled children.

By the above experiences of teacher, it is clear that the resource teacher 
teaches Braille for visually impaired for the transition into integrated class. 
There is no need assessment mechanism for children with visual impairment 
in resource class. In the integration with regular class, when student feel 
problem in mathematics and science like geometry, algebra, demonstration, 
they go to resource class for music. In such scenario, the roles of resource 
teacher should not be like bridge for mainstream class. The resource teachers 
need to seek alternative option to fulfill the gap of above knowledge for the 
students with visual impairment (Al-Zoubi & Rahman, 2012).

In the same issue participant R4 agreed with R3 and stated as:

I teach in resource class in a very limited condition. I understand that 
teaching Braille script is only the responsibility of resource teacher. 
I have not obtained any training for transition management with 
essential skills. Sometimes, I spend most of the class hours to control 
the problematic behaviors of children in resource room.

Above statement clarifies that the resource teachers are teaching only in 
nominal scale. They are not imparting knowledge whatever is essential for 
children with disabilities. The teachers need to prepare by insight what 
they need to teach in the resource class besides the traditional attitude. In 
the beginning of teaching, the resource teacher is required to think about 
transition planning strategies. The resource teacher needs to be prepared 
mentally to teach essential skills required for his/her students. Besides this, 
the teachers require to think about assessment planning to evaluate whether 
the students are qualified or not.
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Teacher support

The resource teacher assists general teacher about how to address the diverse 
needs of learners by gathering and sharing information with respect to 
modeling strategies, co-teaching, planning for an implementation of relevant 
educational intervention. In this regard, participant R4 expressed as: 

I teach some of students in regular class. They do not like to attend 
in normal class. The students perceived not supported class for 
disabled children. In resource room I interpret some of the writing 
of students from regular class which I found not sequential but 
fragmented. Sometimes, the dictation is found to be deviated from 
the particular situation and particular subject matter is becoming 
superficial.

In the above version of teacher, the resource teachers are feeling 
unsatisfactory about the normal class. In regular class, the general teacher 
was unable to address the needs of diverse learner. So, the student lacked to 
grasp the matter whatever general teacher instructs.  If the teacher did not 
know the sign language, the students with hearing problem will not benefit 
from the regular class. In such context, the resource teacher is required to 
support general teacher and they have to cooperate for universal learning. 
The collaboration between resource teacher and general teacher is highly 
appreciable to impart knowledge for handicapped child (M. C. Wang & 
Birch, 1984). In this regard, participant R5 urged as:

Inclusive education policy is not functioning well due its poor 
implementation. The policy implementation is very weak in the 
reference of teacher training, resource room management, inclusive 
placement, diversity management in the contemporary situation 
of education. The forty-five days training for inclusive teacher is 
inadequate in the inclusive class. Some of the general teachers are 
unaware of language of disability. Therefore, they face difficulty in 
managing inclusion in the classroom.

In the above assertion, the flexibility in policy implementation is creating 
obstacles for educating children with disability. In policy the teachers 
with adequate knowledge are deployed in service. Generally, teachers 
are overloaded with particular trainings. But practice is not running in 
this way in the field of inclusive education. To overcome the above issue, 
the recruitment is required to adopt from the specialization of relevant 
subject rather than short term training. The diversity of children demands 
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that teacher use various instructional strategies rather than one size -fits 
all approach (Elkins, et al., 2003). The teachers in the classroom need to 
plan actively for appropriate education program that enhances the full 
participation of students with disability (Bubpha et al., 2012).

Conclusion

Resource room support service is a milestone for welcoming students with 
disability who are out of mainstream education. Affirmative action can 
be launched by promoting the efficiency of facilities in the resource class 
with effective leadership and effective management. The students with 
disabilities will be highly benefitted if resource teacher is enthusiastic to 
reflect their performance on the basis of need assessment. To convert their 
performance more insightful, the resource teachers need to cooperate with 
parent in every aspect of education for disability. The major roles of resource 
teachers are concerning to identification of need for children with disability, 
cooperation with parents and general teachers, and contribute to transition 
planning. The essential roles and responsibilities are derived from this study 
are teacher support, student support, leadership, management and many 
more actions. The implications will not only provide recommendations for 
special and integrated education teachers and parents, but also for students 
with disabilities and their families to assist in the transition to community 
and mainstream education.  
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Headteachers' Instructional 
Leadership at Community Schools

Mr. Rudra Prasad Danai*

Abstract

This article explores instructional leadership of few headteachers of Dhading 
district. Due to the primitive model of school leadership, students faced obstacles 
in achieving educational goals. The objectives of this research are to explore the 
tradition of the headteachers' leadership of school and the role of the headteachers 
for the transformation of the educational attempts and achievements. This research 
followed phenomenological research method. Five headteachers leading the schools 
for more than a decade were interviewed. The data thus collected were interpreted 
through coding, categorizing and comparing the key themes. The research finds that 
the leadership role of the headteachers in the past was responsible for lagging behind 
the target of the educational achievement as recommended by the curriculum. This 
study concludes that the school leadership must be cross-threaded in instructional 
process, pedagogy, information, and communication technology (ICT).

Keywords: headteachers, instructional leadership, traditional leadership, 
pedagogy, educational achievement

Introduction

It was my big curiosity to understand the school headteachers and class 
teachers in the modern days regarding their roles in leading schools and 
educational practices as a leader. This question rose in my mind with seeing 
the bigger strides in science and technology, pedagogy in global context 
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and research but I found the Nepalese school education achievement yet 
on the same paradigm of result than in other countries of Asia like China, 
Bhutan and India. Hence, I proposed to do an in-depth research on the 
instructional leadership for educational change as a new concept in the 
context of Nepal though this is not new to American and European country 
schools including the practices in China and India. I feel it necessary to do 
because many reports show that the secondary level education in Nepal is 
not qualitative despite of showered resources to the government secondary 
level education. According to Budhathoki et al., 2014, p. 1, "High rate of the 
SLC failing students from public schools shows poor quality of teaching-
learning in school." Furthermore, Aryal (2013) reports that the provision 
of quality education has been written into government policies for more 
than 50 years but somewhere along the road its meaning became distorted, 
with quality being equated with test results, or the number of children 
passing the SLC by mentioning the views of undersecretary of ministry of 
education, Nepal. The result analysis of SLC examination from 2041 to 2050 
also does not show any sign of improvement in Nepalese secondary level 
school education. The result percentage limits only below 50 percentages. 
So, in its report, GON (2005, p. 9) mentions, "Public schools and their 
teachers are subjected to harsh criticisms and humiliation for the persisting 
under-performance of students in the SLC examinations. In comparison to 
SAARC countries' secondary level school result also, Nepal seems below 
average in its result percentage. The neighboring country India, Maldives 
and Bhutan score approximately 70 percent whereas the SLC pass rate of 
Nepalese students is below 50 percent every year (GON, 2005, pp. 344-
345).  Rijal, Poudel, Goutam, Bista, Dahal, Khatiwada, , & Chongbang, K. B. 
(2017). (2017, p. 69) show:

Through the classroom observation, the teachers of the schools with 
low performance were found very weak in providing students with the 
counseling services; interacting with their colleagues about teaching 
learning process; planning and preparation; collecting, designing and 
using instructional materials; visiting the libraries; browsing internet; 
planning future work, and reflecting their own work.

To all these problems of raising the status of the school academically 
and increasing the educational achievement of the school, the 
headteachers' role is too important as they provides the overall 
leadership of school management, academic leadership and school 
development. Rijal et al.(2017, p. 69 ) further remark, "The roles 
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of headteachers encompass creating an atmosphere of mutual 
cooperation among stakeholders, maintaining discipline, morale 
and manners, preparing schools operating plan, running daily 
administration, evaluating the performance of the teachers, discuss 
the problems of schools etc." Hence, there is a significant role of the 
headteacher to improve the school with outstanding performances 
and academic achievement as an overall leader of the school. As 
(Singh & Allison, 2016, pp. 79-81) conclude visioning and goal setting, 
building positive school culture supporting teachers and students to 
improve learning, cultivating leadership in others, managing school 
resources and operation, leading for continuous improvement are 
the dimensions for effective school leadership, this research also 
seeks the role of  headteachers for transformation of the educational 
attempts and achievement and the tradition of school leadership and 
their effect in  school progress on transformative education. 

Literature review

The phrase "Teacher Leadership" has multiple meanings that ranges from 
collective professional leadership of trade union rights to the leadership 
of an individual teacher to his pedagogical practices in the classroom for 
the psychological advancement of the learners including whole school 
leadership. This research mainly focuses at second type of headteachers' 
school leadership and his inclusive practice of planning for educational 
change to enhance quality in school education. The report of National 
Planning Commission, (2013) as cited by (Singh & Allison, 2016, p. 2) states, 
"The Nepalese government’s three-year interim plan for 2013-2015 clearly 
identified school dropout and class repetition in all grades, pointed to lower 
pass rates, poor quality of professional development among teachers, and 
lack of quality in public schools as major challenges for the immediate future. 
This is supposed to be burning issues in the context of Nepalese schools that 
the teachers are more regarded with teaching through examination point of 
view than helping learners learn the knowledge and skills. The Nepalese 
school classrooms practices are still dominated by lecture method where 
the learners seem to be passive and the teachers seem to be active.  

The current teaching methodology focuses more on child-centered method 
with the use of teaching methods, research based, thought provoking, 
instructional technology where the students can produce or generate the 
knowledge by themselves.  Although the teachers are aware of this, the use 
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of modern teaching material, modern instructional technology etc., have not 
been used in the classroom and it has hindered on the quality in education. For 
this purpose, the headteacher and other teachers are expected to play the role 
of leading students to learning rather than stereotypical delivery of the lesson. 
I think that this would definitely make students ready to learn, get motivated, 
be guided, investigative, studious, interactive, practical and energized. The 
teacher leadership, I think, will help the teachers know their learners and 
make new policy of learning in their classroom. On the other hand, the overall 
advancement of the school environment also is in the hand of the teachers. The 
schools where the teachers are dynamic and leading are found to have been in 
the frontlines of quality in education. As cited from Cuban (1984) and Bamburg 
and Andrews (1990) by Hallinger, Wang, Chen, & Li (2005), 

The instructional leaders influence more than 'position power' in 
motivating staffs towards collective goals and these are the hands-
on leaders, hip-deep in curriculum and instruction. They focus on 
coordinating, controlling and supervising curriculum and instruction 
as well as monitoring progress towards desired outcomes. The 
principals find themselves at the nexus of accountability and school 
improvement with an increasingly explicit expectation that they will 
function as 'instructional leaders' (Hallinger, 2005, p. 222). 

As mentioned by Bolam (2003, 2001), Heck, personal communication 
(2003), Jackson (2000), Lam (2003), Leithwood (2003) and Tomlinson, (2003), 
in (Hallinger, 2005, p. 222), "Given the passage of formal government 
standards for education through the world, principals who ignore their role 
in monitoring and improving school performances do so at their own risk." 

According to (MOE, 2016), the objectives of secondary level education are 
to make students ready for the world of work developing their skills and 
knowledge through equitable access to education without compromising 
on quality.  This aims to provide options and accredited learning pathways 
for students between technical and general secondary education, strengthen 
institutional links and facilitate the transition to higher education, prepare 
students to uphold and fulfill their civic duties and ensure the acquisition of 
foundation skills through technical and vocational education at secondary 
level that will enable adolescents to acquire skill sets. 

Teacher as a leader

Similarly, regarding fulfilling the demand of quality in secondary level 
education, claims of  (Bakhati & Ciani, 2015, p. 24) 



AMC Journal, Volume 2, Number 1 (2021)

59

The teachers can be accepted as an effective agent to bring changes 
and core person of any issues in learning community. During the 
learning time or process, teacher is one of the trustworthy persons for 
students especially in the school education. One of the clear notions 
of every society is that if the teacher is aware of the issues associated 
with community or society, he can bring the positive changes 
because the teacher is closely connected with students, parents and 
community people as well. 

The teachers are key role player to maintain quality in education and the 
headteachers are supposed to be crystal leaders to make it come true. To 
this point, (Dahal, 2019, p. 12) insists, 

The teacher's role is very important to determine the student 
learning, performance and academic achievement. To this point, the 
headteacher is responsible to monitor the overall performance of the 
school including preparation of the reading materials by teachers, 
their punctuality in school time, teaching method, interaction with 
students, use of modern technology in class teaching, checking of 
assignment and feedback.

This proves that the pressure on schools and educational system to achieve 
the excellence is greater than ever before.  In the case of Nepal too, there is 
a big pressure of the stakeholders on maintaining quality in education and 
the only teachers are supposed to be the players in the ring. Hence, it is 
necessary to explore the ways to develop teacher as the leader of education 
so that s/he can act to change the classroom, his school and community. In 
the era of globalization, the pressure on schools and educational systems to 
achieve excellence is greater than before. One obvious reason of emphasizing 
teachers’ leadership and collaboration of teaching has been the core of 
school improvement and success. Teachers are more closely connected to 
student learning with front line contacts. Teachers who have excellent skills 
in pedagogy and who have strong willingness to help other teachers are 
critical for school success may offer alternative leadership forces. 

As cited in Brooks, Scribner, & Eferakorho (2004, p. 246), Fullan (1993) 
argued that teachers must exhibit proficiency in several “interrelated 
domains” to function as leaders, i.e.  (1) knowledge of teaching and learning, 
(2) knowledge of collegiality, (3) knowledge of educational contexts, (4) 
knowledge through continuous learning, (5) knowledge of the change 
process and (6) moral purpose. 
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Institute for Educational Leadership (2001) in its report has identified ten 
areas of teacher leadership where teacher involvement is actually essential 
to the health of a school (p. 3). The report listed critical issues that transcend 
traditional roles such as instructor, evaluator, curriculum developer, and 
behavior manager to include promotion and retention committee member, 
decider of school budgets, selector of new administrators and teachers, 
and designer of professional development plans  (“HOME | Institute for 
Educational Leadership,” n.d.). (Brooks, 2004, p. 246),

Lieberman & Miller (2005, p. 152) agree, "Teaching is regarded as highly 
intellectual work, grounded in professional communities where teachers 
assume responsibility for the learning of their students and of one." They 
interpret, "Under this interpretation, teachers assume roles as researchers, 
mentors, scholars, and developers; they expand the meaning of what it 
means to be a teacher. They are leaders and intellectuals who can make a 
difference in their schools and profession."

Headteacher as a sole school leader 

How the teachers can address all the issues to ensure quality in education in 
school and increase the achievement of the students depends solely on the 
role of the head teacher. As mentioned in (Singh & Allison, 2016) cited from 
Leithwood et al. (2008):

School leaders support teachers in order to improve their 
performances through building their capacities, improving working 
conditions, and by offering motivation to excel. Successful leaders 
seek to ensure their teachers have appropriate expertise by providing 
instructional support and the resources necessary for them to excel 
in their profession, providing a safe and orderly school environment, 
and being sensitive to the needs of individual students.

As suggested by Glanz & Neville (1997), Hallinger & Heck (1996) and 
Sheppard, (1996) cited in (Bozkuş & Bayrak, 2019, p. 335) on the role of 
the headteacher in professional development of the teachers is claimed as, 
"School administrators play a vital role in the professional development of 
teachers." Similarly, as cited in (Bozkuş & Bayrak, 2019, p. 335) from Fullan 
(2006), Elmore (2000), Usdan (2000) and Clement and Vandenberghe (2001), 
it is suggested as, "Administrators should develop the appropriate school 
culture to develop teachers' knowledge and skills and support teachers' 
professional development. In this respect, the role of administrators is to align 
organizational features with professional development."  Brooks, Scribner 
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& Eferakorho (2004) declare, "The headteacher’s role in relation to school 
reform and teacher leadership is crucial. Like changing conceptions of teacher 
leadership, headteacher leadership has also undergone a change in perspective 
(p. 247). They suggest two key ideas of headteacher or headteachers' role : 
first, successful implementation of school reform is dependent on a school’s 
instructional capacity and second, to nurture a school’s instructional capacity 
citing from Spillane & Louis (2002). In a report on headteachers leadership of 
school, The Wallace Foundation, (2013, p. 6) recommends:

The headteacher's role entails five key responsibilities: 1) Shaping 
a vision of academic success for all students, one based on high 
standards. 2) Creating a climate hospitable to education in order 
that safety, a cooperative spirit and other foundations of fruitful 
interaction prevail. 3) Cultivating leadership in others so that 
teachers and other adults assume their parts in realizing the school 
vision. 4) Improving instruction to enable teachers to teach at their 
best and students to learn to their utmost. 5) Managing people, data 
and processes to foster school improvement.

This concludes that the headteacher as the school leader must strengthen on 
creating the appropriate climate of educational practices in classroom and 
must cultivate the vision for the best teaching and learning. 

Instructional leadership

The research and reports including the articles on the leadership role of the 
headteacher of a school, it is focused that the headteacher's main concern is 
the instructional emphasis than others. He is the key responsible person in 
creating the hospitable teaching and learning environment, visioning and 
planning, shaping the instructional designs at school and influencing the 
teachers with innovative pedagogical attempts through motivation. (The 
Wallace Foundation, 2013, p. 6) envisions:

Effective work of the headteachers relentlessly is to improve achieve-
ment by focusing on the quality of instruction. They help define and 
promote high expectations; they attack teacher isolation and fragment-
ed effort; and they connect directly with teachers and the classroom. 
Effective headteachers also encourage continual professional learning. 
They emphasize research-based strategies to improve teaching and 
learning and initiate discussions about instructional approaches, both 
in teams and with individual teachers. They pursue these strategies 
despite the preference of many teachers to be left alone.
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Here, the report finalizes that the Headteachers' work in major is to focus 
on quality of instructions for improving teaching. His role is supposed to 
be crucial for transformation of school academically with educational 
achievement. Geijsel, Sleegers, & Stoel, (2009) as cited in (Shava & Tlou., 2018, 
p. 4) have identified the three dimensions of transformative leadership as, 
"Vision development, individual consideration, and intellectual stimulation. 
Individual consideration has to be understood from the perspective that a 
transformative leader acknowledges the individual aspirations, actions, 
beliefs and values, rather than favouring the individual." 

Statement of the problem

It is commonly believed that the quality in education reflects in the annual 
result of the students' grade examinations. The Secondary Education 
Examination (SEE) and the student success rate is assumed chiefly as the 
quality of education, teachers' excellence and assurance of the children's 
future whereas there are still many miles to go to prove the quality in 
education in the context of our country school. Especially in Dhading 
district too, among the SEE, Class 8 and 10 board examinations, the class 
12-board examination result is always below fifty percent and number of 
failure students is bigger.  Only SEE result does not prove the total quality of 
teachers (Department of Education (DoE), 2016, p. 70).  Many stakeholders 
seem to be criticizing the teachers for not achieving good result. Only the 
teachers are supposed to be responsible keys to quality education.  The 
government school teachers are criticized on their dedication, punctuality, 
competencies, skillfulness, and technical knowledge, compassion to 
children, updated-ness, studiousness and responsibility to the nation.  The 
teachers are in a big moral pressure of maintaining the quality in education 
in reality too.  This is also because the graph of private school results that 
seems risen very high than government schoolteachers. The comparison of 
private school results with that government school results not heeding to 
role playing factors, also creates mistrust over public school teachers and this 
results the decreasing number of students in rural and city-based schools.  
Hence, the solution over these problems must be sought in time. In nutshell, 
the public-school headteachers are blamed of not being able to prioritize 
on educational progress and seem as the leaders of school development 
rather than leader of educational achievement. Although he comes from 
teacher, his concern seems more on school management and development 
than quality control. 
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This research will, therefore, explore the hindrances and lagging of the 
public-school headteachers in Nepal and suggest leadership qualities and 
competencies that the public-school headteachers need to build in them. 
As mentioned by Edmonds (1979a, 1979b, 1982)  in (“Effective School 
Management - K.B. Everard, Geoff Morris, Ian Wilson - Google Books,” 
n.d., p. 2), he has identified five attributes of effective schools as:

Strong administrative leadership, without which, the disparate elements 
of good schooling can be neither brought together nor kept together, 
climate of expectation in which, no children are permitted to fall below 
minimum but efficacious levels of achievement, the school’s atmosphere 
is orderly without being rigid, quiet without being oppressive, and 
generally conducive to the instructional business at hand, make it clear 
that pupil acquisition of basic school skills takes precedence over all 
other school activities, and there must be some means by which pupil 
progress can be frequently monitored. 

The instructional leadership behavior of the school headteachers plays 
crucial role on the nucleus of the school. Researches as mentioned in 
(“Effective School Management - K.B. Everard, Geoff Morris, Ian Wilson - 
Google Books,” n.d.) by (Larson-Knight, 2000; Blasé & Blasé, 1999a, 1999b, 
1998; Sheppard, 1996; and Chrispeels, 1992) shows that headteachers 
who demonstrate instructional behaviors extract more commitment and 
satisfaction from teachers, as well as establish a climate that encourages 
trust, risk, and collaboration. 

In this way, such practices are widely being done in American and European 
School and unless, the Nepalese schoolteachers act in the same way, neither 
our education can grow to the height of quality nor they can win public 
trust. 

This research is concentrated over the role and responsibilities of the 
public-school teachers in the current context and their expected roles 
for future to change their classroom, pedagogy, school and community 
through leader perspectives.  This study explored the answers to the 
following questions:

i.	 What can be the role of the headteachers for transformation of the 
educational attempts and achievement?

ii.	 What is the tradition of headteachers leadership of school?
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Rationale of the study

The headteachers' leadership roles, such as curriculum coordinator, subject 
specialist, mentor and teacher trainers are considered crucial to school 
development due to the teacher leaders’ ability to undertake major tasks, 
influence changes and reforms, and serve as a bridge between the top 
leadership and fellow teachers. Their pivotal role in school functioning has 
convinced educational organizations around the world to invest in leadership 
capacity building of teacher leaders by offering opportunities, such as PD 
programmes, courses and workshops.  Moreover, they are encouraged to 
learn by taking risks, experimenting and trying new things (Bennis, 2009), 
by being a protégé of their senior colleagues, or working in a community 
of practice (Stephenson & Howard, 2011).  Teacher leaders’ ability to create 
instructionally specific dialogues, develop trusting relationships and work 
in collaborative cultures lead to their professional learning Portin, (2009) as 
cited in (Stephenson & Howard, 2011). These opportunities, whether self-
created or offered by their organizations, are vital for teachers who lack 
educational leadership experience, training and knowledge of leadership 
theories and practices. Since not many studies have sought to investigate 
this area before, it is vital to explore how teacher leaders develop their 
leadership repertoire in the field of classroom, school and community.

Theoretical framework

Instructional leadership has different definitions and models that 
conceptualize it starting from the early 1900’s. The current study synthesizes 
many definitions and models of instructional leadership using theoretical 
and empirical considerations. The instructional leadership construct is 
defined in terms of headteacher behavior that lead a school to educate 
all students to high achievement. The current research on instructional 
leadership incorporates behaviors, which define and communicate 
shared goals, monitor and provide feedback on the teaching and learning 
process, and promote school-wide professional development. Instructional 
leadership represents behaviors of a school leader. In this study, I have 
specifically examined the perception of secondary school headteacher. 
Through synthesis of different instructional leadership models according to 
Weber (1996), Murphy (1990), Hallinger & Murphy (1985) and Hallinger & 
Heck (1996) as mentioned in (“Effective School Management - K.B. Everard, 
Geoff Morris, Ian Wilson - Google Books,” n.d.), I have carried out a study 
of an instructional leadership styles of the public school headteacher. 
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(George, 2006) declares that the leadership must introduce four elements of 
transformational leadership, i.e., individualized consideration, Intellectual 
stimulation, inspirational motivation and idealized influence. 

This research includes the interpretivist paradigm and interprets the 
leadership theory on instructional leadership for the transformation 
and improvisation of the schools' academic achievement through better 
leadership. Burns (1978, p. 4) contends in (Educational Leadership and 
Reform (Google eBook), 2005)Ohio State University, “The transforming leader 
looks for potential motives in followers, seeks to satisfy higher needs, 
and engages the full person of the follower.” These opinions and research 
findings may be outstanding guidelines for instructional leadership and 
provide guiding vision to the headteacher. 

Therefore, I have made thorough study of "theory of transformational 
leadership, instructional leadership of the headteachers and link it in the 
context of Nepalese school leadership. I also reviewed Nepalese education 
acts, laws including the constitutions, reviewed the research, and project 
reports like SSRP, SSDP, studied the educational theory, leadership 
theory, socio-cultural theory and elicited the core knowledge.  Similarly, 
I surveyed the conditions of government school teachers, compared the 
government high schools according to their academic achievement, physical 
development, planning and explored the gaps. 

Methodology

Nepalese public school headteachers, their leadership role and the academic 
status of those schools in rural area in connection with their academic 
achievement, students' success rate and the challenges that the school 
headteachers are facing to promote their school are the ontological base 
for this research. This research makes the interactions and interviews as 
the epistemological foregrounding for inquiry process. Therefore, as said, 
"The position of interpretivism in relation to ontology and epistemology is 
that interpretivist believe the reality is multiple and relative," mentioned 
by Hudson and Ozanne, (1988) in (Bagozzi, 1991, p. 508), this research has 
adopted interpretivist paradigm to explain, as recommended by (Guba & 
Lincoln, 1995), that these multiple realities also depend on other systems for 
meanings, which make it even more difficult to interpret in terms of fixed 
realities. The knowledge acquired in this discipline is socially constructed 
rather than objectively determined (Carson, Gilmore, Perry, & Gronhaug, 
2011). According to (Dammak, n.d.), "Epistemologically, interpretivist 
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adhere to a subjectivist view in those subjective meanings and subjective 
interpretations have great importance. Like suggested by (Dammak, 
n.d.) "Interpretive researchers use different methodologies such as case 
studies, phenomenology, and ethnography, this research has followed 
the phenomenological design.  As cited by (Dammak, n.d.) from Denzin 
and Lincoln (2008: 29), “Qualitative researchers deploy a wide range of 
interconnected interpretive methods, always seeking better ways to make 
more understandable the worlds of experiences they have studied” and 
according to (Sönmez, 2013), "The philosophical base of interpretive research 
is hermeneutics and phenomenology (Boland, 1985). This research too is 
based on phenomenological model and has followed qualitative, descriptive 
design.  I gathered information/data from the target population, analyzed 
and presented collected data by implementing an in-depth research design 
to provide insights into the why and how of research.

The participants for this research were sampled on the basis of purposive 
judgmental sampling. Five public secondary school headteachers were 
selected and interviewed with open-ended questions, unstructured 
interview schedule. Some published data also were taken for determining 
the questionnaire and interview. The data analysis in this research is 
based on description. This method involves the reformulation of stories 
presented by participants taking into account context of each case and 
different experiences of each participant. In other words, narrative analysis 
is the revision of primary qualitative data by researcher. Therefore, I have 
described the story of both groups of participants, show the comparisons 
and make conclusions. 

A research is not only a scientific, investigative process but also an ethical 
process.  A researcher has to assure and ensure there will be no any sort 
of harm, insecurity, lose, confidentiality and selfish treatment to the 
participants by the researcher.  Hence, I abided by the civil rights of the 
citizens with respect to the rights of security, secrecy, safety and have 
regarded my participant only as the primary source of data.  The data have 
not been interpreted by mentioning the participant name third person point 
of view has been used.  

This research has covered only within the headteacher's' practices of 
classroom teaching planning and leading schools with better exercise.  This 
is the study of only the role of headteachers in leading schools according to 
the result percentage of the students in board examinations and promotions 
of the school's physical development and planning.  This will be only the 
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study of public high schools of the southern two village municipality 
schools. 

Result and discussion

In the 20-minute-long interview of the school leaders, i.e., head-teachers 
as the participant of this research, one of them responded that he was the 
founding headteacher of the school in the remote part of the district and he 
was administering the school for the last 30 years and he also has been leading 
teachers' professional organization. Another participant replied that he had 
run a private school for the last ten years as the headteacher and later after 
succeeding in Teacher Service Commission's examination of secondary level; 
he began teaching English and later has been assigned the responsibility of 
the headteacher for the last year. Before being the headteacher, he replied that 
he worked as the assistant headteacher of the school. The other three research 
participants were experienced head teacher running public school for a 
decade. This shows that the participants were experienced school leaders.

Status of educational outcome

All the participants' schools were well established high school in Dhading. 
Their response to a question asked on the status of academic achievement 
was that their school had satisfactory result as an educational achievement 
in comparison to the past time and current neighboring schools but that 
was not commendable in comparison to the district average. According 
to Mathema (2007) as cited by (Parajuli & Das, 2013, p. 151) "Nepal is 
confronted with two major problems- firstly a great number of youth are 
still out of school and secondly a great majority of those who are in school 
are not receiving quality education." The participant agreed that the school's 
academic outcome in the past was very poor due to lack of trained and 
qualified teachers, learner friendly infrastructure and traditional approach 
of the leadership of the headteacher. They claimed that this is improving 
nowadays with the availability of the good, qualified and trained teachers 
including building of infrastructures 

Leadership types 

The instructional process in the school is the key factor in school's educational 
achievement. The teachers are the key role players of the classroom instruction 
and the headteacher is the sole leader of the instructional process, integration 
of technology with methodology for overall instructional system of the 
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school. In case the headteachers cannot attend on these matters, the classroom 
instruction that can directly affect the school's educational achievement 
can be unstructured, unsystematic and cannot achieve the goals. A school 
headteacher is the one who plays crucial role in unifying the instructional 
process at school within certain frame. Hence, the school progress or the 
learner's achievement depends on the role of the school leaders. Lynch 
(2016) suggests, "There are four types of leadership playing different roles 
and according to the strategy they work including their effect in academia, 
i.e., servant leadership, transactional leadership, emotional leadership and 
transformational leadership. On this matter, the participants' view was that 
the cause of most of the school's failure was chiefly the primitive approach 
of school leadership. The leadership in the primitive approach was that he 
was autocratic with some power of bureaucracy in the initial phase, the 
autocratic leader in the past possessed terrific personality and maintained 
hierarchy of their positions and respect. This kept the distance between 
the teacher and students and limited the teaching and learning into the 
formality rather than nurturing learning habit. In the medieval period of 
Nepal i.e. before the sixties in the context of Nepal, the headteacher became 
like a manager who had to manage every environment of the school and had 
less attention on the instructional functions. The managerial headteachers' 
job was just to manage the learning environment where the students are 
sought to learn by themselves and teaching and learning more focused 
on developing cognitive constructivism. The participants viewed that the 
current time is the time of technology which has burst the knowledge in 
the world and also has networked the world teachers and learners. Hence, 
the headteachers of schools have new challenge of adjusting themselves, 
their school culture and stakeholders to the instructional process. This is 
also because, the school teachers and headteachers nowadays, come from 
the sound academic environment bringing more academic excellence than 
the previous school leaders. The instructional headteacher is that school 
leader who envisions the school with prediction of target to achieve for 
future and they emphasize on social construction of knowledge. He accepts 
the facts that the knowledge is generated as a result of collaboration 
between teachers and students. On this regard, the instructional leaders as 
the headteachers of school vision and act together, make their educational 
activities inclusive from all angles, and keep information of educational 
innovation in global perspective, plan and implicate in their schools for 
good result and learning. This concludes that there are three types of school 
headteacher i.e., a) Autocratic b) Managerial and c) Instructional. The 
autocratic and managerial headteachers have many problems in running 
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schools that causes the educational underachievement. The autocratic 
headteacher is hierarchical, bossy and power imposing. The managerial 
headteacher engages more in management than in leading school with 
educational, learning oriented activities and he is far off the pedagogy. He 
is procedural, legal and works as a resource person. The best of the school 
headteachers are those who can provide instructional leadership like the 
transformative leaders as suggested by Lynch (2016) to the school with 
technology, pedagogy and collaboration. The instructional leadership is the 
most wanted demand of the stakeholders in running schools otherwise the 
school lags behind the target always. 

Challenges in instructional leadership

Instructional leadership is the latest concept of the leadership as a reaction 
to the problems created by the autocratic and managerial leadership of the 
headteacher in school to fulfill the academic achievement in the ground. 
Since, it came as the reaction to the former two leadership process, it has 
big challenges of maintaining quality in school result, academic excellence 
and creating the proper instructional environment between the student 
and teachers. As said by Timperley(2005, pp. 16-17), the challenges for 
instructional leadership at school are,  "Developing systems for promoting 
professional learning, improving the capacity of individuals and school, 
contextualizing the learning within the teachers’ actual work situations, 
and transferring of skills and knowledge from the learning environment to 
the classroom and enthusiasm for developing internal capacity." The centre 
of focus of this kind of leadership is to play vital role in pedagogy and 
technological integration, keeping information of everything as the leader 
and addressing all kinds of educational problems. Updating own-self 
including the colleagues, changing the classroom procedure, maintaining 
collaboration and participation, visioning for future achievement and 
academic excellence and giving distinct identity of the school than the past 
are the challenges of instructional leadership. Unless a paradigm shift on 
pedagogical practices and establishing quality circle for quality product 
in school, the learners cannot learn competitively and cannot be ready for 
global opportunity. 

Defects of primitive leadership

The history of school leadership from the past is the most responsible unit 
to the progress and failure of the school. The bossy headteachers autocratic 
with the bureaucratic power were more concerned on the legal process 
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and their dignity rather than on quality of school. Only the education was 
for enthusiasts and most of the learners did not catch the target. Hence, it 
showed the performance of the school very poor. To improve the situation, 
new type of leadership was imagined and created as the managerial 
headteacher who focused only on construction of the environment rather 
than construction of the knowledge. Both of the school leaders were 
unable to meet the educational target. During these leadership period, 
especially teaching and learning based on examination-oriented training 
and the number of the students having pass result were accounted as the 
educational successfulness. The learners were more imposed to learning 
through listening and reading. Teachers' stereotypical delivery of the lesson 
was the major factor during that period. The student's potential of learning 
and their creativity as well as knowledge were not prioritized.  The things 
aimed at teaching were not taught very well and it did not discriminate the 
personality of the educated with uneducated. 

Schools with instructional leadership

The schools with instructional leadership emphasize on pedagogical shift. 
The schools must be established as the resource centre for knowledge where-
about the students keep trust as they can solve their problems by going there. 
They must be assured that they can get enough support from their teachers 
and standardize their knowledge and skills as per global perspectives. These 
schools are not for rote learning. Instead, they must be able to collapse the 
barrier that limits the learning. This must be able to show the guidelines for 
future of the students. Wallace Foundation (2012, p. 4) suggests, "Shaping a 
vision of academic success for all students, creating a climate hospitable to 
education, cultivating leadership in others, improving instruction, managing 
people, data and processes to foster school improvement." The schools with 
instructional leadership must maintain the learning environment through 
future vision, instructional improvements and appropriate learning envi-
ronment everywhere and widen the universality of the learning. 

Conclusions

This research on instructional leadership is the outcome of the dissatisfaction 
to the traditional schooling system. This came as a result of the pursuit of 
alternatives to traditional schooling system and explored many possibilities 
of changing the schools with better learning and cash the competitive 
educational achievement. This concludes that the children today are seeking 
instructional leadership of the school headteacher which can line up for 
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pedagogy, honour learner creation, flexibility of instructors, updating of the 
teachers, maintaining collaboration and cooperation and let the potential of 
the learners burst out in the classroom. 

In Nutshell, due to predominance of autocratic primitive leaders of the 
school as the headteachers in the past, quality in education could not be 
maintained in our context. Similarly, the medieval period school leaders too 
were failure character due to their managerial role and never paid attention 
to the school pedagogy, staff motivation, collaboration, discuss on agenda 
of quality and success of the learners. A school, if cannot play crucial role 
on shaping the children's mind, is no longer a better place for them. Hence, 
the instructional leaders only can address all those issues and establish 
the school as the best learning place which can shape the children's future 
through quality in education and creates the environment. The headteachers 
in the present context rise to this situation for the overall improvement of 
quality in education at school. 
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Abstract 

The dominance of formal education over the indigenous education along with the 
language and culture has been a pressing issue in almost all cultures of the world.   
The Nepalese education system is also largely influenced by the western education 
system. So, it is inevitable that Nepalese students too are influenced by the western 
education. Rai community is one of 125 indigenous groups having rich indigenous 
knowledge. Particularly, they have vocational education of the food security that 
transforms the knowledge through the cultural practices, which is close to nature 
and thus a unique one. The significance of the food security means survival for the 
whole year. Mundumic education focuses on the survival in nature and to reduction 
of   poverty.  However, such indigenous type of cultural activities as part of education 
have not been recognized and put into priority in the government’s curriculum. 
This is an example of a missing link of such cultural heritage in our curriculum. 
Therefore, I propose here to explain a typical Binayo Movie thematically having 
indigeneity in its content suitable for inclusion in national curriculum. This Movie 
is a key to establish the Mundum and Suptulung identity within this community 
contributing to indigenous identity for the future generations. Thus, this article 
explores some significant aspects of Mundumic cultural education which helps 
conserve indigenous knowledge on the one hand, and on the other, reduce poverty 
through indigenous skills of food production and security.
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Introduction

This article aims at figuring out useful and effective teaching and learning 
contents, which are one of the most important necessities of national 
educational system. Teachers in the system have a determining role in 
training such pupils in the mentioned fields. A school is a place where 
new ideas germinate; roots strike and grow tall and sturdy. It is a unique 
space, which covers the entire universe of knowledge. It is a place where 
creative minds converge, interact with each other and construct visions of 
new realities. Established notions of truth are challenged in the pursuit of 
knowledge. To be able to do all this, getting help from experienced teachers 
can be very useful and effective, while indigenous education system differs 
in paradigmatically. Indigenous education is reconfirmed by the indigenous 
philosophy. In Nepal’s context according to Rana (2018) among the 125 
indigenous groups, 123 languages are spoken but only some languages 
have their own script and spoken scriptures. Among them, Kirat and Kirat 
Rai are such indigenous groups having their education system guided by 
Mundum.  

 Educators and policy makers have long recognized the central role that 
education can play in creating a more sustainable and equitable world (cf. 
Acharya and Robinson, 2019). Yet the current system of mainstream higher 
education has not prepared learners sufficiently to graduate with the 
capabilities or motivation to shape and create a future that is life sustaining. 
While indigenous people do not have access to formal education in their 
own language, they transmit their knowledge as education verbally from 
generation to generation. 

For the indigenous knowledge owners, the government does not show any 
interest in acknowledging in spite of the indigenous people’s own education 
system. Undoubtedly, indigenous education is related with the spiritual 
culture, e.g., Sakela is a ritual cultural name, which is mainly about the food 
security system and process. Jiri, Mafongoya and Chivenge (2015) argue 
that local knowledge is concerned with the emerging climate change. These 
knowledge systems are transmitted and reconnected by every generation 
for good health and food security. 

Additionally, food security means all security such as ecological, physical, 
and mental. The Kirat Rai people renew the relation with the Mang (God) 
twice every year Dhirinam and Chhirinam through Sakela celebration. They 
start this cultural celebration by venerating in Suptulung. Up to four days, 
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they worship the Suptulung at every house by elder, some special rites are 
performed by Mangpa/Nakchho/Nachhung/Yadangba. Finally, on the fifth day, 
they go to Sakela with Mangpa and ask for the good health and the food security 
by chanting the Rishya. They humbly request whatever in the earth and sky 
with the Sakela Mang by performing the silli (a kind of traditional dance 
allowed to all children and elders) in round shape for their well-being. This 
silli act as a farming process, are imitation of animal, birds, and everything 
else that are used in livelihood. The meaning of that imitation is to respect all 
nature and natural things as well remember the process of work, agriculture, 
help each other, and respect equality. These acts are performed in the sense 
of food security. If food is sufficient, every nature, creature will be good and 
enhance livelihood in order is the main objective of the Sakela Dhirinam and 
Chhirinam.  

Mundum’s knowledge and education is perceived by people as the value 
of Sakela and the food security. Its example is innate in Binayo movie that 
describes how Mundum and Suptulung are at the center of the Kirat Rai 
people. Only a few documents and sources are available on the Mundumic 
knowledge and education system. In alarming rate, the people and the 
society are losing its significance and precious knowledge gradually. 
Here I propose to describe some Mundumic knowledge and the value of 
Suptulung. From the ‘Binayo’ movie new generations of the Kirat Rai people 
can understand their native culture. They recognize and realize what and 
how their worldview is. The people cannot buy the cultural identity with 
money. Thus, as a reference for readers, I describe the Binayo movie.            

The Mundumic knowledge and education are encompassed in very few 
elderly people. In the movie, one can explore beautiful knowledge and 
wisdom. Indigenous people have different worldviews about the universe. 
Their indigenous knowledge belongs to the spiritual world. Nakata (2002) 
expresses that indigenous knowledge is holistic, grounded, powerless, 
incapable, ineffective, and culturally massive. Mundumic knowledge 
does not have excess to exposure in any mass media visibly. Mundum’s 
worldviews are different from other indigenous worldviews.  

Presently, the Mundumic worldview, knowledge, and education are 
in critical phase of endangerment. It is very necessary to preserve the 
indigenous paradigm of valuable knowledge of Mundum and Suptulug. 
With this existing situation within a couple of decades, the Mundum and 
Suptulung cannot remain as a cultural identity of the Kirat Rai people. They 
are losing their identity along with culture and language.  
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This is our responsibility to preserve this cultural heritage to continue cultural 
diversity of the nation. Otherwise, our succeeding generation’s life will end in 
cultural disaster. Culture and identity are most important for human beings. 
It makes them humans, independent and self-determining. Many people are 
fighting for the identity in the world today. As an example, the Kirat and 
Kirat Rai identity and culture have well been expressed in Binayo Movie. 
This movie works as a small window for Mundum and Suptulung.

According to World Bank's (Apr 02, 2019) updated review, there are 
approximately 370 million Indigenous Peoples (IPs) worldwide in over 
90 countries. There are 5000 different groups and daily one hundred 
fifty thousand people are dying together with their culture. Indigenous 
cultures are diminishing day by day due to only verbal transmission and 
colonization. Instead, indigenous people are still alive enjoying and living 
their own culture. They learn from ritual and cultural activities by looking 
at their elders' performance. 

Statement of the problem

Among the indigenous groups, the Kirat Rai is one of them. They have 
different world views of education. The Kirat Rai elders educate their 
children through the cultural demonstration, ritual practice that are 
connected with the food security, inhabitant, clothing and the irrigation. 

This education system is guided by the Mundum. Mundum is their philosophy. 
What they are here now is due to Mundum. Mundum is the storehouse of the 
educational knowledge that belongs to humans since origin. This knowledge 
officially does practice by the Suptulung. Suptulung and the Mundum are two 
sides of a coin, meaning mutual interdependence. Hegemony of the formal 
education the Mundumic education and the educational value of the Suptulung 
is on the verge of extinction. The students who become part of the Mundumic 
education are having more challenge to adapt to the formal education system. 
They are confused because the home language, education and the school 
education are totally different.  For this reason, many Mundumic students lose 
the opportunity to go to school for the formal education. 

Objective of the study

This article explores the Mundum worldviews on transmission of indigenous 
education system including the food security.
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Significance of the study

This study focuses on the Mundhumic education system as well as the 
knowledge transformation system that is needed to improve the inclusive 
education or equity education. In addition, Mundumic education system 
has continued from the primitive time in the form of oral tradition. This 
educational knowledge may help to enhance the effective classroom 
teaching learning.

This study provides the relevant information and contents for the policy 
makers of education in government. This research provides insights to 
the study which would be useful to formulate the appropriate policy of 
Mundumic education to all stakeholders. Furthermore, the study can be 
used as a reference for other researchers for further study.

Methods

In the process of writing this paper, I used the qualitative research 
design as Denzin & Licoln (2000) have focused on the interpretation of 
subject matter with the multiple way. I followed indigenous research 
methods during this study (Tuhiwai, 1999). They do justice to indigenous 
knowledge. I selected the participants by employing purposive sampling 
(Etikan, Musa, & Alkassim, 2016).  Particularly, I interviewed the three 
Mundum experts  and reviewed the Binayo Movie. I used the in-depth 
interview. An unstructured interview was conducted because this 
interview helped the participants to be comfortable and deeply described 
the story telling method as (Kovach, 2010) conversational method. And 
I grounded the analysis and interpretation as said Creswell (2003) and 
(Creswell & Creswell, 2017). 

This study is limited to the Mundum experts and the visual document 
of the Binayo movie. The primary sources are Mundum experts and the 
secondary sources are written documents. 

Finding and discussion

Indigenous worldview of Mundum and Suptulung in education system

Mundum’s knowledge is related with the earth system, social system, and 
interaction with the environment. Moreover, Ajayi and Mafongoya (2017) 
note that indigenous education derives from the daily activities of people 
for survival with nature and animal world. Mundumic education belongs 



AMC Journal, Volume 2, Number 1 (2021)

79

to the nature and agriculture system. This system might be dynamic, can 
adapt suitable education system based on ecology and necessity. 

Indigenous knowledge and education are dependent on environment and 
self-governing. Education system exists in Mundum and Suptulung. People 
equally get respect as a teacher or student. There is no hierarchy as in formal 
education. Knowledge and education are transmitted from one generation 
to another generation. Some elder people do not want to go the hospital yet. 
This means that they do not believe in the formal education system. They 
believe only on the Mundum education in which they believe the Suptulung 
is their place for pilgrimage. 

They do not want to let go the Suptulung across the sea. Such type of value 
is still among the Mundumic elder people. This shows that the Mundumic 
knowledge, education developed by the particular land, environment, 
and ecology for survival. It is very unique and useful collectively and 
individually. From elder to children can survive in any geographical 
area. Mundum education teaches to converse with death, interacts with 
environment and keeps rational relation with nature. It is related with the 
spirituality of culture. 

Knowledge and education can be transmitted and renewed by cultural 
demonstration seasonally. Every person can think and use his/her 
knowledge in livelihood independently. However, to survive globally 
local indigenous knowledge needs to be preserved as in written form. 
Many NGOs and INGOs are working and planning to bring out such type 
of knowledge in curriculum all over the world as well as in Nepal. The 
international seminar (Caribbean, 2019) expresses indigenous knowledge 
to be incorporated into the education system and polices that provide the 
learning opportunity for indigenous people in order to restore social justice. 

Additionally, in Latin America socio-political dialogues have taken place for 
the intermingling and the development of indigenous knowledge as well as 
linguistics in education system. Diversity of indigenous knowledge brings 
the beautiful combination in education system. However, the undocumented 
indigenous knowledge is in crisis as well as Mundum education system. 
Bhattachan (2008) points out that the general practice restricts the mother 
tongue education up to grade five for most of the mother tongue community. 
Rapacha (2013) argues for advocacy of inclusive curriculum and education. 
The government has recognized only a limited indigenous knowledge 
that can be incorporated in the mainstream education (Acharya, Jere, and 
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Robinson-Pant, 2019).  These arguments reaffirm that researcher, intellectual 
people and education organizations are attracted towards the indigenous 
education system. Moreover, indigenous people also do not want to lose 
the native cultural education. They are willing to learn them and willing 
to hand over the education of their own culture for their future generation. 
They are also worried about their children bearing conflicts in education 
system between formal vs. informal. Many indigenous students are in 
depression due to indigenous education system and mainstream education 
system. Some are in very difficult situation too. They are in confusion. As a 
result, 90% indigenous students are far from the state's mainstream formal 
education (Rai, 2020).   

Many indigenous children drop out from schools due to their cultural missing 
link. The act of the teaching learning situation is discriminatory because 
knowingly unknowingly bad example always come from the indigenous 
activities or word and good example from the privileged side. Branhardt and 
Kawagley (2008) express that as a group of American students are not offered 
educational opportunities, they routinely face deteriorating school facilities, 
under paid teachers, weak curricula, discriminatory treatment, and out dated 
learning tools. This situation is pre-existing all over the world on indigenous 
people. Similar situation applies for the Mundumic people of Nepal. 

According to Rana (2018),"Up to primary school the government has fixed 
the mother tongue education policy; however there lack native teachers and 
its implementation has remained ineffective for all the indigenous people 
in the context of Nepal. One of its reasons is that the content of book in 
mother tongues is translated from Nepali." This experience shows that the 
education delivery culture also should be changed, but such action is a 
great challenge.

 Indigenous food security, diverse cultural education, renew and knowledge 
transmission

Indigenous culture is not grown by pre-plan; it is developed by society’s 
daily activities to fulfill the basic requirements of people. Traditional 
customs, dresses, art morality, behavior, attitude, and the ritual rites are 
the sources of indigenous knowledge or local knowledge. It serves as the 
purpose of socio-economic factors, techniques, ideology as a result it reflects 
the identity of the society (Du Plessis and Raza, 2004). It is a fact that human 
kind as indigenous people have diverse techniques of food security as well 
as cultural rites. 
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 Food security system is a kind of culture and this knowledge is perceived 
through the activities and the cultural rites for continuity. Food is very 
important for life on earth. In the beginning, the Kirat Rai ancestors had done 
much struggle for survival in and with the nature. Before the development 
of science and technology, indigenous people had developed their sense 
and awareness about food, however they had not succeeded in all cases. 
Because not all types of food obviously are edible, some are harmful too 
and nowadays too. We hear news from radio, television, newspapers and 
social network about eating wild mushrooms and consumers' last breath. 

However, today one cannot imagine how they sustain and develop the food 
security system. In October 16, 1945, Quebec City, Canada had established 
the Food and Agriculture Organization (FAO). Through this organization 
awareness has been raised for food security as well as recognized indigenous 
knowledge. In this sense the Kirat and Kirat Rai people, worshipping in the 
Mundumic Suptulung follow the Sakela ritual for food security. They have 
different ideology for the food security. One of them is to celebrate it twice a 
year in the Suptulung wishing food security. They trust on nature, time and 
then the calendar date and day. 

When crane birds fly towards the mountain, they celebrate Dhirinam 
(Ubhauli). Since the primitive age African people as well as all the world’s 
indigenous people used the indigenous knowledge for food security and 
the purpose of basic needs of society (Chiwanza, Musingafi and Mupa, 
2013). Dhirinam (Ubhauli), in the context of food security and the whole 
society's prosperity, well-being, good environment, sufficient water, good 
health of all nature, fauna and flora, peace, protect from evil soul, avoid all 
kind of disease, unwanted things, illness, of the year for the purpose they 
celebrate is called Sakela. 

The activities are performed by the Mangpa/Nakchho/Nachhung/Yadangba 
('priest' can be s/he) and also, he or she can perform Sakela but they should 
be allowed and blessed from the Mang (god) through dreams. Gorjestain 
(2000) notes that indigenous knowledge system used for the local food 
security as well as human security, animal security and for important 
decision of the local society. Food security brings prosperity to people. 

In a year, they can span their life smoothly. Nature remains in chronological 
order. The ecological system maintains in the healthy way.  During the 
four days of Dhirinam, Mangpa/Nakchho/Nachhung/Yadangba and every 
household's elder people offer to ancestor for food security. It is their main 
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festival as well. In this festival, they remember the entire ancestor those who 
get the place in the Suptulung. The Suptulung is venerated with the local 
liquors of six months made from the herbal leaf and Bajra. After finishing 
the Dhirinam, they cook the millet-beer for the next six months is called 
Chhirinam (Udhauli). When the crane-birds return down towards the sea 
then they celebrate Chhirinam. 

They   offer all the new grains in the Suptulung before consumption. If 
they consume the new grains especially new ginger and paddy, they will 
bear the unwanted things in the whole year. Thus, they are very careful 
to their children also. This is the system in the Kirat Rai community about 
their food security. As FAO (2009) cited in LWF Nepal and Right to Food 
National Network Nepal with support from Thematic Alliance Members 
(2017), food security exists in “all people, at all times, have physical, 
social and economic access to sufficient, safe and nutritious food, which 
meets their dietary needs and food preferences for an active and healthy 
life”. Particularly, the metaphor of Sakela is food security. This knowledge 
transmitted by the activities of culture to their new generation. In the Kirat 
Rai community, knowledge transmission is performed through the cultural 
rites verbally from generation to generation. 

Dhirinam and Chhirinam include in Sakela meant for cultural rite of food 
security. In Dhirinam celebration offering of seeds for farming and ask 
blessing for all-natural entities which remain in between sky and the earth 
and Chhirinam celebration offering the virtual grain at first to their ancestor 
then can utilize as food. Through this system people are aware somehow 
about food preservation for the whole year. It means that they should not 
finish consuming their food before the whole year is over. That is why, 
they maintain the balanced diet thus avoiding hunger. Insufficient food 
brings mental and psychological problems for balanced life and challenges 
to survival. According to Mhache (2018), diverse indigenous people have 
diverse indigenous knowledge for food security in the world. It is developed 
by the geography, individual thoughts, and based on needs. 

Some groups of indigenous people use sun heat, some other fire near the 
hearth and some other use open place under the roof, where air can pass easily 
and gradually. The Kirat Rai community also preserves food differently. 
They respect the food by celebrating and offering to the Suptulung. Souls 
are allowed to remain in the Suptulung in their beliefs and practices after 
natural death. Such pure souls are called the good souls like god; bad souls 
cannot reside in the Suptulung. 
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Through Mundum, the Mangpa/Nakchho/Nachhung/Yadangba can converse 
with the soul. Each time the good soul wanders around the household people 
like a guardian angel. The good souls protect the community members 
from evil and save from the undesirable happenings. Good souls offer the 
peace and fortune forever. Such souls provide them sufficient food as well 
as other things, if they follow the Mundumic rules and regulations. If they 
do not follow the Mundumic ways of life, they definitely have disaster in 
their livelihood. The Mundumic knowledge is the reflection of ancestor’s 
life experience, which belongs to particular land, water, plants, trees, rock, 
fauna and flora, animal, birds and circumstances. 

For this reason, indigenous knowledge, affects the food security system 
although this system in this community is as cultural celebration. Food 
security means sufficient nutritious food for all urban and rural areas for 
the future too (Khumbane, 2004). The Kirat Rai community takes more 
care for the future than the present. Mundum speaks about the future and 
predicts for tomorrow. 

In Dhirinam, worshippers ask about future happenings regarding good or 
bad times, about disease and sufferings to be avoided. They come to know 
the bountiful types of food crops, fruits' predictions. They celebrate Sopuiya 
on the first day of Sakela or Dhirinam for talking about sickness or illness 
during the whole year. Sopuiya means all sickness and bad fortune are 
put into the water thus washed away through the water. After four days' 
celebration of Dhirinam, they do silli (dance) in the house-yard of people. 

All the relatives and guests also go to every household. Daughters and brother-
in-laws are main guests of every household. Anyhow, married daughters 
in this celebration should participate in maternal house. At the end of the 
celebration, they ask the blessings and the chari (Unnako saha 'bountifulness 
of crops') by dancing silli with Mangpa/Nakchho/Nachhung/Yadangba and 
other elder people around of Suptulung with the indigenous instrument 
Jhyamta/Chamakhi/Pulu/Har and the Jhyamta/Chamakhi/Pulu/Har (drum and 
cymbal). The Mangpa/Nakchho/Nachhung/Yadangba explains all information 
what has been given by ancestors or good souls and people follow the same 
rule throughout the year. According the given rule, it will be less bountiful; 
lifestyle system breaks down and should bear the whole year painfully. 
Food security implies that every time nutritious food available and help 
to keep it healthy lifestyle (Food, 2003). Diverse indigenous groups have 
diverse food security system means much beneficial.  Different ideas can 
help us survive according to geography as well as climatic situations. 
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 Indigenous agricultural system as education

One of the primitive races of Nepal is the Kirat Rai people, who belong to 
indigenous groups guided by the Mundum and Suptulung. According to the 
census of 2011, the total number of Kirat Rai people is 620,004 (CBS, 2011). 
Some representative characteristics of characters as an example in Binayo 
movie are described here based on internal migration and differences of 
geographical situations. 

The Kirat and Kirat Rai people suppose the farming system systematically 
developed by Raichhakule–a male character in the movie. He was an 
orphan and he does not have enough food. During this time, he hunted 
a bird and found some millet and paddy into the gizzard of a dove. He 
thought to sow the grain not to be harmful while doing so. Raichhacule thus 
sows the grain in the field. Since then, farming started systematically. Such 
type of myth is still narrated to the new generation in the community but 
his representative name is varying more than fifteen in different linguistic 
groups. Similar type of stories and myths exist in every indigenous group. 
However, nowadays these stories and myths are vanishing gradually. The 
Binayo Movie works to reconnect that knowledge. With this film many 
cultural education, knowledge, and beliefs have been revived.        

In my experience and discourse of Binayo movie in the society, many 
audiences about 97% have learned the value of Mundum as well Suptulung 
in the Kirat and Kirat Rai community. Among such audiences 65% have 
repeatedly watched the movie and remember the myth or story to share to 
their sons and daughters. Storytelling and songs are one of the mediums of 
knowledge transmission to their future generation. Mezirow (1996, p.162) 
as cited in (Taylor, 2017) “learning is understood as the process of using 
a prior interpretation to construct a new or a revised interpretation of the 
meaning of one's experience in order to guide future action.” This story 
is already famous in the Kirat society but the ways of interpretation are 
different. The movie Binayo has constructed a consistent story based on all 
varieties of the same story. 

The movie has portrayed indigenous knowledge about the Kirat Rai 
community and their rituals. The detail activities associated are shown in 
the movie. The movie has well documented the Kirat Rai community and 
their traditions. This movie has included the diversity of languages and 
their perspective. The characters of the movie are the same as the Kirat 
people claim it to be. This movie raises awareness about the endangered 
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tradition and culture of the Kirat people. The emotional connections of the 
siblings are also shown in the movie. Despite the separation at a young age, 
they come together as one family in the end and live together sharing all the 
memories. 

The film seems to be the beginning of agricultural age and other traditional 
natural aspects, having important message about the tradition of having 
a Suptulung to the people watching the movie in far off lands and the 
importance of conducting all the activities in the Suptulung. This film has 
a role of educating cultural knowledge to the teenagers and how they 
should do to continue the tradition from endangerment as the Kirat people 
are comparatively meagre in population. To those Kirat people, who do 
not follow the Mundum, it also raises awareness that lets them know the 
cultural practices of their community as it is necessary for all Kirat people 
to know about their own Mundum religion. 

Conclusion

Culture is one of the most important factors to develop a just society and 
quality education. In the absence of cultural value, people cannot develop 
knowledge. Thus, responsible citizens and organizations must reorganize 
the significance of indigenous cultural values. Education has been the base 
of every developmental effort worldwide. Along with educational factor, 
indigenous knowledge is also an important factor of education. Mundum 
has independent worldview. From human perspective, Mundum guides 
them and Suptulung is their center of pilgrim or holy place. Without the 
Suptulung, the Mundum cannot perform or they cannot conduct any ritual 
rites. Thus, the Suptulung is precious for the Mundum and the Kirat Rai 
people. Knowledge and education whether visible or invisible have power 
transmitted from the Suptulung. It makes them stable and independent. 
Suptulung protects them from disaster and evil eyes providing them 
prosperity or abundance according to Mundum. Thus, at the first place 
they provide a parity of cultural values then education. From such culture, 
they learn whatever they need for livelihood, e.g., food security. Every 
household's special women give the parity of food security, which means 
well-being of everything throughout the whole year.      

 This education helps students and scholars gain knowledge about different 
cultures and their tradition. The Kirat Rai cultures also have interesting and 
unique ideas about human evolution, sociology, civilization and knowledge. 
The population of the Kirat community is comparatively lesser than other 
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religions. The movie Binayo has focused and portrayed the Kirat culture 
and traditions uniquely. It has also given educational values to the viewers 
and also has played an important role to raise awareness. The movie is an 
interesting documentary that the viewers can enjoy with being informed 
alongside the story in the movie, which focuses on the basic components 
of the Kirat community. Nonetheless, indigenous culture is vanishing day 
by day due to verbal transmission only and global colonization. It is the 
responsibility of the new generation to keep up with the traditions of the 
indigenous knowledge, skills and religions. In addition, this is only possible 
by educating teenagers and rewarding scholars through fellowships since 
Kiratism is also an indigenous religion. 
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Abstract

The patriarchy under Hindu tradition has been an issue of shaping role of female 
in present society. Their role in the family and in the society has been taken as 
supportive on financial mobilization rather in leading position as compared to men. 
Financial mobilization through cooperatives has been accepted as a key component 
for economic development of Nepalese community. It may be the appropriate way of 
increasing income, generating employment opportunities and eradicating poverty. 
This study has aimed at analysing the relationship of female leadership within the 
circumstances of Hindu tradition, cooperative movement, and analyzed the effect of 
intervention factors of financial mobilization. This article has been prepared after the 
analytical review of Hindu ancient literatures and present policies, social customs 
and traditions. Information was analyzed and impact of the variables on female 
leadership was assessed. The result has demonstrated that the Hindu tradition has an 
average positive influence on financial mobilization, while investment opportunities 
and intervening variables have a strong positive influence on empowering women 
leadership in cooperatives. The Smriti texts including Manu Smriti texts were the 
factors that hindered the Nepalese women to take part the leadership role in their 
family and the community.
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Introduction

Nepalese society has been descended from and guided by ancient Hindu 
traditions. The Hindu tradition has been an influencial environment for 
women’s lead role to be played even in present context (Afful, 2002). 
It has been an issue of making setbacks to Nepalese Hindu women 
from historic times. There has been quite growing interest in the ethical 
behavior of women’s leadership. Initially, leadership in finance sector 
was considered as an act of altruism in welfare society. This was 
a selfless concern for the benefit of others. In the modern day, it has 
been the manifestation of the notion of inclusive empowerment to good 
causes. From a concern, initially focused on financial issues has now 
taken to more recent inclusion of other social issues such as human 
rights. But not clear precisely how widely society is defined in terms 
of the size of the community to which the organisation is or should 
be responsible. Cooperative members may be broadly or narrowly 
conceived. Cooperative participation seems to be mainly restricted to 
an involvement in local community or within the firm itself as opposed 
to a concern for women empowerment in global context (Nelson & 
Thomsen, 2010). The Hindu Smriti texts including Manu Smriti have a 
negative influence on the female role. It has been necessary to analyze 
from the perspective of present day female leadership in cooperatives 
under the consequences of the tradition and role of female in financial 
management. This paper has pointed out the influence of Smiriti texts to 
women leadership development in cooperatives.

Objectives

The main objective of this study is to analyze the influence of Smriti texts 
on the role effectiveness of women leadership in cooperatives. The specific 
objectives are: 

1.	 To explore the status of women leadership for financial management 
within the frame of cooperative society in the context of Manu 
Smriti and other relevant Smriti texts of Hindu traditions of Nepal 
and

2.	 To analyze the performance of women under Manu Smriti and other 
relevant Smriti texts of Hindu tradition and present practice in their 
leadership to manage cooperative sector.
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Literature review

Some research works made by previous researchers have been reviewed 
in the study to develop some theoretical background and conceptual 
framework. The ‘Smriti’era (600-200) BC and thereafter the religious and 
cultural practices have determined female with the supportive role in the 
family concerning financial mobilization. The author concentrated on the 
provisions earliest to late Smriti phases of Hindu tradition (Smriti corpus) 
including the six  Vedangas  (grammar, meter, phonetics, etymology, 
astronomy and rituals), the Itihasa (literally means ‘so indeed it was’), epics 
(the Mahabharata and Ramayana) and the texts on the four proper goals or 
aims of human life: 

Dharma: These texts discuss  dharma  from various religious, social 
duties, morals and personal ethical perspective. Each of six major 
schools of Hinduism has its own literature on dharma. Examples include 
Dharma-sutras including by Gautama, Apastamba, Baudhayana  and  
Vashistha) and Dharma-sastra particularly  Manusmriti, Yajnavalkya 
Smriti,  Naradasmriti and Visnusmriti. At personal dharma level, this 
includes many chapters of Yogasutras.

Artha: Artha-related texts discuss  artha  from individual, social 
and as a compendium of economic policies, politics and laws as 
the Arthashastra of Chanakya, the Kamandakiya Nitisara, Brihaspati 
Sutra, and Sukra Niti. Olivelle (2013) states that most Artha-related 
treatises from ancient Nepal have been lost. 

Kaama: These discuss arts, emotions, love, erotics, 
relationships and other sciences in the pursuit of pleasure. 
The  Kamasutra  of  Vatsyayana  is most well known. Others texts 
include  Ratirahasya, Jayamangala, Smaradipika, Ratimanjari, 
Ratiratnapradipika, Ananga Ranga among others. 

Moksha: These develop and debate the nature and process of 
liberation, freedom and spiritual release. Major treatises on the 
pursuit of moksha include the later  Upanishads  (early Upanishads 
are considered Shruti literature), Viveka- chudamani, and the sastras 
on  Yoga. Similarly, the Puranas (literally, of old), the Kavya or 
poetical literature, the extensive Bhasyas (reviews and commentaries 
on  Shrutis  and non-Shruti texts), the sutras and shastras of the 
various schools of Hindu philosophy and the numerous Nibandhas 
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(digests) covering politics, medicine (Charaka Samhita), ethics 
(Nitisastras), culture, arts and society (Lochtefeld, 2002). 

	 Around 2000 years before, classical Hinduism, or present day Hindu 
tradition started crystallizing. Worship of the supreme being through 
icons and sacred symbols was started and different religious cults 
developed out of which the Shakta tradition specifically worships 
the divine as the mother of the universe. Women were accorded 
the status of goddess in textual Hinduism. Like other religions, 
Hinduism is not limited to a set of beliefs or propositional truths or 
practices. In practice, Hinduism can not credit itself of being fair to its 
women. Injunction is with the Smritis.These Smritis often reveal some 
teachings that are derogatory to women in various ways. However, 
the real position of women in the Hindu society has been better than 
what is ordained by these texts, and vice versa as well most of the time 
(Narayanan, 1999). From this point of departure, it has been a matter 
of discussion that the Smriti texts including Manu Smriti have been a 
long time setback for coming out as a leading role in the family and 
in the society focusing on financial management rather than having a 
supportive role.

Four components need to be present for a cooperative management. 
It is socially responsible affair. These are economic, legal, ethical, 
and philanthropic responsibilities. The women leadership has been 
increased across the globalised world. It makes sound relationship 
with society. It has goals to extend the activities of the organizations. 
It encourages positive environment and inclusive participation in 
society, states and other socioeconomic realms. Most cooperative 
societies have applied leadership development and women’s 
empowerment concept in own activities. The increase in the demand 
for financial services has brought changes in their participation 
forfinancial mobilization in cooperatives. It has been an important 
topic in financial, economic and social science disciplines. Similarly, 
local and international organisations have continued to explore the 
best modalities regarding the application of cooperative concept to 
almost every area of the economic needs of individuals at urban and 
rural areas. This may have necessitated the declaration of the year 
2005 as the international year of microcredit and the year 2012 as the 
international year of cooperatives by the United Nations' General 
assembly (ILO, 2009).



AMC Journal, Volume 2, Number 1 (2021)

92

Cooperative is regarded as a social business organization which 
is operated by the group of people for their mutual benefits. It is a 
kind of teamwork which enhances interpersonal skills of members to 
work in group as a member of cooperative. It has been world widely 
proven that team work is the key to success. Cooperative models are 
being applied not only in Nepal, even the developed countries of the 
world have succeeded in their goal achieving tasks applying the same 
model of cooperative. The concept of cooperative was practically 
implemented in Nepal since 1963. During the preliminary phase of 
cooperative, very few people had taken initiation to be duly involved 
in this field. Within the span of 52 years, 32,663 cooperatives have 
already been incorporated and have been successfully running their 
activities in society in which 5.1 million people are actively involved 
as individual members. Amongst the active members, 267,722 are 
enlisted as directors where 91,196 are women leading the cooperative 
organizations (DoC, 2017).   

Method 

Various relevant literatures were analyzed as a part of designing this 
research, and getting in-depth knowledge about the subject of study 
(Kothari, 2004). The office records of cooperatives such as Operational 
Plans, Users’ Constitutions, Minute books, reports such as district profiles, 
bulletins etc, records of Department of Cooperatives such as audit related 
files, monitoring and evaluation records, databases, were also the sources of 
information. Various literatures on lead role of women in Hindu tradition, 
leadership role effectiveness in financial mobilization and cooperative 
society management including journal published by cooperative society 
and federations, annual report published by Department of Cooperatives 
and Survey, various women leadership related strategies, Cooperative Act 
2011, Cooperative Regulation 2012, Cooperative Guidelines 2013 and Policy 
2014 were analyzed for the study.

Results and findings

The study has been conducted focusing on women leadership in 
traditional financial mobilization focusing on the practices of profit 
making cooperative houses. Rare researches are available on the women 
leadership and its effectiveness in cooperative organizations in Nepalese 
context. Conflicting and controversial results have been produced 
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in different geographical locations about the impact of women led 
cooperative management. 

According to Central Bureau of Statistics 2011, female population is about 
51% of the total population in Nepal. They need a leadership position. 
Some cooperatives with women leaders are successful in running 
organizations. There might be possibility to identify and starting of good 
practice. The study may provide insight to improve social harmony and 
inclusion.

The government has adopted flexible cooperative friendly policy of public 
private partnerships in different modalities and they need to be assessed for 
proper guidance. There is confusion of using cooperatives as cooperative 
organization or social organization for the community welfare and needs 
concrete policy for the socio economic promotion of the women. Success 
and failure of women's leadership in cooperative management demand 
research to explore what works and what not. The present study may have 
substantial importance for the following sector:

1.	 This study may contribute for the baseline information about 
traditional practice of women's leadership on financial mobilization 
and cooperative management in different sectors including saving 
credit, agricultural, health and education cooperatives as well as 
multipurpose cooperatives in Nepal.

2.	 This study may be helpful for educational planner, policy maker and 
social science specialists. 

3.	 In the same way, government agencies, NGOs and INGOs may have 
an input to plan and execute the program to be addressed to uplift 
women's leadership on cooperative management.

4.	 This study may be useful to researchers, university teachers and 
students.

The study may bring insightful analysis of women's participation in the 
financial management of cooperatives and its impact on the women's 
leadership promotion and sustainability measure to the management of 
resources. It also brings significant results for making long term cooperative 
sector policy in relation to equitable benefits sharing among the cooperative 
members, particularly for the disadvantaged sector of the society focusing 
on women leadership. The research result also can be crucial for students, 
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researchers, and policy makers to make decision bringing poor and 
disadvantaged people with the scope of policy frame.

Position of women in Hindu literature 

Manusmriti, Ramayana, Mahabharata, Upanishads, and Geeta are important 
parts of Hindu Literature. Manusmriti, known as Manav Dharam Shastra, 
is the earliest work on Brahminical Dharma in Hinduism. According to 
Hindu mythology, the Manusmriti is the word of Brahma, and it is classified 
as the most authoritative statement on Dharma. The scripture consists of 
2,690 verses, divided into 12 chapters. Hindu consider the Manusmriti 
as the divine code of conduct and, accordingly, the status of women as 
depicted in the text has been interpreted as Hindu divine law. In Vedic 
era, birth of a male was regarded a source of women empowerment and 
Hindu Literatures prioritize it than the birth of a female child. For instance, 
in Rig Veda, there is a prayer for the birth of a son. In Brahmnas, the birth 
of son was greatly favoured. The Atharva Veda clearly mentions the 
unpleasantness at the birth of girl as it was prayed to God that kindly grant 
birth of boy here and grants the birth of girl somewhere else. Manu did not 
treat women at par with men. Manu was the father of Hindu religion. He 
made the condition of women miserable and pathetic. He formulated and 
implemented various laws which made condition of women miserable. He 
wrote book Manusmriti containing the laws for the oppression of women 
and shudras. But even today the laws of Manusmriti are being followed 
strictly. Some of the ‘celebrated’ derogatory comments about women in the 
Manusmriti are as: 

1.	 It is the nature of women to seduce men in this world; for that reason, 
the wise are never unguarded in the company of females (2: 213).

2.	 Women, true to their class character, are capable of leading astray 
men in this world, not only a fool but even a learned and wise man. 
Both become slaves of desire (2: 214). 

3.	 Wise men should not marry women who do not have a brother and 
whose parents are not socially well known (3:10). 

4.	 A Brahman, true defender of his class, should not have his meals in 
the company of his wife and even avoid looking at her. Furthermore, 
he should not look towards her when she is having her meals or 
when she sneezes/yawns (4: 43). 
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5.	 A Brahman in order to preserve his energy and intellect, must 
not look at women who applies collyrium to her eyes, one who is 
massaging her nude body or one who is delivering a child (4:44). 

6.	 A female child, young woman or old woman is not supposed to work 
independently even at her place of residence (5:150). 

7.	 Girls are supposed to be in the custody of their father when they 
are children, women must be under the custody of their husband 
when married and under the custody of her son as widows. In no 
circumstances is she allowed to assert herself independently (5:151). 

8.	 Men may be lacking virtue, be sexual perverts, immoral and devoid 
of any good qualities, and yet women must constantly worship and 
serve their husbands (5:157). 

9.	 Women have no divine right to perform any religious ritual, nor 
make vows or observe a fast. Her only duty is to obey and please 
her husband and she will for that reason alone be exalted in heaven 
(5:158).

10.	Any women violating duty and code of conduct towards her 
husband, are disgraced and becomes a patient of leprosy. After 
death, she enters womb of Jackal (5:167). 

11.	Since women are not capable of living independently, she is to be 
kept under the custody of her father as child, under her husband as 
a woman and under her son as widow (9:3).

12.	It is the duty of all husbands to exert total control over their wives. Even 
physically weak husbands must strive to control their wives (9: 6). 

13.	Consuming liquor, association with wicked persons, separation from 
her husband, rambling around, sleeping for unreasonable hours and 
dwelling- are six demerits of women (9: 13). 

14.	While performing Vedic mantras are not to be recited by women, 
because women are lacking in strength and knowledge of Vedic 
texts. Women are impure and represent falsehood (9: 18). 

15.	In case of any problem in performing religious rites, males between 
the age of 24 and 30 should marry a female between the age of 8 and 
12 (9: 93). 
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16.	God Indra said "Women cannot be educated because they are always 
stupids" (Rigvaeda, 8:33 and 17). 

17.	Friendship cannot be made with women because their hearts are like 
the hearts of leopards (Rigveda, 10: 95 and 15).

18.	Women, Shudras, Dogs and Crows are big liars (Yajurveda, 6/5/8/2) 

19.	Women give sorrows (Atharvaveda, 7: 3 and 11) 

20.	A father should arrange marriage of his daughter before she gets the 
age of 12 years. If father does not follow this rule he is a great sinner. 
This supports child marriage (Prashar Smriti). 

Though the present constitutional provisions, existing rules and regulations 
have denied the disparities of female, the discriminatory verses are still 
popular and believed by the people as a part of culture. It may take time 
to remove these barriers in successive generations by leadership practices 
including cooperative leadership.

Role of female under Smriti 

During 500 BC to 500 AD, the position of women further deterirate. In 
the history of Nepal, these dark and depressing days of total injustice, 
intolerance and inequality werethe darkest spot forever. There were varied 
and many reasons for the deterioration or fall in the position of women. 
The only good thing that developed during this period was the recognition 
of certain proprietary rights for women. It is Manu's code that has had 
the most negative impact on Nepali Women for countless succeeding 
generations. Even today, it is his laws which keep millions helpless in 
the prison of Hindu orthodoxy. Manu for the first time legally assigned 
woman to her definite place in the scale of society. But his laws reflect a 
conflict between his valuation of woman as a spiritual entity on the one 
side and as a unit in society on the other. He averred that a mother is more 
to be revered than a thousand fathers, yet his laws place women socially 
on a level with the lowest of all groups in Aryan society, the Sudra. Manu 
enumerates many laws directing a wife's conduct. He says that a wife must 
show to such devotion to her husband that he must be treated like God, 
even when he is conspicuously lacking any virtue whereas no sacrifice, no 
vow, and no fast must be performed by their husbands for the wives. If a 
wife obeys her husband, she will for that (reason) be exalted in heaven. In 
childhood, a female must be subject to protection by her father, in youth by 
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her husband. When her spouseis dead she is supposed to be protected by 
her sons. A woman must never be independent. The laws of Manu state that 
women were created to be mothers and that they may perform religious 
rites along with their husbands. Yet there are some passages which deny 
to women the privilege of offering sacrifices. In the period of later Smrities 
women were deprived of any right to justice, freedom, education, equality 
and were degraded domestically, socially, legally, economically, politically 
and in every other way. They came to be called Abala (the powerless) or 
Griha pinjara kokila (Cuckoo of the cage of the house) and subject to the 
most derogatory maxim; Putrartha Kriyate Bharya (women has to be taken 
in marriage for procreation only). 

Stridhan according to the Smritikars 

Manu: According to a text of Manu, there can be no property belonging to 
woman, Son or a slave and whatever property is earned by them, belongs 
to that person to whom the woman or slave belongs. It does not mean that 
they cannot own any property rather it means that they cannot alienate the 
property. Manu's view has also been supported by Gautam. He observed 
that a woman can own separate property but she cannot alienate the 
same. According to Manu Adhyagni (whatever has been given at the time 
of nuptial fire), Adhyavahanika (whatever has been given at the time of 
departure of wife), Dattamprite karmani (given out of love and affection) 
and given by the father, mother or the brother, all these are six types of 
gifts which come under the term Stridhan. According to Vishnu, anything 
given to a woman by her father, mother, sons and brothers or whatever is 
received by her at nuptial fire, or whatever she receives from her husband 
at remarriage, or what she receives from her relatives and the gifts received 
by her after marriage is stridhan. According to Yagyavalkya, to the above 
list enumerated by Manu and Vishnu, the word 'adi' etc. has been added 
by Yajyavalkya. Vijyaneshwara, a commentator of Yajyavalkya Smriti, has 
enlarged the list of properties coming under stridhan due to the use of this 
word ‘adi’. He includes in the list all such properties acquired through gift, 
sale, partition other lawful means. Katyayana too while enumerating six 
kinds of stridhan, identified two more things, under it earning through art 
and gifts received during unmarried state and those gifts received when 
the bride went to bride's home as also those which was received by her 
during her widowhood. According to him, father, husband, son or brother 
do not have a right to use or alienate the property falling under stridhan of a 
woman. Any body who uses the property without woman’s consent is liable 
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to return it with interest and will also have to pay fine to the king. In case of 
distress of husband or when he suffers from any disease or is being tortured 
by the creditors, the woman can herself voluntarily contribute out of the 
stridhan but the husband should reimburse her later on. Other Smritikars 
like Apastamba, Vyas and Deval too have discussed the stridhan on the 
similar lines. Upon composite study of the views of these Smritikars on 
stridhan, Adhyagni, Adhyavahanik, Pritidatt and gifts given by the father, 
brother or mother or relatives in shape of money, Adhivednik, Shulk, or 
Anivadheya can be referred to as stridhan.

Early encounter of women with modernity 

Hindu women’s early encounters with modernity occurred in the context 
of the British colonization in the nineteenth and early twentieth centuries 
through what are known as Hindu Reform Movements. These reform 
movements, which developed largely in response to the British colonial 
presence and engagement with Christianity, focused a great deal on the 
issues of women. Two features of these early movements are worth noting. 
First, in spite of being strongly patriotic, the leaders of these movements 
were able to work collaboratively with Westerners (chiefly, British officials) 
in introducing landmark reforms that had positive implications for women’s 
lives. Second, even though arguing passionately for reforms within Hindu 
society, the leaders generally supported their arguments drawing attention 
to passages from ancient texts, which they re-interpreted in the light of 
modernity. The legal movement abolishing the practice of Sati, which was 
carried out till 1918, is considered a landmark in the history of modern 
Nepal. Further, referring to ancient mystical texts, the Upanishads, which 
recommend eternal liberation of the soul rather than temporary residence 
in heaven, Roy suggested that since sati only ensures the latter, it is not a 
spiritual practice of great merit. Mahatma Gandhi advocated looking at the 
smritis (Hindu sacred texts and code books) in light of the principle of non-
violence, which in his view, included equal rights for women. He suggested 
that all that was repugnant to the moral sense in these texts, should not be 
viewed as divinely inspired. He also referred to Hindu woman saint princess 
Mira as a model of bravery to support women’s participation in public life. 
A large number of women joined the freedom movement and social reform 
work led by Gandhi. Like early reform movements, the re-interpretive lens 
of Gandhian movement also privileged the religious concepts of the elite 
rather than popular practices of Hindu women. 
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Analysis of the information

Despite belated start of more proactive, systematic and government-
supported cooperative initiatives, the first pioneers in the field of women 
leadership emerged relatively soon after the restoration of democracy in 
1991. Civic organizations, which faced many obstacles and little support, 
have developed in many cases particularly due to various international 
resources. Tradition also played an important positive role, however, faster 
dissemination of women’s involvement in cooperatives and cooperative 
management as one of its part was hampered by expectations of some male 
dominant organizations and entrepreneurs that the state was there to take 
care of these activities (Bartosova, 2006).

Even though women’s empowerment on financial mobilization 
and debate about it was not in Nepal as popular as in older western 
democracies, women’s leadership role effectiveness has steadily becoming 
more and more popular and also a group of involved cooperatives has been 
growing. Today many cooperatives, particularly the large ones, present 
their achievements in women’s empowerment and other related documents 
as well as on pages of organizations promoting women’s leadership role. 
Increasing interest in financial mobilization in Hindu tradition, in 2004 in 
the survey 76 % of surveyed cooperatives claimed to be involved at least in 
some women’s lead roles (the most frequently towards share members); in 
2007 it was almost 90 %. Women’s awareness has also been increasing.

Theoretical perspectives

The different aspects of the theory starting with the conceptualisation of 
individual has been considered for decision-making by actors and followed 
by an elaboration on belief systems and decision-making. The concept of 
organizational development stresses the growth of the individual as one 
of its major objectives. It would be obvious to illustrate that an individual 
manager should be an expert in all roles, and should have some background 
and general knowledge in all of the areas and expertise in a number of 
specific areas, depending upon the nature and requirements of the job. 

Afful (2002) has emphasized that from the organizational development 
perspective, the manager should play the roles to act as communicator, 
integrator, planner and decision maker, organizational designer, innovator, 
problem solver, coach and counselor, teacher and learner, advocate and as 
a model of style. These roles have been given with equal emphasis and all 
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these roles are required for the top level as well as the middle managers. 
There is no evidence mentioned whether these roles are the key success 
factors of successful managers to lead an organization. The major and minor 
roles are differentiated among them. Still there exists a question that which 
roles play the most in leading and managing the organization, and whether 
their extent differs from organization to organization, time to time, place to 
place and context to context. 

Leadership roles

Hersey and Blanchard (2002) have claimed that there are two aspects of 
situational team leadership roles under task and relationship behaviors. In 
each leadership style, helping roles as well as hindering roles have been 
mentioned. Figure 1 illustrates the comprehensive version of the situational 
leadership model. 

Figure 1: Comprehensive version of the situational leadership model

Shown in the figure 1 is a situational leadership curve that brings together 
the discussion for diagnosing the level of readiness, adapting the high 
probability leadership styles, and communicating these styles effectively 
to influence behavior. Implicit in situational leadership is the idea that a 
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leader should help followers grow in readiness as far as they are able and 
willing to go (Rijal, 2004).

Situational leadership contends that strong direction (task behavior) with 
followers with low readiness is appropriate if they are to become productive. 
Similarly, it suggests that an increase in readiness on the part of people 
who are somewhat unready should be rewarded by increased positive 
reinforcement and socio-emotional support (relationship behavior). As 
followers reach high levels of readiness, the leader should respond not only 
by continuing to decrease control over their activities but also by continuing 
to decrease relationship behavior (Hersey & Blanchard, 2002).  

Hindu traditional texts and financial management policies

The study is also interested in the institutional factors which influence 
women’s leadership role to involve in financial mobilization under Hindu 
tradition in the past and present in cooperative sector. The institutional 
factors influencing the preference for policy instruments, especially with 
respect to women’s role, will be also identified and elaborated. A basic 
assumption of the study is that different institutional Hindu traditional-
economic contexts influence implementation and diffusion of women’s role 
effectiveness in the cooperative sector, but also with respect to preferences 
for policy instruments on the macro layer. In other words, the institutional 
setup of a constituency might influence the implementation likelihood of 
macro-policy instruments associated with women’s leadership in financial 
mobilization such as self- and co-regulation schemes. 

Lochtefeld (2002) introduced a promising approach to institutional 
factors and their influence on policy-making and implementation the 
‘goodness of fit’ of policies and institutional structures. They argue that 
central (core) institutional traditions of a constituency are difficult to 
change and if the misfit with a certain policy or policy instrument is 
too big than institutional (systemic resistance is the consequence. The 
central institutional elements in their study are the level of trust within 
a society, distribution of resources, political culture and tradition with 
respect to policy making, constitutional structure, fundamental socio-
cultural values, and the reform capacity of a constituency. According to 
the theory, if these institutional elements are confronted with exceedingly 
high demands for adaptation or change by a policy or policy instrument 
then resistance may be the result. However, policy misfit does not 
necessarily lead to implementation failure. 
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DeCenzo and Robbins (2003) argues that domestic actors are able to exert 
enough pressure on institutions to change or adjust to the new requirements. 
It has to be stressed at this point that the aim of the study on women’s 
leadership is not to test the theory of Lochtefeld but to use their insights on 
intuitional settings influencing policy-making. 

The Advocacy Coalition Framework (ACF) together with goodness of fit 
theory form a solid basis for identifying the core institutional variables 
(level of trust within a society, political culture and tradition with respect 
to policy-making, and the constitutional structure) of importance with 
respect to women empowerment and policy-making. It is assumed that 
these institutional factors considerably influence the level of impact the 
modern concept of women’s leadership can have on interactions between 
business and public authorities. Institutional theory argues that the scope of 
policy change is constrained by the existing institutional arrangements, the 
institutions’ roots and routes (Drucker, 1998). 

From the industrial revolution to recent years, social objectives have 
been almost entirely the responsibility of government. Social and cultural 
movements, activities of non-profit organizations and pressure groups 
led to the mobilisation of public opinion demanding from corporations to 
demonstrate a socially responsible stance towards inclusion. Since the earlier 
twentieth century, countries all around the globe has developed legislations 
to control the relationship between employee and the cooperative, health 
and safety at work, issues of environmental interest, discrimination and 
equal opportunities at workplace. 

A question of interest therefore is, whether government should assist 
business to exceed its legal obligations and hence commit itself to socially 
responsible behaviour. Interestingly, government might play a role to 
encourage and promote the social responsibility of business. Researchers 
from the World Bank have identified four principal public sector roles in 
relation to women’s leadership that are mandating, facilitating, partnering 
and endorsing roles. Four principal public sector roles in strengthening 
women’s empowerment are the following:

Mandating role: In their mandating role, governments at different levels 
define minimum standards for business performance embedded within the 
legal framework. Examples include establishment of emission limit values 
for particular categories of industrial installations, or requirements for 
cooperative directors to take particular factors into account in their decision-
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making. Even mandating activity can drive industrial innovation and best 
practice. For example, the familiar notions that cooperatives should apply the 
best available techniques, best available technology, or the best practicable 
environmental option to manage emissions allow for the fact that what is best 
will change over time with technological innovation and technology transfer.

Facilitating role: Setting clear overall policy frameworks and positions to 
guide business investment in women’s empowerment, development of 
nonbinding guidance and labels or codes for application in the marketplace, 
laws and regulations that facilitate and provide incentives for business 
investment in women’s empowerment by mandating transparency or 
disclosure on various issues, tax incentives, investment in awareness raising 
and research, and facilitating processes of stakeholder dialogue.

Partnering role: Combining public resources with those of business and 
other actors to leverage complementary skills and resources to tackle issues 
within the women empowerment agenda, whether they are participants, 
convenors, or catalysts.

Endorsing role: Showing public political support for particular kinds 
of women’s leadership practice in the marketplace or for individual 
cooperatives; endorsing specific award schemes or non-governmental 
metrics, indicators, guidelines, and standards; and leading by example, 
such as through public procurement practices (Olivelle, 2013).

Almost 75 percent of survey respondents stated that among the co-
operatives with which they are most familiar, women comprise less than 
50 percent of the co-operative board. A quarter of those same respondents 
reported that women occupy less than 10 percent of the board. About 65 
percent of respondents estimated that women occupy less than 50 percent 
of management positions. A quarter of all respondents estimated that 
women hold 10 percent or less of managerial positions. Despite the scarcity 
of women in leadership roles, over half of all survey respondents stated that 
women comprise over 50 percent of membership and over 50 percent of the 
clientele. As these figures suggest, women are among the most involved 
in and served by co-operative organizations, but among the least likely to 
hold high-ranking and decision-making roles. If co-operatives are truly to 
be guided by representative leaders and provide opportunities for women 
to develop their leadership capacities, more work must be done to improve 
the promotion of women from membership to governance and management 
levels. 
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Figure 2: Percentage of Women in Cooperative Leadership

Source: DoC, Status Report, 2017

Consumer co-operatives facilitate broader and larger membership 
because they offer services related to daily occupational activities, such as 
food shopping. These activities are traditionally undertaken by women, 
which may help to explain women’s higher participation in consumer co-
operatives. Finance and agriculture, on the other hand, are historically 
male-dominated economic sectors. This imbalance helps to explain 
women’s low representation in co-operatives in this sector, particularly 
at the leadership level. However, agriculture has been increasingly 
feminized; women have a substantial presence as labourers and in 
self-employment. In theory, women’s engagement in agricultural co-
operatives should be on the rise. Going forward, more work and research 
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must be done to understand the ways in which gender equality can be 
achieved within these important sectors. To address the shortage of 
women in leadership roles, interviewees recommend that management 
reach out to women members to encourage their involvement and gender 
equality orientation. In addition, training should be extended to the 
current leadership of co-operatives. Interviewees also recommended that 
co-operative management create supportive mechanisms, such as on-site 
child care services, which would enable women to participate in delegate 
structures while balancing other commitments that would otherwise limit 
their participation (Simkhada, 2004).

The theoretical debates and the political discussions around the notion 
of government’s role in women’s empowerment suggest that there are 
two prevailing perspectives of women leadership which consequently 
facilitate the development of two competing women leadership models. 
As leadership is the heart of any organization to operate their activities 
as blood circulation into the body, organizations without good leadership 
can not flourish properly. In the context of cooperative leadership, the 
leadership being offered by women is seen no less effective in comparison 
with male. As people are saying that women have crucial role to develop the 
nation long. Similarly, in cooperative sector there would be the important 
of women leadership empowerment. To impose women involvement in 
cooperative women leadership should handle the organization by showing 
their management skill in field. Recently, Nepalese cooperatives have 
started to practise women’s leadership position. Some cooperatives seem 
to involve for their own prosperity of their women member rather than the 
community members. But because of different defficiencies, this concept 
has not yet been widely accepted in Nepal. 

Woment leadership framework in cooperatives

The women leadership framework constructed based on the analysis of the 
information, describes the phenomenon used for the study. Knowledge 
and practice might depend on different independent variables (previous 
experience, behavior change communication program, information 
communication technology, age, educational status, ethnicity, occupation 
and religions). If all these variables affect positively, it increases the 
knowledge and practice regarding optimum use of cooperative services, 
and sustainability of women’s leadership within the philosophy of social 
security. 
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This result is the improvement of women’s leadership empowerment in 
cooperative sector in the community. If the cooperative members decided to 
manage the effective role of women’s leadership, it would help to reduce the 
poverty consequences and social inclusion may be ensured and promotion 
of gender equality can be uplifted. 

Figure 3:    Women Leadership Framework in Cooperatives
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The figure 3 shows that the relationship with socio-demographic 
variables, knowledge, practice and attitude, the delay factors 
contributing to reduce or increase the role effectiveness of women 
leadership and improvement of inclusion under present Hindu tradition. 
The practice on women’s leadership on financial mobilization as well 
as inclusion and participation of different stakeholders including poor 
and disadvantaged people may contribute the effective management 
of the iclusive participation within cooperative management. The 
knowledge, practice and attitude are assessed and reflection from 
the data demonstrates the impact that may lead to improvement of 
women’s leadership under Hindu tradition. 
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Conclusion

Nepalese Hindu traditions show the significant potential as women’s 
effective role for financial mobilization in the family. This is true for all 
regions of Nepal, including the Hills, Mountains and Terai region. Nepalese 
cooperative society is almost entirely financed via member savings 
and equity. The rate of interest earned on loans is a key factor affecting 
profitability. Nepalese Hindu society incurs low administration costs and 
generate significant member saving even in poor, remote communities. In 
light of these findings, the government should adopt moral and resource 
support strategies that build on women’s ability to mobilize savings. 
The government and donors should give attention to microfinance 
institution building and should not provide concessionary funding. While 
cooperatives may sacrifice short term growth and outreach to achieve 
financial sustainability, they serve thousands of poor households in remote 
areas and provide a variety of microfinance services for the long term. The 
study noted embezzlement of funds for some of successful women leaders. 
Moreover, failure to comply with the guidelines and regulations by family 
members, and management when issuing loans contributed to loans default 
risk. This study recommends that exclusion should not be entertained in 
family business. Female involvement should also be made sure that they 
abide by their regulations. 
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‘bf]ifL r:df’ syfdf c;fdfGo dgf]ljZn]if0f

8f= e/ts'df/ e§/fO{*

                                             

;f/

o; n]vdf g]kfnL ;flxTosf clt rlr{t cfVofgsf/ ljZj]Zj/k|;fb sf]O/fnfsf] Hofb} 
nf]slk|o syf …bf]ifL r:dfÚ sf] dgf]j}1flgs kIfsf] ljZn]if0f ul/Psf] 5 . syfsf] ljZn]if0fsf] 
cfwf/ k|mfo8Lo dgf]ljZn]if0f l;4fGtsf] ljlwnfO{ agfOPsf] 5 . o;df syfsf/sf] kl/ro 
/ syfut k|j[lQ pNn]v ub}{ syfleqsf] dgf]ljZn]if0ffTds kIfnfO{ s]nfOPsf] 5 . vf; u/L 
ljljw syfut ljz]iftfnfO{ s]nfpFb} syfdf lrlqt c;fdfGo dgf]ljZn]if0fsf] JofVofdf k|:t't 
n]v s]lGb|t /x]sf] 5 . syfdf c;fdfGo dgf]ljZn]if0f 5 ls 5}g eGg] kIfnfO{ ;d:ofsf 
¿kdf lnOPsf] 5 . o;sf ;fy}, k|fSsNkgfnfO{ k'li6 ug]{ tYox¿nfO{ syfut dgf]36gfx¿s} 
cfwf/df ;fIfL /fv]/ s]nfO{ lgisif{df k'Ug' n]vsf] p2]Zo /x]sf] 5 . syfsf dgf]36gfx¿sf] 
;"Id cWoogaf6 syfdf Pp6f rfs/Lafhsf] c;fdfGo dgf]ljZn]if0fsf] l:yltnfO{ snfTds 
¿kdf b]vfOPsf] 5 eGg] lgisif{ lgsflnPsf] 5 . sf]O/fnfsf syfx¿nfO{ o; k|sf/sf] k|mfo8Lo 
dgf]ljZn]if0fsf] l;4fGtaf6 ;6Ls ljZn]if0f ug{ ;lsg] gd'gf o; n]vn] k|:t't u/]sf] 5 . 

d'Vo zAbfjnL M c;fdfGo dgf]bzf, k|mfo8Lo dgf]ljZn]if0f, dgsf tx, dfgl;s cGtå{Gå, 
xLgtfu|lGy . 

!= ljifo kl/ro

syfsf/ ljZj]Zj/k|;fb sf]O/fnf /fhgLlts tLj| ;f]r / ;"Id dgf]ljZn]if0f zlQm ePsf 
;flxTosf/ x'g\ . pgsf oL b'j} kIfsf] ;dlGjt cleJolQm …bf]ifL r:dfÚ syfdf kfOG5 . 
/f0ffsfnLg lg/ª\s'ztfdf afFr]sf] Pp6f rfs/Lafhsf] c;fdfGo dgl:yltnfO{ b]vfP/ tTsfnLg 

* 8f= e/ts'df/ e§/fO{ lqe'jg ljZjljBfno g]kfnL s]Gb|Lo ljefudf ;xk|fWofks x'g'x'G5 . pxfF efifflj1fgsf If]qdf 
ljz]if bvn /fVg'x'G5 . Od]n M bhattaraivarat59@gmail.com
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cj:yfsf ;Dk"0f{ g]kfnLsf] dgf]ljZn]if0ffTds k|ltlaDa ptfg{df ljlzi6 b]lvPsfn] o; n]vdf 
k|:t't syfnfO{ ljZn]if0fsf lglDt 5flgPsf] xf] . syfsf/ sf]O/fnf cfˆgf syfdf k|mfo8Lo 
dgf]ljZn]if0f l;4fGtsf] k|of]u u/L dfgjdgsf] ;"Id oyfy{ s]nfpg s'zn b]lvG5g\ . dgsf 
ljljw txx¿nfO{ s]nfO{ ;fdfGo tyf c;fdfGo dgf]ljZn]if0f ug]{ sf]O/fnfsf] ljj]Ro syf kfqut 
dgf]åGå b]vfO{ kfqsf] c;fdfGo dgf]ljZn]if0fdf ;an /x]sfn] o;sf] k|mfo8Lo dgf]ljZn]if0f 
l;4fGtsf] syfljZn]if0f ljlw cFufn]/ syfsf] sYo, kfq, kl/j]z / eflifs kIfsf dfWodaf6 
;"Id :t/df dgf]ljZn]if0ffTdstfsf] ljZn]if0f ul/Psf] 5 . /f0ffsfnLg kl/j]z s:tf] lyof] < 
k|d'v kfq s]zj/fh rfs/L ug{ r'Stf p;sf] dfgl;stfdf s:tf] k|efj k¥of] < To;af6 p;sf 
dgdf s]s:tf dfgl;s åGå pTkGg eP < p;leqsf r]tg / cr]tg dgsf lardf s]s:tf 
;ª\3if{x¿ rn] < tL dfgl;s ;ª\3if{x¿ kfqsf s]s:tf eflifs cleJolQmx¿af6 k|s6 eP < 
cGtdf k|d'v kfqdf s:tf] c;fdfGo dfgl;s l:ylt 3l6t eof] < oL ;a} k|Zgx¿sf] pQ/ vf]Hg] 
sfo{ k|mfo8Lo dgf]ljZn]if0f l;4fGtdf jl0f{t r]tg / cr]tg dgsf tx, xLgtfu|lGy, ;fdfGo / 
c;fdfGo dgf]bzfsf] l:yltsf] ljZn]if0fsf cfwf/e"t dgf]ljZn]if0fsf ljlwsf] k|of]u u/]/ ;DkGg 
ul/Psf] 5 . lgisif{df k|d'v kfq s]zj/fhdf ljsl;t c;fdfGo dgf]ljZn]if0fsf] l:yltnfO{ 
b]vfO{ cWoogsf] p2]Zo k"0f{ ul/Psf] 5 .  

@= cWoogsf] p2]Zo

o; cWoogdf dgf]j}1flgs syfsf/ ljZj]Zj/k|;fb sf]O/fnfåf/f lnlvt …bf]ifL r:dfÚ 
syfleq k|o'Qm c;fdfGo dgf]lj1fgsf kIfnfO{ ljZn]if0f ug]{ d"n p2]Zo lnOPsf] 5 . 

#= ;}4flGts cjwf/0ff

k|mfo8Lo l;4fGtcg';f/ dfG5]sf dgsf tLg tx -r]tg, cr]tg / cw{r]tg_ x'G5g\ eg] ljleGg 
dgf]u|lGy -dft[/ltu|lGy, lkt[/ltu|lGy, xLgtfu|lGy, pRrtfu|lGy, :jkL8s–u|lGy, k/kL8s–u|lGy_, 
k|s[lt -;fdfGo / c;fdfGo dgf]ljs[lt jf dgf]/f]u_, k|j[lQ -cGtd'{vL, alxd'{vL / peod'vL_ 
cflb x'G5g\ -k|mfo8, O=!((^, e08f/L, @)%^_ . ;flxTosf/n] k|mfo8Lo dgf]ljZn]if0f l;4fGtnfO{ 
cFufn]/ JolQmsf] j}olQms jf ;fd"lxs dgsf] ljZn]if0f u/]sf x'G5g\ . k|mfo8Lo l;4fGtdf 
dfG5]sf] ;aeGbf zlQmzfnL / k|efjs cr]tg dg x'g] dflgG5 / Tof] dg JolQmut / ;fd"lxs 
x'g] s'/f klg l:jsfl/G5 . cem k|mfo8sf] s] ljZjf; 5 eg] dfG5]sf] ;Dk"0f{ hLjg ;~rfng ug]{ 
hLjgzlQm rflxF of}g jf sfd -/lt_ xf] . o; hLjgzlQmsf] d"n jf;:yfg r]tg dg xf]Og a? 
cr]tg dg xf] -e08f/L, @)%^, k[=@(–%*_ . k|mfo8sf cg';f/ dfG5]sf] cr]tg dgn] r]tg dgn] 
eGbf tLg u'0ff a9L efu 9fs]sf] x'G5 lsgeg] l;ª\uf] dgnfO{ rf/ efu nufpg] xf] eg] cr]tgn] 
Ps ltxfO efu 9fS5 t/ r]tgn] Ps rf}yfO efu dfq cf]u6]sf] x'G5 . o;}n] dfG5]sf clwsf+z 
lqmofsnfkx¿ cr]tgs} k|efj / k|]/0ffåf/f ;DkGg x'G5g\ . k]ml/ dflg;sf OR5f jf rfxgf cg]sf}F 
x'G5g\ / tL OR5fx¿ ;fdflhs, /fhg}lts, cfly{s, ;f+:s[lts cflb sf/0fn] k"0f{ x'g kfpFb}gg\ . 
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To:tf ck"0f{, ct[Kt jf c;Gt'i6 OR5fx¿ uP/ cr]tg dgdf y'lk|G5g\ / dflg;nfO{ ljleGg 
cj;/df tL bldt of}g]R5f cflbn] ;tfO/xG5g\ lsgeg] cr]tgdf y'lk|Psf OR5fx¿nfO{ h;/L 
eP klg ;Gt'i6 jf t[Kt kf/]/ cfgGb lng] :jefj cr]tgsf] x'G5 . o; qmddf r]tg jf ;fdflhs 
/ g}lts cfbz{o'Qm dg / cr]tg jf cfgGbd'vL dgsf lardf ;ª\3if{ jf åGå eO/xG5 -k|mfo8, 
O=!((^ M @@%–@($_ . o:tf] r]tg / cr]tgaLrsf] cGtå{GånfO{ dgf]j}1flgs syfsf/n] syfsf 
rl/q jf kfqsf dfgl;s åGåsf dfWodaf6 k|:t't u/]sf x'G5g\ . 

o; cWoogdf k|mfo8Lo dgf]lj1fgsf] sf]0faf6 syfsf/ sf]O/fnfåf/f lnlvt ‘bf]ifL r:df’ 
syfnfO{ ljZn]if0f ul/Psf] 5 . cWoogdf bf]ifL r:df syf /rgfsf] ;Gbe{ tyf ?;L syfsf/ 
cfGtf]g r]vesf] ;Gbe{nfO{ s]nfOPsf] 5 . kfqut e"ldsfsf cfwf/df syfdf k|o'Qm c;fdfGo 
dgf]lj1fgnfO{ s]nfOg' g} o; cWoogsf] ;}4flGts cfwf/ xf] . 

$= cWoog ljlw

k|:t't cWoog ;}4flGts k|s[ltsf] /x]sf] 5 . o;df k':tsfnoLo ;fdu|LnfO{ u'0ffTds 
cg';Gwfg ljlwsf] k|of]u u/L ;DkGg ul/Psf] 5 . k|fylds ;|f]t ;fdu|Lsf ¿kdf syfsf/ 
sf]O/fnfsf] syfnfO{ k|of]u ul/Psf] 5 eg] dgf]lj1fg, k|mfo8Lo l;4fGt tyf o; ljifo / 
;Gbe{;Fu ;DalGwt cWoogLo ljZn]if0fnfO{ låtLos ;|f]tsf ¿kdf pkof]u u/L of] cWoognfO{ 
k"/f ul/Psf] 5 . 

%= syfsf/sf] lrgf/L 

ljZj]Zj/k|;fb sf]O/fnf -lj=;+= !(&!–@)#(_ g]kfnL /fhgLlt / ;flxTo If]qsf ljlzi6 
JolQmTj x'g\ . pgL ax'd'vL k|ltef ePsf JolQmTj x'gfn] syf, pkGof;, sljtf, lgaGw, hLjgL, 
b}lgsL, ;dfnf]rgf cflb ;flxlTos ljwfdf snd rnfpg ;dy{ /x] . ax'k|ltefzfnL sf]O/fnfsf 
d/0ff]k/fGt k|sflzt …cfˆgf] syfÚ -@)$)_, …h]n hg{nÚ -@)%$_ / …cfTdj[QfGtÚ -@)%%_ n] 
pgnfO{ g]kfnL ;flxTosf ljlzi6 cfTdhLjgLsf/ / b}lgsLsf/sf ¿kdf ;'kl/lrt u/fPsf 
5g\ tfklg d"n ¿kdf ;flxTosf/ sf]O/fnf Ps ;kmn tyf s'zn cfVofgsf/ -syfsf/ / 
pkGof;sf/_ sf gfdn] ljVoft /x]sf b]lvG5g\ . cfVofgsf/ sf]O/fnfsf clxn];Dd b'O{ cf]6f 
syf;ª\u|x k|sflzt 5g\ M …bf]ifL r:dfÚ -@))^_ / …Zj]te}/jLÚ -@)#(_ . o;} u/L xfn;Dd 
pgsf ^ cf]6f pkGof; k|sflzt 5g\ M …tLg 3'DtLÚ -@)@%_, …g/]Gb| bfOÚ -@)@&_, …;'lDgdfÚ 
-@)@&_, …df]lbcfOgÚ -@)#^_, …lx6n/ / ox'bLÚ -@)$)_ / …afa', cfdf / 5f]/fÚ -@)$%_ -zdf{, 
@)%^ M !)#–!!)_ . 

%=!	 syfut k|j[lQ / ljz]iftf

	 ljZj]Zj/k|;fb sf]O/fnf g]kfnL ;flxTodf ;j{k|yd dgf]j}1flgs syfsf] z'ef/De ug]{ 
cfw'lgs syfsf/ x'g\ . pgn] u'?k|;fb d}gfnL;Fu;Fu} g]kfnL syfdf cfw'lgstf NofP/ 
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Ps o'uk|jt{s syfsf/sf] e"ldsf v]n]sf 5g\ . d}gfnLn] g]kfnL syfdf ;fdflhs 
oyfy{jfbsf] yfngL u/]/ cfw'lgstfsf] cfdGq0f u/]sf lyP eg] sf]O/fnfn] g]kfnL 
syfdf dgf]j}1flgs oyfy{jfbsf] ;'?jft -lqkf7L, @)@* M %#_ u/]/ ;f] cfw'lgstfdf 
gjLg wf/fut cfofd yk]/ g]kfnL syfnfO{ ljZj:t/Lo :yfgdf k'¥ofpg]tk{msf] 
uGtJodf cled'v u/fPsf lyP . 

 	 syfsf/ sf]O/fnfn] cfˆgf syfdf vf; u/L ljZjk|l;4 dgf]j}1flgs jf dgf]ljZn]if0fzf:qL 
l;UdG8 k|mfo8åf/f k|ltkflbt dgf]ljZn]if0f l;4fGtsf] snfTds k|of]u u/]sf 5g\ . To;}n] 
pgnfO{ k|mfo8jfbL syfsf/ elgG5 . k|mfo8jfbL dgf]ljZn]if0f l;4fGtsf] snfTds 
k|of]u u/L /lrPsf] pgsf] klxnf] syf …rGb|jbgÚ xf] / of] !((@ ;fnsf] …zf/bfÚ 
klqsfdf k|sflzt ePsf] lyof] -a/fn, @)@(, zdf{, @)%), >]i7, @)%&_ . 

      syfsf/ sf]O/fnf klg dfly pNn]v ePsf] k|mfo8jfbL dgf]ljZn]if0f l;4fGtsf cfwf/df 
syfsf kfqx¿sf] dgf]åGånfO{ ;"Id 9ª\un] snfTds ¿kdf cleJoQm ug{ l;kfn' 
b]lvG5g\ . o;/L dgf]j}1flgs oyfy{jfbL wf/fsf] gofF k|j[lQ yfNb} sf]O/fnfn] g]kfnL 
cfw'lgs syfdf gofF cfofd yk]sf x'g\ -cfrfo{ / cGo, @)$^ M !^_ .  

^= ‘bf]ifL r:df’ syfsf] ljZn]if0f

^=!	 k|sfzg ;Gbe{ / syfut d"No 

	 …bf]ifL r:dfÚ syf ;j{k|yd @))% ;fn h]7df agf/;af6 k|sflzt x'g] …o'ujf0fLÚ 
klqsfdf 5flkPsf] lyof] . o;sf] Ps jif{kl5 o;} zLif{snfO{ d'Vo agfP/ 5flkPsf] 
sf]O/fnfsf] klxnf] syf;ª\u|x …bf]ifL r:dfÚ -@))^_ df ;ª\slnt eO{ g]kfnL kf7sx¿lar 
cfP/ cToGt nf]slk|o syf aGof] . /f0ffsfnd} n]lvP/ Toltv]/} k|sflzt ePsf] o; 
syfn] tTsfnLg ;fdflhs kl/j]znfO{ ;"Id cjnf]sg / lg/LIf0f u/L /f0ffsfnLg 
rfs/Lk|yfleq lklN;Psf] g]kfnL dfgl;stfsf] /f]rs ljZn]if0f u/]sf] 5 . 

	 /f0ffsfnLg ;fdflhs oyfy{nfO{ Pp6f JolQmsf dgdf k/]sf] qf;k"0f{ sfnf] 5fofsf 
¿kdf ;hLj t'NofO{ n]lvPsf] …bf]ifL r:dfÚ sf]O/fnfsf syfx¿dWo]sf] ;j{>]i7 
syf xf] . o; syfn] sf]O/fnfsf /fhgLlts / ;flxlTos b'j} JolQmTjnfO{ Ps;fy 
;d]6]/ pRr d"No k|bfg u/]sf] 5 . k|hftGqk|]dL /fhgLlt1 / dgf]j}1flgs syfsf/ 
sf]O/fnfsf] ;dli6 :j¿k o; syfdf e]l6G5 . /fhgLlts ljifonfO{ dgf]j}1flgs 
syfdf ptfg]{ ;'Gb/ snf o; syfdf b]lvg] x'gfn] of] Ps …Snfl;sÚ /rgf xf] . 
;fdGtL / clwgfosjfbL zf;gJoj:yfsf cTofrf/d'lg If0fIf0f cfs'n–Jofs'n eO{ 
eofqmfGt dgl:yltdf hLjg u'hfg]{ lg/Lx hgtfsf] zfZjt tl:a/ …bf]ifL r:dfÚ 
syfdf x[bo:kzL{ ag]/ lrlqt ePsf] 5 . hglj/f]wL zf;gleq bLgxLg ag]/ afFRg 
ljjz JolQmsf] dgf]bzfsf] snfTds lr/kmf/ ul/Psf] o; syfn] ck|hftflGqs 
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zf;gk|lt tLj| Joª\Uo u/]sf] 5 / To:tf] zf;gnfO{ x]g]{ b[li6sf]0fdf kl/jt{g 
Nofpg'kg]{ cGtM;Gb]z k|jfx u/]sf] 5 . 

^=@	 syf/rgfsf] k|]/0ff / k|efj 

	 …bf]ifL r:dfÚ syfsf] /rgf ug]{ k|]/0ff / k|efj sf]O/fnfn] ljZjk|l;4 ?;L ;flxTosf/ 
cfGtf]g r]veaf6 kfPsf] b]lvG5 . r]vesf] O= !**# df k|sflzt …sfl/Gbfsf] d[To'Ú 
-cª\u|]hLdf 'The Clerk's Death'_ syf -r]ve, O= !(*@, M !)–!#_ af6 k|]l/t–k|efljt 
eO{ sf]O/fnfn] lj=;+= @))% -O= !($*_ df …bf]ifL r:dfÚ n]v] ->]i7, @)#@ M !&@–
!&(_ . r]vesf] pQm syf;Fu sf]O/fnfsf] syfn] sltko ;Gbe{df ;dfgtf b]vfPsf] 
5 . r]vesf] syfsf] k|d'v kfq klg sd{rf/L x'G5 / sf]O/fnfsf] syfsf] k|d'v kfq 
klg rfs/Lafh jf sd{rf/L g} x'G5 . r]vesf] syfdf xfR5\o'F u/]/ l;Fufgsf l56f kf/]/ 
Ps hg]{ndfly e'n ul/G5 eg] sf]O/fnfsf syfdf kfj/ljgfsf] r:df nufP/ ;dod} 
/fd|/L b]Vg g;Sbf hg]{n ;fx]a jf h;f{anfO{ :jl:t gu/]/ e'n u/]sf] 7flgG5 . r]ve 
/ sf]O/fnf b'j}sf k|d'v kfqx¿ xLgtfsf] efjgfn] u|:t x'G5g\ clg b'j}n] cfcfˆgf 
>LdtL;Fu ;Nnfx dfUbf dfkmL dfUg'kg]{ ;'emfj lbG5g\ . To;} u/L b'j} syfsf/sf k|d'v 
kfqn] tLg–rf/ k6s dfkmL dfUg] k|of; u/]sf 5g\ . tL b'j} syfsf k|d'v kfqnfO{ o:tf] 
;fgf] jf hfaf] s'/fk|lt jf:t} gu/L dfkmL lbOPsf] klg b]vfOPsf] 5 / tL b'j} Psbd} 
zª\sfn' Pjd\ dfgl;s lrGtfdf 8'Ag] dgf]/f]uL b]lvPsf 5g\ .

	 r]ve / sf]O/fnfsf pQm b'O{ syfdf k|z:t} ;dfgtf kfOP klg …bf]ifL r:dfÚ r]ves} 
syfsf] cg'jfb jf gSsn xf]Og, Pp6f df}lns l;h{gf xf] . sf]O/fnfn] cfˆg} g]kfnL 
kl/j]z jf kfqsf] ;f]rfOnfO{ :yfg lbP/ cfˆgf] df}lnstfnfO{ arfPsf 5g\ . r]vesf] 
kfq zª\sfsf] cfuf]n] 56kl6P/ d5{ t/ sf]O/fnfsf] zª\sfn' kfq w}o{ u/L ;sf/fTds 
;f]rfO cFufNg] g]kfnLs} k|lt¿k eO{ afFR5 . To;}n] …bf]ifL r:dfÚ ?;L syfsf/ r]vesf] 
k|efj k/]sf] sf]O/fnfsf] Ps ;kmn df}lns l;h{gf ag]sf] s'/f ;a}n] :jLsf/ u/]sf 
5g\ . jf:tjdf ljiforog, kfqljwfg, kl/j]zlrq0f, syfj:t'sf] p7fg / a}7fgåf/f 
syfsf] l;h{gfTds df}lnstf ;flat x'g uPsf] 5 h;df ;+:sf/ut leGgtfn] d'Vo 
e"ldsf v]n]sf] 5 . rfs/Ldf /dfpg] ;+:s[lt ePsfn] g]kfnL s]zj/fh afFr]/ hLjg 
rnfpg] k|of; u5{ eg] rfs/LnfO{ c:jLsf/ ug]{ ?;L ;+:s[lt ePsfn] r]vesf] d'Vo 
kfq d5{ . logsf] dfgl;stfsf] agf]6nfO{ cfcfˆgf] ;fdflhs ;+:s[ltn] lgwf{/0f u/]sf] 
b]vfpg' df}lnstfsf] s;L xf] -lqkf7L, @)@*, >]i7, @)#@, zdf{, @)$), zdf{, @)%^, 
>]i7, @)%&_ .   

^=#	 kfqsf] dfgl;stfsf] ljZn]if0f

	 …bf]ifL r:dfÚ ;fdflhs kl/l:yltaf6 hGd]sf] hl6n dfgl;stfsf] lrq0f ug]{ Ps 
pTs[i6 dgf]j}1flgs syf xf] . o;df ljlzi6 ;fdflhs jf /fhg}lts k|yfåf/f JolQmsf 
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dgdf kfg]{ uDeL/ k|efjsf] dgf]j}1flgs ljZn]if0f ul/Psf] 5 . oxfF q"m/ / cTofrf/L 
/f0ffzf;gsf] s7f]/ bdgd'lg rfs/L u/]/ bf;tfk"j{s hLjg lgjf{x ug{ ljjz rfs/Lafh 
s]zj/fhsf] dgf]ljZn]if0f 5 -zdf{, @)$) M !$–!^_ . To;}n] of] syf 36gfk|wfg geO{ 
rl/qk|wfg ag]sf] 5 . o:tf] syfn] 36gf jf syfgsnfO{ Tolt dxŒj lbFb}g, rl/qsf 
ljleGg kIfsf] j0f{g–ljZn]if0fdf a9L Wofg lbG5 . o;}n] o;df lemgf] syfgs 5 / 
;3g rfl/lqs ljZn]if0f 5 . kftnf] 36gf / afSnf] dgf]ljZn]if0f ePsfn] o; syfdf 
vf;vf; 36gf, k|;ª\u / dfgl;s ;+j]ux¿af6 syfsf/n] dfgl;s 36gfjnLsf] 
of]hgf u/]sf 5g\ . 36gfqmdsf] of]hgf qmlds z[ª\vnfdf ul/Psfn] syf cflb–dWo–
cGTosf] /}lvs ultdf k"0f{ ePsf] 5 . syfsf] ;+/rgf ;/n 5 . o; syfsf] dfgl;s 
36gfqmdnfO{ tn eg]cg';f/ b]vfpg ;lsG5 . 

	 Pslbg kfj/ sd eO{ /fd|/L b]Vg g;Sg] ePsf] bf]ifL r:df nufPsf] s]zj/fh h;f{asf 
dxndf rfs/L -gf]s/L_ ug{ hfG5 . ;fFem kg{ nfUbf klg h;f{a gcfPkl5 c¿ rfsl/of 
lg/fz eO{ 3/ kms{g yfn] klg pmrflxF s]xL ;do bz{g ug]{ cfzfn] s'l//xG5 . k/Gt' 
h;f{a gcfPsfn] pm klg c:tfpFbf] ;"o{sf] /dfOnf] k|fs[lts b[Zo x]b}{ a8f] pT;fx;fy 
3/lt/ kms{g af6f] nfU5 . af6fdf p;nfO{ sfnf] j:t'h:tf] s]xL cfPh:tf] nfU5 t/ 
r:dfsf] kfj/ sd ePsfn] 6f9fsf] j:t'nfO{ pm /fd|/L 7Dofpg ;St}g . p;s} 5]pd} 
cfOk'Ubf dfq Tof] h;f{asf] df]6/ xf] eGg] p;nfO{ yfxf x'G5 . df]6/ p;nfO{ kl5 kf/]/ 
clu al9;s]kl5 pm h;f{anfO{ k5fl8kl6\6af6 :jl:t -bz{g jf 9f]u_ ug{ EofpF5 . pm 
cufl8af6 h;f{an] k|ToIf b]Vg] u/L :jl:t ug{ gEofPsf]df cfk"mn] 7"nf] uNtL u/]sf] 
7fG5 . cfˆgf cGgbftf / cfzf–e/f];fsf Psdfq s]Gb| /x]sf h;f{anfO{ ;dod} :jl:t 
jf gd:sf/ u/]/ rfs/L k'¥ofpg g;s]sfdf pm Psbd} lvGg x'G5 / p;nfO{ xLgtfsf] 
efjgfn] u|:t kf5{ . o; lvGgtf;Fu} p;sf dgdf cg]s zª\sf–pkzª\sf pAhG5g\ . 
p;n] h;f{anfO{ g6]/]sf] eGg] 7flgof] eg] t cfˆgf] af;} p7Laf; x'g ;S5 eGg]  
cfzª\sf / 8/n] s]zj/fhnfO{ xtf]T;fx agfpF5 . pm dfgl;s lrGtfn] 56k6fpFb} 
3/ k'Ubf p;df qmdzM l/; a9\g yfN5 . klxn] t pm wf]sf lbg] cfˆg} bf]ifL r:dfb]lv 
l/;fpF5 . To;kl5 sfd lauf/]kl5 dfq cfFvf b]Vg] cfˆg} d"v{tfk|lt l/;fpF5 . To;} u/L 
;lhn} lhpaf6 glg:sg] cfˆgf n'ufb]lv l/;fpF5 . To;kl5 eft ksfpFb} u/]sL cfˆgL 
lgbf]{if kTgLk|lt tyfgfd ufnL ub}{ l/; kf]V5 . eft vfP/ ;'t]kl5 klg p;nfO{ lgGb|f 
nfUb}g . ca p;sf dgdf b'O{ y/L ljrf/ jf efjgfsf] åGå rNg yfN5 . Psflt/ p;n] 
h;f{ak|lt 7"nf] ck/fw jf kfk u/]sf] eGg] ;f]rfO a9\5 eg] csf{lt/ /fd|/L b]Vg g;Sg] 
r:df nufPsf] cGwf]n] ck/fw u/]s} xf]Og lg eGg] lgbf]{liftfsf] efjgf klg cfpF5 . 
tfklg, cfk"mn] e'n u/]s} xf] eGg] lgisif{df s]zj/fhsf] dg zª\sfn' / eoeLt x'g 
k'U5 . o;kl5 pm emg\ cflQG5 / lgbfpg} g;sL cfwf /ft;Dd 56k6fO/xG5 . nf]Ug]sf] 
o:tf] l:ylt yfxf kfO{ cfk"mnfO{ o:tf] b'Mv kgf{sf] sf/0f atfpg s]zj/fhsL :jf:gLn] 
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cg'/f]w ubf{ p;nfO{ emg\ l/; p7\5 tfklg lk/n] e'6e'l6Psf] s]zj/fh cfˆgf] ;d:of 
ck|ToIf ¿kdf :jf:gL;fd' /fV5 . :jf:gLn] dfkmL dfUg] pkfo atfPkl5 pm 3}F6fdf 
3fd nfu]em}F k'm?ª\u k/L laxfg pHofnf] x'g] ;do g} geO{ dfkmLsf nflu h;f{a;Fu e]6 
ug{ hfg cft'l/G5 . 

	 Eff]lnkN6 h;f{al;t dfkmL dfUg PsfGt :yfgdf 5'6\6} a;]sf a]nf b/af/leqaf6 
cfPsf] h;f{asf] ;O;l;t l/;fPsf] 7"nf] cfjfh s]zj/fhn] ;'G5 . s]zj/fhnfO{ 
cfˆg} ckdfgsf sf/0fn] h;f{a To;/L l/;fPsf x'g\ eGg] nfU5 / cfˆgf nflu l:ylt 
k|lts"n ePsf] 7fgL To; lbg dfkmL g} gdfuL 3/ kms{G5 . 3/lt/ kms{Fbf af6fdf 
p;nfO{ gftfut eO{ Ps 8]u rNbf klg :jfF:jfF x'g yfN5 eg] ;fgf] s'/fdf klg l/;fpg] 
h;f{asf] afgL;Fu l/; p7\g yfN5 . cfk"mn] hfgLhfgL s'g} ck/fw gu/]sf] t/ yf]qf] 
r:dfn] b]Vg g;s]sf] x'gfn] cfˆgf] ;d:of a'‰b} ga'emL lagfl;QL l/;fpg] h;f{a;Fu 
dfkmL dfUg'kg]{ s'g} vfFrf] 5}g eGg] dgsf] bf]wf/df kb}{ pm cfk"mnfO{ s]xL b/f] agfpg 
k|of; u5{ . k]ml/ 3/ k'Ubf gk'Ub} xLgtfn] ufFl7Psf] s]zj/fh cfk"mh:tf] rfs/Ln] g} b'O{ 
5fs 6fg]{ e'mq]n] h;f{a;Fu 6]s lng vf]h] ef]s} dg'{kg]{ ljrf/ ub}{ k'gM dfkmL dfUg'kg]{ 
lgwf]df k'U5 . o;} cg';f/ pm h;f{asxfF hfG5 / eG5, æk|e' Û r:dfsf] bf]if, dfkm 
kfpmF .Æ t/ …s]sf] dfkmL <Ú eg]/ h;f{an] s8fl;t pN6} ;f]lwlbFbf pm cndNn k5{ / 
h;f{a t pm;Fu w]/} l/;fPsf /x]5g\ eGg] 7fg]/ emg\ 8/n] sfDb} yrSs} a:5 . o;kl5 
p;df 3f]/ lg/fzf pTkGg x'G5 clg p;sf] ef]s–ltvf{ ;a} x/fpF5 . o;/L cflQPsf] 
p;df cGtdf afFRg] k|]/0ff ;an x'G5 / pm k'gM ;lqmo eO{ cfˆgf ;a} s'/f h;f{anfO{ 
eg]/ dfkmL dfUg h;f{asf] b/af/df hfG5 . h;f{an] p;sf ;a} s'/f ;'G5g\ / …o:tf] 
hfaf] s'/fÚ eg]/ dfkmL lbO{ s]zj/fhsf] …dgsf] af3Ú nfO{ dfl/lbG5g\ clg c:j:y 
dgl:yltdf k'u]sf] Pp6f rfs/LafhnfO{ e|dsf] 8/nfUbf] cftª\saf6 zfGt kf5{g\ . 
o:tf] kl/l:yltaf6 cGtdf s]zj/fh a8f] k|;Ggtf, v';L / s?0ffsf] efj dgdf lnG5 . 
k/Gt', p;sf] dgsf] s'gfdf /x]sf] hlt rfs/L u/] klg v';L kfg{ g;lsg] h;f{asf 
Jojxf/nfO{ ;De]m/ Unflg cg'ej u5{ . 

	 Dfflysf] dfgl;s 36gfsf of]hgfdf a8f] pT;fx;fy 3/ kms{Fb} u/]sf] s]zj/fhn] 
cfˆgf] bf]ifL r:dfn] ubf{ h;f{anfO{ klxn] g} lrg]/ df]6/sf] cufl8af6 :jl:t ug{ 
r'Sbf To;sf] 8/qf;n] cfˆgf] ;j{gfz x'g] h'g dfgl;s lrGtf p;df pTkGg x'G5 
oxLFaf6 syfgssf] k|f/De x'G5 . pQm lrGtfn] p;leq l/; jf qmf]wsf] af9L NofOlbG5, 
lg/fzf / cTof; a9fpF5, lgGb|f nfUb}g / kL8fn] 56k6fpg] cj:yfdf k'¥ofpF5 . 
p;sL kTgLn] To:tf] dfgl;s b'Mv x6fpg dfkmL dfUg] ;Nnfx lbPkl5 p;df dfgl;s 
kl/jt{g cfpF5 . oxfF;Ddsf k|;ª\ux¿ dfgl;s syfgssf cflbefuleq k5{g\ . 
s]zj/fhn] k6sk6s dfkmL dfUg] k|of; u/L dfgl;s lrGtfaf6 d'Qm x'g] qmddf 
u/]sf ljljw dfgl;s ;Gbe{x¿ dWoefudf k5{g\ . t];|f] k6ssf] k|of;df ha p;n] 
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h;f{aaf6 dfkmL kfpF5 ta dWoefusf] ;dflKt x'G5 . dfkmLkl5 k|;Ggtf, v';L / s?0ff 
el/Psf] dgn] hLjgnfO{ x]g{ yfn]/ cGttM h;f{a v'; kfg]{ qmddf ef]Ug'kg]{ Unflgsf]  
k|;ª\u;Fu} s]zj/fhsf] xLgtfu|:t dfgl;stfnfO{ lr/kmf/ u/L syfgsnfO{ cGToefudf 
k'¥ofOPsf] 5 -sf]O/fnf, @)#@ M !–&_ . 

^=$	c;fdfGo dgf]lj1fgsf] lrq0f

	 …bf]ifL r:dfÚ k|d'v kfqsf] c;fdfGo dgf]lj1fg b]vfpg] dgf]j}1flgs jf dgf]ljZn]if0ffTds 
syf xf] . o;df k|mfo8Lo dgf]ljZn]if0f l;4fGtsf cfwf/df s]zj/fh eGg] k|d'v kfqsf] 
ljs[t jf c:j:y l:yltdf k'u]sf] dfgl;stfsf] ;"Id ljZn]if0f ul/Psf] 5 . o; 
qmddf syfleq dfgjLo ;+j]ux¿sf] j0f{g ul/Psf] 5 . dfgjLo ;+j]u eg]sf dflg;sf 
dgleq /x]sf 8/, l/;, xif{, lrGtf, s?0ff, k|]d, 3[0ff, cfzf, lg/fzf, Unflg, xLgtf 
cflb ;"Id pQ]hgf jf l:ylt x'g\ . …bf]ifL r:dfÚ n] log} dfgl;s txdf pTkGg ePsf 
efjx¿nfO{ uDeL/ ¿kdf s]nfPsf] 5 -zdf{, @)%) M $^_ / s]zj/fhsf dgdf ePsf 
tL ;+j]ux¿sf] tfFtLnfO{ b]vfPsf] 5 . 

	 syfsf] ;'?df s]zj/fhsf dgdf cfzf, pT;fx, k|;Ggtf 5rlNsPsf] b]lvG5 . ha 
h;f{anfO{ rfs/L k'Ug] u/L :jl:t ug{ kfpFb}g ta p;sf] leqL OR5f ;xh} k"0f{ jf t[Kt 
x'g gkfO{ Tof] bldt OR5fsf] ¿kdf cr]tg dgdf blaG5 / To;n] p;sf] dfgl;stfdf 
ljljw ;+j]ux¿sf dfWodaf6 pynk'yn dRrfOlbG5 . /f0ffzf;gsf zlQmzfnL JolQm 
cfˆgf cGgbftf / cfzfsf s]Gb| /x]sf h;f{anfO{ kfj/ sd ePsf] r:dfn] wf]sf lbP/ 
elQm ug{ gkfpFbf s]zj/fhdf 8/, qf;, cftª\s / tLj| xLgtf a9\of] . 7"nf dflg;sf] 
OHht} g/xg] u/L :jl:t ug{ c6]/ u/]sf] eGg] efjgf h;f{adf k¥of] eg] cfˆgf] af;} 
p7\5 eGg] 8/nfUbf] zª\sf s]zj/fhsf dgdf pAHof] . o; zª\sfn] p;sf dgdf 
l/;sf] nx/ bf}8\of] . r:dfdfly l/;, cfˆgf] d"v{tfdfly l/;, n'ufdfly l/;, lgbf]{if 
:jf:gLdfly l/; vlgof] . a9L l/;n] /ftL clgb|f a9\of] / dfgl;s 56k6Ln] ;tfpg 
yfNof] . cfˆgf cGgbftfdfly 7"nf] ck/fw jf kfk ul/of] eGg] cr]tg dgsf] cf}8fxf 
jf lk/n] Psflt/ s]zj/fhsf] dgdf 89]nf] nufof] eg] csf{lt/ kfj/lagfsf] r:dfn] 
ubf{ ePsf] ;fgf] la/fdaf6 s]sf] ck/fw x'g' lg eGg] r]tg dgsf] kljq efjgfn] 
lrQnfO{ zfGt agfpg] k|of; klg u¥of] . o:tf] dgsf] cGtå{Gån] s]zj/fhnfO{ cfwf 
/ft;Dd ;'Tg} lbPg . kTgLn] ToltGh]n;Dd glgbfpgfsf] sf/0f ;f]Wbf klg p;nfO{ l/;}  
p7\of], lg/fzfsf] efjgf g} a9fof] t/ kTgLn] dfkmL dfUg] ;Nnfx lbgf;fy To; 
;Nnfxn] cTof;n] efpGg ePsf s]zj/fhdf pT;fx / k'mtL{ a9fof] . 

	 a8f] pT;'stf;fy dfkmL dfUg uPsf] s]zj/fhdf ;O;l;t l/;fPsf] h;f{asf] q'm4 
jf0fLn] yk zª\sf / 8/ pTkGg u5{ . cfˆg} lj/fdsf sf/0fn] h;f{a Tolt w]/} l/;fPsf 
x'g\ eGg] e|dn] pm af6fdf lxF8\g} g;Sg] u/L lj/fdL eO{ c:j:y dgl:yltdf k'U5 . 
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oxL k|;ª\u p;sf] c;fdfGo dgf]lj1fg b]vfpg] If0f xf] . o;kl5 klg p;sf dgdf 
r]tg dgn] ck/fw u/]sf] 5}g / cr]tg dgn] Toqf 7"nf JolQm;Fu 6]s lnP/ ef]s} dg'{ 
x'Gg eGg] cGtå{Gå dlRrG5 / cGtdf cr]tg dgs} OR5fg';f/ dfkmL dfUg}kg]{ lg0f{o 
x'G5 . klxnf]kN6 dfkmL dfUbf h;f{a emg\ l/;fP/ af]n]sf]h:tf] efg s]zj/fhnfO{ x'G5 . 
p;sf] ;ftf]k'Tnf] p8\5 . pm rf/}lt/ cFWof/f] b]v]/ yy{/ sfDb} a]xf];Lsf] l:yltdf yrSs 
a:5 . of] k|;ª\u c;fdfGo dgf]lj1fgsf] csf]{ l:ylt b]vfpg] dfgl;s cj:yf xf] . 

	 o;kl5 s]zj/fh ;aeGbf a9L lg/fzfdf ws]lnof] / l;ls:t la/fdLh:tf] eO{ 
eft;ft s]xL gvfO{ la5\of}gfdf aª\nª\u klN6of] . tfklg, p;df dl/xfNg] efjgf 
cfPg . p;n] afFRg] rfxgf hfu[t ePsf] cg'ej u¥of] / clGtddf h;f{asxfF uP/ 
;a} oyfy{ atfO{ dfkmL dfUbf dfkmL kfof] . o;kl5 p;df ;Dk"0f{ dgf]ljs[ltsf] 
cGTo eO{ k|;Ggtf, v';L / gjLg :k"mlt{sf] ;~rf/ x'G5 . 3/df cfˆgL kTgLk|lt bof, 
s?0ff, ;xfg'e"lt / k|]dsf] efjgf a9\5 tfklg slxn]sfxLF x]b}{ gx]g]{ jf k"/} a]jf:tf 
ug]{ h;f{asf] s7f]/tf ;De]m/ s]zj/fhnfO{ slxNo} zfGt gx'g] Unflgn] ;tfpgrflxF 
5f8\b}g . 

	 o;/L ‘bf]ifL r:dfÚ syfdf xLgtfu|lGyn] u|:t s]zj/fhsf dgsf ;+j]ux¿nfO{ s]nfP/ 
Pp6f dgf]/f]uL JolQmsf dfgl;s tgfpsf] ;hLj j0f{g ul/Psfn] k'?ifkfqdf kfOg] 
c;fdfGo dgf]lj1fgsf] ;kmn / s'zn cleJolQmdf syfsf/ sf]O/fnfn] pRr sLlt{dfg 
xfl;n u/]sf 5g\ . 

^=%	 kfq k|of]udf ljlzi6tf

	 …bf]ifL r:dfÚ yf]/} kfqsf] k|of]u u/L n]lvPsf] syf xf] . o;df tLg kfq 5g\ – s]zj/fh, 
p;sL kTgL / h;f{a . s]zj/fh syfsf] s]Gb|Lo kfq xf] / p;s} c;fdfGo dgl:yltsf] 
ljZn]if0f syfsf/ sf]O/fnfn] oxfF u/]sf 5g\ . s]zj/fhsf] dfgl;s cj:yfnfO{ 
csf]{tk{m df]8\g p;sL kTgLsf] pkl:ylt u/fOPsf] 5 . /f0ffsfnLg zf;sx¿ g]kfnL 
hgtfnfO{ s;/L rfs/Lsf] hfFtf]df bn]/ bf;tfk"0f{ hLjg latfpg ljjz t'NofpFy] eGg] 
oyfy{ b]vfpg / rfs/Lafh s]zj/fhsf] xLgtfu|lGynfO{ psf;]/ p;leq pTkGg ljljw 
dfgl;s ;+j]ux¿sf] rqmnfO{ ;"Id :t/df b]vfpg pkl:yt u/fOPsf] kfq h;f{a xf] . 

	 s]zj/fh k];fn] /f0fsfnLg rfs/Lafh xf] . h;f{asf] rfs/L u/]s} e/df b'O{ 5fssf] 
Joj:yf ug]{ s]zj/fh lgDgjuL{o kfq xf] . p;sf] kl/jf/df klt / kTgL b'O{ hgf dfq 
5g\ . cfly{s l:ylt sdhf]/ ePs} x'Fbf p;n] kfj/ sd ePsf] r:dfsf] l;;f k]mg{ ;s]sf] 
5}g . cfˆgf] r:df bf]ifL ePsfn] p;n] 7Ls;Fu h;f{anfO{ :jl:t u/L rfs/L k'¥ofpg 
;s]g . h;f{a r9]sf] df]6/sf] gDa/ cfFvfn] b]Vg g;Sbf df]6/ cufl8lt/ sl6;s]kl5 
dfq b]v]/ df]6/sf] k5fl8af6 dfq p;n] :jl:t ug{ Eofof] . oxL 36gfn] p;nfO{ 
h;f{an] a]OHhtL u/]sf] eg]/ l/;fO{ cfˆgf] 3/af/ p7Laf; u/fP/ aaf{b ul/b]nfg\ eGg] 
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8/ / zª\sf pAhfOlbG5 . jf:tjdf Tof] …dgsf] af3Ú dfq lyof] t/ p;sf] zª\sfn' dg 
/ xLgtfu|lGyn] p;sf dgleq cg]s efjx¿sf] cfFwLx'/L l;h{gf u/]/ hLjgdf 8/nfUbf] 
e'OFrfnf] NofOlbG5 . To:tf efjx¿sf] rrf{ dfly g} eO;s]sf] 5 . ;fdflhs b[li6n] 
pm Ps k/f>oL bf;sf] hLjg latfpg] bogLo kfq xf] eg] dfgl;s b[li6n] xLgtfu|:t 
cr]tg dgsf] l;sf/ eO{ qf;}qf;df tgfjk"0f{ hLjg ef]Ug] Ps dgf]/f]uL xf] . To;}n] 
p;df c;fdfGo dgf]lj1fg b]vfk5{ . p;sf] dfgl;s ptf/r9fp / lqmofk|ltlqmoflar 
pm c:jfefljs lqmofsnfkx¿ ug{ / c:j:y dgl:yltdf e'6e'l6Fb} lbg/ft u'hfg{ 
k'U5 . 

	 dgf]ljZn]if0ffTds syfsf] k|d'v kfq s]zj/fh p;s} JolQmut dgsf ;"Id efjfTds 
cGtlq{mofnfO{ b]vfpg] qmddf cfPsf] 5 . o; qmddf pm JolQmut kfqsf] k|efjzfnL 
e"ldsfdf b]lvPsf] 5 . csf{lt/ p;n] /f0ffzf;gdf cg]s ;fdflhs / dfgl;s 
oGq0ff ef]u]/ bf;tfk"0f{ hLjg latfpg ljjz ;Dk"0f{ g]kfnL hgtfsf] lg/Lx cj:yfsf] 
k|ltlglwTj u/]sfn] pm juL{o kfqsf] e"ldsfdf klg b]lvPsf] 5 . o;/L JolQmut / 
juL{o b'j} :j¿kdf cly{g] p;sf] rl/q ljlzi6 k|sf/sf] klg / ;fj{ef}d k|sf/sf] klg 
b]lvG5 . o;f] eP tfklg of] rl/qk|wfg syf ePsfn] o;df s]zj/fhsf] rl/qlrq0fnfO{ 
g} syfsf/n] k|d'vtf lbP/ p;sf] dgf]ljZn]if0fnfO{ dl;gf] u/L s];|fs];|fdf s]nfP/ 
dfld{s 9ª\un] b]vfPsf 5g\ . cGo b[li6n] ljZn]if0f ubf{ s]zj/fhn] uf]nf] kfq, ;fk]If 
kfq, ultzLn kfq, ;fj{ef}d kfq, df}lns kfq, cfBk|sf/ Pjd\ k|sf/ kfqsf] rfl/lqs 
ljz]iftf jxg u/]sf] 5 . 

^=&	kl/j]z of]hgf

	 …bf]ifL r:dfÚ syfdf d"ntM dfgl;s kl/j]z / c+ztM ;fdflhs kl/j]zsf] of]hgf 
ul/Psf] 5 . /f0ffsfnLg s7f]/ tfgfzfxL zf;g–Joj:yfnfO{ ;fdflhs k[i7e"ld / 
;f+:s[lts cfwf/e"ld agfP/ ToxL ;fdflhs–;f+:s[lts kl/j]zdf zª\sf, 8/, qf;, 
lg/fzf, l/;/fun] 3]l/Psf] dfgl;s kl/j]zleq s'lr|P/ t'R5 j:t';/x eP/ afFr]sf] 
JolQmsf] rl/qdfly k|sfz kfg]{ p2]Zo syfsf/sf] 5 . /f0ffsf] rfs/Låf/f hLjg kfNg] 
s]zj/fhsf] cr]tg dgsf] cGgbftf dflnsk|lt l/emfpg] u/L elQm -:jl:t_ ug]{ tLj| 
OR5f lyof] . Tof] ;xh} k"0f{ x'gdf p;sf] bf]ifL r:dfn] wf]sf lbPsfn] cr]tg dgdf 
blaP/ p;leq dfgl;s ps';d's'; jf hl6ntf pTkGg ug{ k|oTgzLn /Xof] . ToxL 
dfgl;s lrGtfn] leqleq} hn]sf] s]zj/fhsf] c:j:y dgl:ylt Pjd\ lhhLljiff -afFRg] 
OR5f_ n] dl/xfNg glbO{ afFRg] cfzf knfP/ nueu Hofg} lng] b'3{6gfaf6 k'ghL{jg 
k|fKt u/]sf] l:yltem}F eP/ Joy{sf] zª\sf / c;Gt'li6af6 zª\sf x6L cfTd;Gt'li6 k|fKt 
ePsf] dfgl;s l:yltnfO{ syfsf] cfGtl/s kl/j]zn] b]vfPsf] 5 . afXo kl/j]zdf 
s]jn h;f{asf] b/af/df hfg]–cfpg] af6f] / s]zj/fhsf] 3/ cfPsf] 5 eg] :jl:t 
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ug{ r'Stf cs:dft\ hGd]sf] …dgsf] af3n] vfg] l:yltÚ / To;n] a9fPsf y/Ly/Lsf 
dfgl;s lqmofk|ltlqmof jf 36gfx¿n] syfsf] cfGtl/s jf dfgl;s kl/j]zsf] lgdf{0f 
u/]sf 5g\ . o; k|sf/sf] kl/j]z of]hgfn] syfnfO{ ljZj;gLo agfO{ kfqsf] dgsf] 
cfGtl/s l:yltnfO{ snfTds ¿kn] JoQm ug{df e"ldsf v]n]sf] 5 .

^=*	efiffz}nLut ljz]iftf

	 …bf]ifL r:dfÚ syfdf sf]O/fnfsf] lghTjn] ljlzi6 ag]sf] snfTds tyf ;'Gb/ efiff 
/ z}nL kfOG5 . o;f] eP tfklg o; syfsf] /rgfdf sf]O/fnf ljZjk|l;4 syfsf/ 
cfGtf]g r]vesf] syfsf] efiffz}nLaf6 k|z:t k|efljt b]lvG5g\ . To;}n] …bf]ifL r:dfÚ 
r]ves} h:tf] ;/n, ;xh, k|jfxdo / 5f]6f5f]6f jfSodf /rgf ul/Psf] k|efjsf/L 
efiffz}nLsf] syf xf] . of] syf ;+jfbsf] :jNk k|of]u u/]/ /}lvs ultdf cl3 
a9fOPsf] 5 . o;df syfsf] ;ª\If]kfTds / b[ZofTds b'j} k4ltdf ul/Psf] j0f{g 5 . 
syfsf dfgl;s 36gfjnLnfO{ t[tLo k'?ifsf b[li6ljGb'df /fv]/ k|:t't ul/Psf] 5 . 
o;sf] zLif{ssf] efiff x]bf{ k|tLsfTds /x]sf] b]lvG5 . r:df bf]ifL ePsfn] e|djz 
pTkGg ePsf] dfgl;s pNemg / tgfpsf] dgf]ljZn]if0ffTds 9fFrfdf ul/Psf] j0f{gn] 
g} syfsf] cfBf]kfGt ;+/rgf tof/ ePsf] 5 . r:df eg]sf] b[li6 xf] eg] bf]ifL r:df 
eg]sf] b[li6bf]if xf] . /f0ffzf;gh:tf] cTofrf/L jf cGwsf/k"0f{ Joj:yfnfO{ ;Dk"0f{ 
g]kfnLx¿ Psh'6 eO{ ˆofFSg jf pv]Ng 5f8]/ To;s} rfs/Ldf nfuL hLjg lgjf{x 
ug{ tD;g] g]kfnLx¿sf] b[li6 bf]ifL jf e|dfTds jf a]7Ls 5 . To:tf] b[li6 sdhf]/ 
jf kfj/ sd ePsf] r:dfsf] h:t} c:ki6 / b'MvbfoL x'G5 . To;}n] /f0ffzf;gnfO{ 
x]g]{ xfd|f] b[li6 jf r:df rfF8} k]m/]/ hgtfnfO{ s'zf;g / ck|hftflGqs Joj:yfsf] 
bf;tfk"0f{ hLjgaf6 d'lQm lbnfpg'k5{ eGg] ;Gb]z o; syfsf] zLif{s / sYon] 
lbPsf] 5 . To:tf] s'Joj:yfsf k[i7kf]ifsnfO{ hlt;'s} rfs/L / elQm u/] klg g]kfnL 
hgtfn] …UnflgÚ afx]s s]xL kfpg ;St}gg\ eGg] lgisif{ /f0ffzf;glj/f]wL tyf 
k|hftGqjfbL syfsf/ sf]O/fnfn] syfsf] cGtdf Joª\UofTds zAbdf k|s6 u/]af6 
k|fKt x'G5 . j:t'tM /f0ffzf;gk|lt dfgl;s txb]lv g} 3[0ff pdfg]{ p2]Zo lnP/ 
n]lvPsf] syf egL …bf]ifL r:dfÚ nfO{ a'‰g ;lsG5 . 

&= lgisif{

…bf]ifL r:dfÚ syfsf/ ljZj]Zj/k|;fb sf]O/fnfsf] ;jf]{Ts[i6 dgf]ljZn]if0ffTds syf xf] . 
/f0ffsfnLg ;fdflhs kl/j]zdf afFr]sf s]zj/fhh:tf lbg/ft dfgl;s pTkL8gdf lklN;g] 
g]kfnLx¿sf] sf?l0fs cj:yfsf] dfld{s lrq0f o;df ePsf] kfOG5 . o;n] d"ntM JolQmsf] 
c;fdfGo dgf]lj1fgsf] snfTds k|:t'lt u/]sf] 5 . o;af6 syfsf/ sf]O/fnf k|mfo8Lo 
dgf]ljZn]if0f l;4fGt cToGt ;kmn ¿kdf k|of]u ug{ ;Ifd clåtLo k|ltefsf ¿kdf g]kfnL 
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;flxTosf] cfVofg k/Dk/fdf clj:d/0fLo /xg k'u]sf 5g\ . pgsf] ‘bf]ifL r:df’ syfn] ToxL 
kfqut e"ldsfsf cfwf/df cGt/dgnfO{ s]nfpg ;kmn ePsf] 5 . ;'Gb/ syflzNkLdf ;hfP/ 
syfsf/n] kfqut xLgtfu|lGy / ;+j]usf] k|:t'ltsf cfwf/df cGt/dgsf] c;fdfGo kIfnfO{ k|>o 
lbPsf] 7x/ x'G5 . 

;Gbe{ ;fdu|L ;"rL

cfrfo{, g/xl/ / cGo -;Dkf=, @)$^_, g]kfnL syf efu !, nlntk'/ M ;femf k|sfzg .

sf]O/fnf, ljZj]Zj/k|;fb -@)#@_, bf]ifL r:df, nlntk'/ M ;femf k|sfzg .

r]ve, cfGtf]g -O= !(*@_, syf;ª\u|x, cg'= /fh]Gb| df:s], df:sf] M k|ult k|sfzg .

lqkf7L, jf;'b]j -@)@*_, ljr/0f, sf7df8f}F M efg' k|sfzg .

k|mfo8, l;UdG8 -O= !((^_, k|mfo8M dgf]ljZn]if0f, cg'= b]j]Gb| s'df/, lbNnL M /fhkfn PG8 ;Gh .

a/fn, O{Zj/ -;Dkf=, @)@*_, ‰ofnaf6, sf7df8f}F M efg' k|sfzg .

e08f/L, s[i0fk|;fb -@)%^_, k|mfo8 / dgf]ljZn]if0f, nlntk'/ M ;femf k|sfzg .

zdf{, tf/fgfy -@)%^_, g]kfnL ;flxTosf] Oltxf;, sf7df8f}F M cIf/ k|sfzg .

zdf{, df]xg/fh -@)$)_, g]kfnLsf s]xL cfw'lgs ;flxTosf/, sf7df8f}F M ;xof]uL k|]; .

zdf{, xl/k|;fb -;Dkf=, @)%)_, ljZj]Zj/k|;fb sf]O/fnfsf syf, nlntk'/ M ;femf k|sfzg .

>]i7, bof/fd -@)#@_, g]kfnL ;flxTosf s]xL k[i7, nlntk'/ M ;femf k|sfzg .

>]i7, bof/fd -;Dkf=, @)%&_, g]kfnL syf efu $, nlntk'/ M ;femf k|sfzg .
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dfWolds txsf syfx¿df sf]zLo ;+;lQm

8f= s]zj e';fn*

;f/

k|:t't n]v cfVofgfTds ljwfcGtu{t kg]{ syf ljwfdf k|o'Qm sf]zLo ;+;lQmsf] cWoog 
ljZn]if0fdf cfwfl/t /x]sf] 5 . j:t'tM o;cGtu{t dfWolds tx -sIff gf} / bz_ df ;dflji6 
syfx¿df k|o'Qm sf]zLo ;+;lQm / o;cGtu{tsf ljljw e]bx¿sf]] ;"Id ;dLIf0f ul/Psf] 
5 . o; cWoogdf d"ntM efiffj}1flgs Xofln8] / x8\;gåf/f k|:t't ;+;lQm;DaGwL ;}4flGts 
cjwf/0ffnfO{ cWoogsf] cfwf/sf ¿kdf lnOPsf] 5 . o; qmddf k'g?lQm / ;lGgwfgh:tf 
sf]zLo ;+;lQmsf] cWoog ul/Psf] 5, h;dWo] k'g?lQmcGtu{t  k'g/fj[lQ, kof{ojfrL, ljk/LtfyL{, 
;dfj]zL–;dfj]Zo / cª\uL–cª\usf] klxrfg / ljZn]if0f ul/Psf] 5 eg] ;lGgwfgcGtu{t eflifs 
zAbx¿sf lar ;flGgWo ;DaGw :yflkt ug]{ sf]zLo l;qmLx¿sf] ;"Id cGj]if0f ul/Psf] 5 . 
o; qmddf dfWolds txsf syf ljwfdf k|o'Qm sf]zLo ;+;lQmsf] l:ylt, ljz]iftf / kf7/rgfdf 
ltgn] v]n]sf] e"ldsf cWoognfO{ ljz]if hf]8 lbOPsf] 5 . k|:t't cWoogdf ldl>t cg';Gwfg 
ljlw -kl/df0ffTds / u'0ffTds_ sf] cjnDag ul/Psf] 5 . o; cWoogaf6 cfVofgfTds  
;ª\syg jf /rgfdf k|of]u x'g] sf]zLo ;+;lQm / ltgsf] e"ldsfaf/] hfgsf/L k|fKt ug{ d2t 
k'Ug] ck]Iff ul/Psf] 5 . 

d'Vo zAbfjnL M cfVofg, sf]zLo ;+;lQm, ;ª\syg, ;ª\syg ljZn]if0f, ;+;lQm .

!= ljifo kl/ro

;ª\syg s'g} vf; ljifo ;Gbe{df k|o'Qm eflifs cleJolQm xf] . k/Dk/fut Jofs/0fdf 
jfSonfO{ efiffsf] ;aeGbf 7"nf] PsfO dflgP klg cfw'lgs efifflj1fgn] ;ª\sygnfO{ efiffsf] 
7"nf] PsfOsf ¿kdf, ;Gbe{k"0f{ eflifs k|of]usf ¿kdf / jf:tljs efiff k|of]usf ¿kdf rrf{ 

*	  8f= s]zj e';fn lqe'jg ljZjljBfno, g]kfnL lzIff ljefu sLlt{k'/df ljefuLo k|d'v x'g'x'G5 . pxfF efifflj1fgdf 
bvn /fVg'x'G5 . Od]n M keshabbhusal.tu@gmail.com 
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u/]sf] kfOG5 . g'gg -;g\ !((# M %_ sf cg';f/ ;ª\syg s'g} vf; ljifo If]q;Fu ;DalGwt 
k[ys\–k[ys\ jfSodf cGte"{t cfzosf] eflifs lj:tf/ jf k}mnfp xf] . of] sYo–n]Vo / ;fª\s]lts 
¿kdf JoQm x'G5 . cfs[ltsf b[li6n] of] efiffsf] n3' ¿k -;"lQm, ;Gb]zd"ns plQm cflb_ b]lv 
lnP/ a[xt\ ¿k -pkGof;, dxfsfJo cflb_ ;Dd lj:tfl/t x'G5 . s's -;g\ !((^ M &_ sf cg';f/ 
;ª\syg Ps jf PseGbf a9L ;';+/lrt Jofs/l0fs jfSox¿af6 lgld{t x'G5 . o;n] Jofs/0fsf 
lgodnfO{ ;fwg jf dfWodsf ¿kdf JofVof u5{ . ctM ;ª\sygn] ljifo jf ;Gbe{s]lGb|t eflifs 
k|of]usf] cfjZos Jojxf/nfO{ b;f{pF5 . o;sf] cWoog ;ª\syg ljZn]if0fcGtu{t /x]/ ul/G5 . 

k|:t't cWoogdf dfWolds txsf] g]kfnL efiffkf7\ok':tsdf ;dflji6 syfx¿nfO{ 
efiffj}1flgs Xofln8] / x8\;g -;g\ !(&^_ åf/f k|:t't ;+;lQmut ;}4flGts cjwf/0ffsf 
cfwf/df cWoog ljZn]if0f ul/Psf] 5 . j:t'tM ;ª\syg ljZn]if0fsf ;Gbe{df kfZrfTo  
hut\df pNn]Vo dfqfdf cWoog cg';Gwfg ul/Psf] kfOP klg g]kfnsf ;Gbe{df eg] o;af/] 
uxg cWoog cg';Gwfg ePsf] kfOFb}g . jf:tjdf ;flxlTos /rgfx¿ ;fª\sylgs ;+;lQm 
/ ;+o'lQmsf] ol'Qmo'Qm k|of]u Jojxf/af6 dfq :t/Lo, pko'Qm / af]Wo x'g] x'G5g\ . ;+;lQm / 
;+o'lQmsf] cefjdf ;flxlTos /rgfsf kf7x¿ u|fXo aGg ;Sb}gg\ . oxL j:t'tfnfO{ x[boª\ud 
u/L k|:t't cWoogdf ;ª\sygsf b'O{ o'lQmdWo]sf] ;+;lQm o'lQmnfO{ / To;cGtu{tsf] sf]zLo 
;+;lQmnfO{ gjLg cg';Gw]o ljifosf ¿kdf lnO{ cWoog ljZn]if0f ul/Psf] 5 . d"ntM ;ª\sygdf 
jfSoLo -hl6n_, cGtjf{SoLo ;DaGw b;f{pg cfpg] eflifs o'lQmnfO{ ;+;lQm elgG5 . ;+;lQmn] 
sYo jf n]Vo kf7leqsf eflifs PsfO -jfSox¿_ nfO{ k/:k/df ;DalGwt t'Nofpg] sfo{ ub{5 . 
:6Ah -;g\ @))! M #)^_ sf cg';f/ ;+;lQmn] kf7sf] ;txL ;+/rgfdf pknAw x'g] eflifs 
ljz]iftfnfO{ lgb]{z ub{5 . ljz]ift M ;+;lQm o'lQmsf] cg'e"lt eflifs ¿kdf x'G5 / Tof] :y"n 
eflifs cleJolQmdf ;3g ¿kdf b]vfk5{ . Xofln8] / x8\;g -;g\ !((! M @(#_ sf cg';f/ 
s'g} klg kf7df klxnf] jfSoafx]ssf k|To]s jfSodf ;+;lQmsf] pkl:ylt /x]sf] x'G5 h;n] kf7df 
k|:t't ljrf/nfO{ Pslqt ug{ / kf7nfO{ kf7\ofTds agfpg ljlzi6 ;xof]u k'¥ofpFb5 . Xofr 
-;g\ !(($ M @@#_ sf cg';f/ ;+;lQm o'lQmsf] k|of]u kf7sf c+znfO{ ljz]if dfu{ k/Dk/fdf hf]8\g] 
l;qmL jf 8f]/Lsf ¿kdf ul/G5 . ;+;lQmn] eflifs cleJolQm jf kf7df Pstf / ;+of]hgLotfsf] 
e"ldsf lgjf{x ub{5 . o;nfO{ a'gf]6 cWoogsf] Pp6f efusf ¿kdf rrf{ ul/Psf] kfOG5 . 

jfª / u'cf] -;g\ @)!$_ sf cg';f/ ;+;lQmsf] e"ldsfn] a'gf]6sf] ;[hgf u5{ . o;n] kf7 
;[hgfdf dxŒjk"0f{ ;xof]u k'¥ofpF5 . ;ª\sygsf Ps efu / csf]{ efunfO{ lg/Gt/ cleJoQm 
ub{5 . ;ª\syg ;+;lQmn] Jofsl/0fs / sf]zLo If]qnfO{ b;f{pF5 . of] x/]s efiffsf tŒjx¿sf] 
;DaGwdf ljBdfg x'G5 . yf]/f6 -;g\ @))@ M )@_ sf cg';f/ ;+;lQmsf] ;DaGw b[Zo Jofs/l0fs 
;ª\s]t;Fu x'G5 h;n] cleJolQmnfO{ hf]8\g] lsnfsf] sfd u5{ . o; ;DaGwL eflifs–Jofsl/0fs 
bIftfsf] cefjdf >f]tf jf kf7sn] dxŒjk"0f{ ;+of]hg 5'6fpg k'U5 . kl/0ffd:j¿k JoQm 
cfzosf] af]wdf sl7gfO k}bf x'G5 . Xofln8] / x8\;g -;g\ !((! M %_ sf c'g;f/ ;+;lQm 
cf+lzs ¿kdf Jofs/0faf6 / cf+lzs ¿kdf zAbe08f/af6 JoQm x'G5 . o;af6 s] k'li6 x'G5 
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eg] ;+;lQmsf] Pp6f k|sf/ Jofs/0fdf cfwfl/t x'G5 h;nfO{ Jofsl/0fs ;+;lQm elgG5 eg] 
csf]{ k|sf/ zAbfy{df cfwfl/t x'G5 h;nfO{ sf]zLo ;+;lQm elgG5 . ;ª\sygdf k|o'Qm sf]zLo 
jf zflAbs PsfOåf/f ;[lht ;+;lQmnfO{ sf]zLo ;+;lQm elgG5 . sf]zLo ;+;lQm cJofs/l0fs 
;+;lQm xf] / of] ;ª\sygfGtl/s o'lQmsf ¿kdf b]vf k5{ . Xofln8] / x8\;g -;g\ !((! 
M @&$_ sf cg';f/ sf]zLo ;+;lQm zAbsf] 5gf]6af6 k|fKt ul/g] ;+;QmfTds k|efj xf] .  
;ª\sygdf jQmf jf n]vsn] sf]zLo PsfOsf] rogdfk{mt ;+;lQmsf] ;[hgf u5{g\ . o;sf 
dWodaf6 ;ª\sygdf PsTj sfod x'G5 . g'gg -;g\ !((# M @*_ sf cg';f/ sf]zLo ;+;lQmn] 
kf7df k|o'Qm s'g} b'O{ zAbsf] cy{tflŒjs ;DaGwnfO{ ljleGg cfwf/df hgfpF5 . ;ª\sygdf sf]zLo 
;+;lQmsf] cfudg k"j{k|:t't PsfO;Fu ;DalGwt PsfOsf] rog u/]kZrft\ x'G5 . ljl:gP:sL  
-;g\ @))^_ sf cg';f/ ;ª\syg jf kf7df clwsf+z sf]zLo ;DaGwx¿ ljifok|;ª\usf] 3]/fdf 
;Lldt x'G5g\ To;}n] ;+;lQm PsfOo'Qm kb, kbfjnLx¿ ;DalGwt ;ª\syg jf kf7lga4 x'g 
k'U5g\ . sf]zLo ;+;lQmn] kf7fTdstf ;[hgfy{ j:t', u'0f, sfo{ jf 36gf hgfpg] zAbx¿sf lar 
cfyL{ ;DaGwut e"ldsf lgjf{x ub{5 . xf]O -;g\ !((!_ sf cg';f/ sf]zLo ;+of]hg ;+;lQmsf] 
dxŒjk"0f{ ;Unf] ¿k xf] h;n] ;ª\syg jf kf7df ljifoj:t'sf] rfln; k|ltzt j0f{gnfO{ hf]8\g] 
sfo{ ub{5 . sf]zLo ;+;lQmn] ;ª\sygnfO{ ;+;Qm dfq gt'NofO{ To;sf] If]q :ki6 kfg]{ / nlIft 
cy{af]wsf nflu ;Gbe{ k|:t't ug{df ;d]t ;xof]u k'¥ofpg] sfd ub{5 . o; sfof{y{ k|o'Qm x'g] 
sf]zLo ;+;lQmdWo] s]xL k"j{k|:t't PsfOsf] lgs6:y / s]xL b"/:y eP/ /xG5g\ . ;ª\sygdf 
zfAbL rog, cfj[lQ / j}slNks k|of]un] sf]zLo ;+;lQm lgdf{0f u/]sf] kfOG5 . efiffj}1flgs 
Xofln8] / x8\;g -;g\ !(&^, !((!_ n] sf]zLo ;+;lQmsf cfwf/e"t k|¿k -k|sf/_ pknAw 
u/fPsf 5g\ . o;cGtu{t k'g?lQm÷k'gs{yg / ;fxrof{Tds÷;lGgwfg ;+;lQm kb{5g\ . lognfO{ 
sf]zLo ;+;lQmsf ljlzi6 k|sf/ jf ;}4flGts cfwf/sf ¿kdf lnOG5 . oLdWo] k'g?lQmcGtu{t 
k'g/fj[lQ, kof{ojfrL, ljk/LtfyL{, ;dfj]zL–;dfj]Zo / cª\uL–cª\u kb{5g\ eg] ;lGgwfgcGtu{t 
;fxrof{Tds ;DaGw :yfkg ug]{ sf]zLo zAbx¿ kb{5g\ . dfWolds txsf syfTds ljwfdf 
oL ljljw lsl;dsf sf]zLo ;+;lQm / tLcGtu{tsf ljleGg e]bx¿sf] k|of]u–Jojxf/ ul/Psf] 
kfOG5 . k|:t't cWoogdf dfWolds txsf syfdf k|o'Qm sf]zLo ;+;lQm, ltgsf] k|¿kut l:ylt 
/ e"ldsfsf] ;"Id cWoog ul/Psf]  5 . 

@= cWoogsf] p2]Zo

k|:t't cWoogsf ljlzi6 p2]Zox¿ lgDglnlvt 5g\ M

-s_ dfWolds txsf syfx¿df k|o'Qm sf]zLo ;+;lQmsf] k|¿kut cWoog ug'{

-v_ pQm txsf syfx¿df k|o'Qm sf]zLo ;+;lQmsf] l:ylt / e"ldsfsf] JofVof ug'{ .

#= cWoog ljlw
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k|:t't cWoogdf cg';Gwfg ljlwsf] lgs} dxŒjk"0f{ e"ldsf /x]sf] 5 h;n] j}1flgs / 
Jojl:yt cg';Gwfgsf nflu cfjZos r/0fx¿ pknAw u/fPsf] 5 . o; cWoogsf qmddf 
k|o'Qm cg';Gwfg ljlwnfO{ lgDg tLg efudf juL{s/0f ul/Psf] 5 M

-s_	 tYofª\s ;|f]t

	 k|:t't cWoogsf nflu lgDg ;|f]taf6 tYofª\s ;ª\sng ul/Psf] 5 M

-	 o; cWoogsf nflu lj=;+= @)^$ sf] kf7\oqmdcGtu{t dfWolds tx -sIff ( / 
!)_ sf] g]kfnL efiffkf7\ok':tsdf ;dflji6 tLg–tLg cf]6f syfx¿af6 tYofª\s 
;ª\sng ul/Psf] 5 . 

-	 o; qmddf sIff gf}af6 tLgf]6f syf -lzlz/ / j;Gtsf] syf, eljio lgdf{0f /  
v8\uaxfb'/_ / sIff b;af6 tLgcf]6f syf -st{Jo, bf]ifL r:df / Gofosf] kIf_ u/L 
s'n 5cf]6f syfx¿nfO{ tYofª\ssf ¿kdf lnOPsf] 5 . 

-v_	 tYofª\s ;ª\sngsf] ljlw / tl/sf

	 k|:t't cWoogdf lgDg r/0fsf] cjnDag u/L tYofª\s ;ª\sng ul/Psf] 5 M

-	 tYofª\s ;|f]tsf] cWoog 

-	 sf]zLo ;+;lQmsf] l6kf]6 

-	 l6kf]6 ul/Psf ;+;lQmnfO{ sf]zLo ;+;lQmsf] ;}4flGts k|¿kut cfwf/df ;fd"lxs/0f 
u/]/ .

-u_	 tYofª\s ljZn]if0fsf] ljlw / tl/sf

	 k|:t't cWoogdf ;ª\slnt tYofª\snfO{ d"ntM efiffj}1flgs Xofln8] / x8\;g -;g\ 
!(&^_ åf/f k|:t't ;fª\sylgs ;+;lQm;Da4 dfGotfsf cfwf/df kl/df0ffTds / 
u'0ffTds ¿kdf ljZn]if0f ul/Psf] 5 . o; qmddf lgDg tl/sfsf] cjnDag ul/Psf] 
5 M

-	 tYofª\s ;|f]tsf] k'gM6ª\sg

-	 ;ª\slnt tYofª\snfO{ sf]zLo ;+;lQm k|¿k -k|sf/_ df juL{s/0f

-	 ;ª\slnt tYofª\snfO{ sf]zLo ;+;lQmcGtu{tsf d'Vo e]b M k'g?lQm / ;lGgwfg tyf 
oLcGtu{tsf ljleGg pke]bx¿df ;d"xLs/0f

-	 syfx¿df k|o'Qm sf]zLo ;+;lQmsf] k|¿kut l:ylt / e"ldsfsf] klxrfg / cWoog

$= cWoogsf] dxŒj
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j:t'tM dfWolds txdf ;dfj]z ul/Psf ;flxlTos ljwfx¿ / ltgsf] z}Ifl0fs p2]Zo 
eg]sf] l;sf?df ;Dk|]if0ffTds Ifdtfsf] ljsf; u/fpg' xf] . Sofgn -;g\ !(*#_ sf cg';f/ 
;Dk|]if0ffTds Ifdtf ljsf;sf nflu 1fgsf rf/ If]q M Jofs/l0fs ;Ifdtf, ;dfheflifs 
;Ifdtf, ;ª\syg ;Ifdtf / k|of]uk/s Pjd\ /0fgLlts ;Ifdtfsf] cfjZostf k5{ . h;dWo] 
;fª\sylgs ;Ifdtfsf] ljsf;sf nflu Jofs/l0fs tyf sf]zLo ;+;lQm o'lQm / ltgsf] k|of]u 
Jojxf/ut ;'emsf] cfjZostf kb{5 . 

ælzIf0fsf] Pp6f Hofb} dxŒjk"0f{ kIf eg]sf] ;ª\sygsf] pTkfbg ug'{ xf] . lzIfsn] lzIf0f 
ug'{sf] / k|lzIfsn] k|lzIf0f lbg'sf] p2]Zo ljBfyL{nfO{ 5flgPsf] zLif{saf6 ;';ª\ut / ;';+of]lht 
tl/sfn] s'/f ug{ ;Ifd agfpg' xf]Æ -Xofln8] / x8\;g, !((! M (%_ . o;sf nflu ;+;lQm 
;DaGwL 1fg cfjZos kg]{ x'G5 . ;fª\sylgs ;+;lQmsf] pko'Qm ;'em / k|of]u Jojxf/af6 
;f~rfl/s tŒj jf cjojsf] klxrfg ug]{, ljleGg ljwf, z}nL / eflifs e]bsf] klxrfg / k|of]u 
ug]{, ljrf/ lgdf{0f / jf:tljstf klxrfg / JofVofsf nflu cGtj}{olQms ;DaGw sfod ug]{, 
ljleGg ;fª\sylgs cEof;sf] d"No, pTklQ / ;fdflhs sfo{sf] klxrfg ug]{ nufotsf sfo{df 
ck]Iffs[t d2t ldNb5 . k|:t't cWoog dfWolds txsf syfx¿df k|o'Qm ;fª\sylgs ;+;lQm 
/ ltgsf] e"ldsf cWoogdf cfwfl/t /x]sfn] o; If]q;Fu ;DalGwt ;a}sf nflu pkof]uL x'g] 
ck]Iff ul/Psf] 5 . 

%= kl/0ffd / 5nkmn

%=!	 dfWolds txsf syfdf sf]zLo ;+;lQm

	 dfWolds txsf syfx¿df sf]zLo ;+;lQmcGtu{tsf k'g?lQm / ;lGgwfg ;+;lQmsf] 
k|of]u ul/Psf] kfOG5 . o; txsf syfx¿df k'g?lQm ;+;lQmcGtu{tsf k'g/fj[lQ, 
kof{ojfrL, ljk/LtfyL{, ;dfj]zL–;dfj]Zo / cª\uL–cª\u tyf ;lGgwfg ;+;lQmcGtu{tsf 
ljleGg ;fxrof{Tds sf]zLo zAbx¿sf] k|of]u ul/Psf] 5 . dfWolds txsf syfdf 
k|o'Qm sf]zLo ;++;lQm / oLcGtu{tsf ljljw e]bx¿sf] k|o'lQmut cj:yfsf] cWoog 
lgDgfg';f/ ul/Psf] 5 M

	 k'g?lQm -l/O6/];g_

	 dfWolds txsf] g]kfnL efiffkf7\ok':tsdf ;dflji6 syfx¿df sf]zLo ;+;lQmcGtu{t 
kg]{ k'g?lQm ;+;lQmsf] k|of]u ul/Psf] 5 . l;4fGttM k'g?lQm ;+;lQmn] ;ª\sygdf 
k|o'Qm sf]zLo PsfOsf] k'gs{ygnfO{ hgfpF5 . ;fª\sylgs sf]zLo PsfOnfO{ h:tfsf] 
t:t} cfj[lQ u/]/, ;DalGwt csf]{ zAb jf lgs6 zAbsf] k|of]u u/]/, ;dfj]Zo–;dfj]zL 
zAbsf] cg'k|of]uåf/f / ;fwf/0f zAb k|:t't u/]/ k'gJo{Qm ug{ ;lsG5 . g'gg -!((# 
M !@#_ sf cg';f/ k'g?lQmn] sf]zLo jf zflAbs ;+;lQmsf] To; :j¿knfO{ hgfpF5 
hxfF ;DalGwt b'O{ PsfOn] ;dfg 36gf jf cl:tTj b;f{pF5g\ . k'g?lQm ;+;lQmaf6  
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;fª\sylgs ;+;Qmtfdf ljlzi6 ;xof]u k'Ug] 7flgG5 . ;fy} ;Gbe{k/s efj u|x0fdf 
;d]t ;3fp k'Ug] b]lvG5 . Xofln8] / x8\;g -;g\ !(&^, !((!_ n] cfˆgf] u|Gy …sf]lxhg 
Og Oª\uln;Ú df k'g?lQm sf]zLo ;+;lQmsf rf/ k|sf/ -k'g/fj[lQ, kof{ojfrL jf lgs6 
kof{ojfrL, ;dfj]zL–;dfj]Zo / ;fwf/0f zAb_ sf] rrf{ u/]sf 5g\ eg] …Nofª\lUjh 
sG6]S:6 PG8 6]S:6 M cf:k]S6 ckm Nofª\lUjh Og c ;f]l;cn ;]ldcf]l6s k;{k]lS6eÚ df 
ljk/LtfyL{ -PG6lgdL_ / cª\uLcª\u -d]/lgdL_ nfO{ ;d]t ;d]6L kfFr k|sf/ -k'g/fj[lQ, 
kof{ojfrL, ljk/LtfyL{, ;dfj]zL–;dfj]Zo / cª\uL–cª\u_ sf] rrf{ u/]sf 5g\ . dfWolds 
txsf syfx¿df k'g?lQm sf]zLo ;+;lQmsf oL kfFrcf]6} k|sf/x¿sf] k|of]u ul/Psf] 
kfOG5 h;nfO{ lgDgfg';f/ rrf{ ul/Psf] 5 M

-s_	k'g/fj[lQ -l/lk6];g_

	 dfWolds txsf syfx¿df k'g?lQm sf]zLo ;+;lQmcGtu{t kg]{ k'g/fj[lQ ;+;lQmsf] 
k|of]u ul/Psf] 5 . l;4fGttM k'g/fj[lQ ;+;lQmn] ;ª\sygdf k|o'Qm s'g} sf]zLo 
PsfOsf] cfj[lQ x'g'nfO{ hgfpF5 . Xofln8] -;g\ !(*^ M #!)_ sf cg';f/ sf]zLo 
;+;lQmsf] k|ToIf ¿k sf]zLo PsfOsf] k'g/fj[lQ xf] . of] s'g} j:t', lrh, kbfy{ 
jf k|f0fL hgfpg ul/g] ;dfg zAbfj[lQut ljz]iftf xf] . DofSSofyL{ -;g\ @)!) 
M ^%_ sf cg';f/ k'g/fj[lQ eg]sf] s'g} PsfOnfO{ ;ª\sygsf s'g} efudf k|ToIf 
cfj[lQ u/]/ eGg' xf] . of] sltko cj:yfdf cf+lzs k'g/fj[lQ -;v/v08 Ö ;v/, 
6]lnkmf]g Ö kmf]g cflb_ sf ¿kdf klg b]vf k5{ . dfWolds txsf syfx¿df 
k'g/fj[lQ sf]zLo ;+;lQmsf] cTolws k|of]u–Jojxf/ ul/Psf] kfOG5 h;dWo] sIff 
gf}df ;dflji6 …lzlz/ / j;Gtsf] syfÚ df /fhf, /fgL, u'F8, eFu]/f], cfxf/f, aRrf, 
‰ofn, kf]yL, ;f}tf, dgh:tf zAbx¿≤ …eljio lgdf{0fÚ syfdf 3/, udnf, t'ª;'ª, 
a:tL, sKtfg, o'4, kfj{tL, 5f]/f, :jKg, v]nh:tf zAbx¿ / …v8\uaxfb'/Ú syfdf 
;+:yf, of]hgf, v8\uaxfb'/, sfut, o'jtL, :jb]zL, r]nL, b08, lx/fnfn, p4f/h:tf 
zAbx¿sf] k'g/fj[lQ ePsf] kfOG5 . sIff bzdf ;dflji6 …st{JoÚ syfdf ;DklQ, 
ul/ax¿, ufpF, d'lvof, cGofo, s]6fs]6Lx¿, b'lgofF, vf]nf, dflg;x¿, na]bfh:tf 
zAbx¿≤ …bf]ifL r:dfÚ syfdf r:df, cfFvf, s]zj/fh, rfs/L, h;f{a, ;jf/L, ;"o{, 
cfsfz, df]6/, kfj/h:tf zAbx¿ / …Gofosf] kIfÚ syfdf wf}Do, ljb'/, kf08j, 
cf>d, dflg;, k5'tf], gLlt, o'lwli7/, w[t/fi6«, cGwfh:tf zAbx¿sf] k'g/fj[lQ ePsf] 
b]lvG5 .

-c_	 kof{ojfrL -l;glgdL_

	 dfWolds txdf ;dflji6 syfx¿df ;dfgfyL{ ;DaGw sfod /fVg] ljleGg 
kof{ojfrL zAbx¿sf] k|of]u ul/Psf] kfOG5 . j:t'tM kof{ojfrL ;+;lQmn] 
eflifs zAbx¿sf larsf] kof{o ;DaGwnfO{ b;f{pF5 . o;af6 ;fª\sylgs 
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cleJolQmdf Pp6} sf]zLo PsfOsf] cfj[lQ x6fpg / efiffsf] ljzfn 
zAbe08f/af6 ldNbf] zAb 5gf]6 u/L JoQm ug{ ;3fp k'Ug] x'G5 . ;fy}  
;fª\sylgs ;/;tf / zAbk|of]uut ljljwtfdf ;d]t ;xof]u k'Ug] b]lvG5 . 
kof{ojfrL zAbx¿ ;ª\syg jf kf7sf] h'g;'s} :yfgdf klg k|of]uof]Uo x'G5g\ . 
oBlk logn] hgfpg] cy{ ;DalGwt j:t' jf ljifolga4 g} x'G5 . dfWolds 
txdf ;dflji6 syfx¿df kof{ojfrL sf]zLo zAbx¿sf] k|of]uaf6 ;+/rgfTds 
;+;lQm ;[hgf ul/Psf] b]lvG5 . h;dWo] …lzlz/ / j;Gtsf] syfÚ df aRrfx¿ 
Ö 5f]/f5f]/Lx¿, cfxf/f Ö rf/f], ljiffb Ö lrGtf, ;f}tfsf 5f]/f5f]/L Ö a}/Lsf 
kf]y|f, x[bo Ö lbnh:tf kof{ojfrL zAbx¿≤ …eljio lgdf{0fÚ syfdf 3/ 
Ö u[x, o'4 Ö qmflGt, sf]l;; Ö r]i6f, ;Gb]z Ö va/, ;fx|} Ö a8fh:tf 
kof{ojfrL zAbx¿ / …v8\uaxfb'/Ú syfdf /f]8 Ö ;8s, cy{ Ö wg, o'jtL 
Ö dlxnf, csdSs Ö låljwf, lh1f;f Ö v'nb'nLh:tf kof{ojfrL zAbx¿sf] 
k|of]u ul/Psf] 5 . To:t} …st{JoÚ syfdf u/La Ö ef]sf–gfª\uf÷b'MvL–bl/b|L, 
hgtf Ö dflg;, 9f]sf Ö b}nf], ufpF Ö u|fd, ;f/f Ö ;a} h:tf kof{ojfrL 
zAbx¿≤ …bf]ifL r:dfÚ syfdf clns Ö lgs}, an Ö kfj/, dxn Ö b/af/, 
cufl8 Ö cl3lNt/, b'Mlvt Ö lrlGtth:tf kof{ojfrL zAbx¿ / …Gofosf] 
kIfÚ syfdf uDeL/ Ö wL/, x:ofª\km:ofª Ö xQkQ, bfh' Ö bfO, s8\s]/ Ö 
uh{]/, kl/0ffd Ö kmnh:tf kof{ojfrL zAbx¿sf] k|of]u ul/Psf] 5 . 

-cf_	ljk/LtfyL{ -PG6lgdL_

	 dfWolds txsf syfx¿df k/:k/df cfyL{ leGgtf b;f{pg] ljk/LtfyL{ sf]zLo 
;+;lQmsf] k|of]u ul/Psf] 5 . l;4fGttM ;ª\sygdf k|o'Qm sf]zLo PsfOsf 
larsf] cldNbf] jf pN6f] ;DaGwnfO{ ljk/LtfyL{ elgG5 . ljk/LtfyL{ ;DaGwn] 
;fª\sylgs eflifs PsfO jf cjojsf lar lj/f]wL ;DaGw :yflkt ub{5 . 
Xofln8] / x8\;g -;g\ !((! M *)_ sf cg';f/ ljk/LtfyL{n] cg'e"lthGo jf 
cfg'efljs cy{sf] ljk/Lttf JofVof ub{5 . …;'gÚ / …rfFbLÚ o; lsl;dsf] cfyL{ 
;DaGwsf pbfx/0f x'g\ . ;ª\syg jf kf7sf] klxnf] jfSodf k|o'Qm zAbsf] 
ljk/LtfyL{ zAb csf]{ jfSodf cfPdf To;n] kf/:kl/s cfyL{ ;fª\nLsf] lgdf{0f 
ug]{ x'G5 . dfWolds txdf ;dflji6 syfx¿df o; lsl;dsf] e"ldsflga4 
ljleGg ljk/LtfyL{ sf]zLo zAbx¿sf] k|of]u–Jojxf/af6 ;+;lQm sfod ul/Psf] 
kfOG5 . dfWolds txsf syfx¿dWo] …lzlz/ / j;Gtsf] syfÚ df ljk/LtfyL{ 
sf]zLo ;+;lQm ;[hgfy{ Psfb]z Ö csf{] b]z, /fhf Ö /fgL, aRrf Ö dfp, kf]yL 
Ö efn], x8a8fO{ Ö gx8a8fO{ h:tf ljk/LtfyL{ zAbx¿≤ …eljio lgdf{0fÚ syfdf 
/ftf] Ö xl/of], o'4 Ö zflGt, klt Ö kTgL, lbg Ö /ft, zflGt Ö czflGth:tf 
ljk/LtfyL{ zAbx¿ / …v8\uaxfb'/Ú syfdf :jb]zL Ö ljb]zL, kl5 Ö klxn], 
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w}o{ Ö x8a8, zflGt Ö qmflGt, cGofo Ö Gofoh:tf ljk/LtfyL{ zAbx¿sf] 
k|of]u ul/Psf] 5 eg] …st{JoÚ syfdf k'?if Ö cfOdfO{, h]7f Ö sfG5f, ;]tf] Ö 
/ftf], 5f]/L Ö 5f]/f, k9]sf Ö clzlIfth:tf ljk/LtfyL{ zAbx¿≤ …bf]ifL r:dfÚ 
syfdf lgs} Ö sd, lg/fzf Ö cfzf, k[YjL Ö cfsfz, k|Zg Ö pQ/, 3'OFrf] Ö 
PsfGth:tf ljk/LtfyL{ zAbx¿ / …Gofosf] kIfÚ syfdf lkzfrgLlt Ö wd{gLlt, 
leq Ö aflx/, bfh' Ö efO, ;Togfz Ö ho, Gofo Ö cGofoh:tf ljk/LtfyL{ 
sf]zLo zAbx¿sf] k|of]u ul/Psf] kfOG5 .

-O_	 ;dfj]zL–;dfj]Zo -xfOklgdL_

	 dfWolds txsf syfx¿df ljleGg sf]zLo PsfOsf] cy{ ;d]6\g] ;dfj]zL 
zAb / To;cGtu{t ;d]l6g] ;dfj]Zo zAbx¿sf] k|of]u ul/Psf] kfOG5 . 
j:t'tM ;dfj]zL– ;dfj]Zo ;DaGwnfO{ ;fwf/0f÷;fdfGo–ljlzi6 Pjd\ pRr–
lgDg ;DaGwsf ¿kdf klg JofVof ug{ ;lsG5 . h:t} …kmnk"mnÚ ;fwf/0f zAb 
xf] eg] cfFk, s]/f , :ofp, ;'Gtnf cflb ljlzi6 zAb x'g\ . ;ª\syg jf kf7df 
;dfj]Zo zAbsf] k|of]u b'O{ jf ;f]eGbf a9L x'g ;S5 . oBlk, tL Pp6} ju{ 
-;dfj]zL_ sf] s]Gb|Lotfdf /x]sf x'G5g\ . o:tf zAbsf] k|of]uaf6 ljrf/ jf 
cleJolQmnfO{ ;Gbe{ cg's"n k|:t't ug{, lj:tf/ ug{ / yk :ki6 kfg{ ;xof]u 
k'Ub5 . dfWolds txsf syfx¿df ;dfj]zL–;dfj]Zo zAbx¿sf] k|of]uåf/f 
sf]zLo ;+;lQmsf] :yfkg ul/Psf] 5 . o; qmddf sIff gf}df ;dflji6 …lzlz/ 
/ j;Gtsf] syfÚ df b]z M Psfb]z, csf{] b]z, /fhs'df/ M lzlz/, j;Gt, 
sfn÷;do M Ps lbg, ef]lnkN6, s]xLa]/, s]xL lbg cflb, ljjfx M bf];|f] ljjfx, 
csf{] ljjfx, k'glj{jfx, syf M lzlz/ j;Gtsf] syfh:tf ;dfj]zL–;dfj]Zo 
zAbx¿≤ …eljio lgdf{0fÚ syfdf a:tL M 3/, 3/ M ;fgf] 3/, Pstn] 3/, /ª 
M /ftf] /ª, xl/of] /ª, dflg; M s[i0faxfb'/, kfj{tL, g/]z, s]6fs]6L, :qL;'ne 
;f}Gbo{ M lzlIftf, u'0fjtLh:tf ;dfj]zL–;dfj]Zo zAbx¿ / …v8\uaxfb'/Ú 
syfdf ;8s M lrtk'/ /f]8, ;+:yf M uf]vf{ sNof0f ;+:yf, ;do M ;ft ah], 
(÷!) ah], ev{/, ^ jif{, knf, 38L, of]hgf M wg grflxg] of]hgf, dflg; M  
v8\uaxfb'/, lx/fnfn, k'0ok|;fb, o'jtL, r]nLa]6L, dlxnf, 5f]/L, xltof/ M 
v's'/L, aGr/f]h:tf ;dfj]zL–;dfj]Zo zAbx¿sf] k|of]u ul/Psf] 5 . To:t} 
sIff bzdf ;dflji6 …st{JoÚ syfdf dxfg\ k'?if M uª\ufw/, ;DklQ M cGg, 
k};f, v]t, ufpF M bz ufpF, dflg; M hgtf, uª\ufw/, sdnf, >Lw/, zzLw/, 
/df nufot, rf8af8÷wd{ ;+:s[lt M laxfat{'g, lsl/of>f4, b;}+ltxf/, k"hfkf7, 
;Ktfx, k'/f0fh:tf ;dfj]zL–;dfj]Zo zAbx¿≤ …bf]ifL r:dfÚ syfdf r:df M 
s]zj/fhsf] r:df, dflg; M s]zj/fh, h;f{a, s]zj/fhsL kTgL, ljrf/ M 
of] ljrf/, klxns} ljrf/, lxhf]sf] ljrf/, rfs/L M h;f{asf] rfs/L, ;w}F M 
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Pslbg, w]/}lbg, c¿ lbg, oltsf lbg, cfh, ef]lnh:tf ;dfj]zL–;dfj]Zo 
zAbx¿ / …Gofosf] kIfÚ syfdf kf08j M o'lwli7/, eLd;]g, ch{'g, dflg; M 
wf}Do, ljb'/, w[t/fi6«, b'of{]wg, o'lwli7/, eLd;]g, ch{'g, nfxf, /fHo M xfd|f] 
/fHo, t]/f] /fHo, gLlt M lkzfrgLlt, wd{gLlt, efOx¿ M eLd;]g, ch{'gh:tf 
;dfj]zL–;dfj]Zo sf]zLo zAbx¿sf] k|of]u ul/Psf] 5 .

-O{_	 cª\uL–cª\u -d]/lgdL_

	 dfWolds txsf syfx¿df sf]zLo ;+;lQm ;[hgfy{ ljleGg cª\uL–cª\u zAbx¿sf] 
k|of]u ul/Psf] 5 . l;4fGttM cª\uL–cª\u ;DaGwn] ;ª\sygdf k|o'Qm k"0f{jfrL 
/ c+zjfrL zAbsf larsf] ;DaGwnfO{ b;f{pF5 . cyf{t\ …cª\uLÚ zAbn] s'g} j:t', 
JolQm, k|f0fL, kbfy{ jf ;fdu|LnfO{ / …cª\uÚ zAbn] To;cGtu{tsf ljleGg c+znfO{ 
hgfpFb5 . o;df l;ª\uf] ¿k -xf]n_ / c+z ¿k -kf6{_ sf lar ;DaGw :yflkt 
x'G5 . Xofln8] / x8\;g -!((! M *!_  sf cg';f/ cª\uL–cª\u ;DaGwn] k"0f{–c+z 
;DaGwnfO{ b;f{pFb5 . h:t} M af]tn …cª\uLÚ zAb xf] eg] …lasf]{ jf a'hf]Ú …af]tnÚ 
sf] cª\u jf c+z :j¿k xf] . ;ª\sygdf k|o'Qm x'g] cª\uL–cª\u PsfOsf larsf] 
;dGjon] ;ª\syg yk ;+;Qm x'g] dflgG5 . dfWolds txsf syfx¿df o; 
k|s[ltsf ljljw cª\uL–cª\u zAbx¿sf] k|of]u ul/Psf] 5 . h;dWo] …lzlz/ / 
j;Gtsf] syfÚ df b]z M ufpF, ;x/, 3/ M ‰ofn, 9f]sf, eFu]/f] M r'Rrf], r'Rrf, 
KjfFv, b/af/ M vf]kL, a}7s, /fhu2L, hª\un M lemFhf, sfF8fh:tf cª\uL–cª\u 
zAbx¿, …eljio lgdf{0fÚ syfdf bflh{lnª M t'ª;'ª a:tL, t'ª;'ª a:tL M 3/, 3/ 
M 5fgf], leQf], ;ª\3f/, 9f]sf, ‰ofn, sf]7f, cvaf/ M va/, kfj{tL M x[boh:tf 
cª\uL–cª\u zAbx¿ tyf …v8\uaxfb'/Ú syfdf uª\ufw/ M lhp, cf}+nf, 3/ M 9f]sf, 
k"hfsf]7f, ‰ofn, bnfg, a}7s, sf]7f, ufpF M dflg;, 3/, na]bf M k]m/, s]6fs]6L M 
ufnf, lrp8f] h:tf cª\uL–cª\u zAbx¿sf] k|of]u ul/Psf] kfOG5 eg] …st{JoÚ 
syfdf lhNnf M ufpF, ahf/, d'/nLw/ M lz/, sfFw, nnf6, 5ftL, uf]8f, ux, x[bo, 
kl/wfg M wf]tL, na]bf, k6'sf, 6f]kL, Rofb/, ;'?jfn, s'tf{, >Lw/ M lgwf/, 6fpsf], 
xft, z/L/, xf85fnf, cfFvf, ux, 5ftL, uf]8f, a'na'n M cu| efuh:tf cª\uL–cª\u 
zAbx¿≤ …bf]ifL r:dfÚ syfdf s]zj/fh M cfFvf, kmf]S;f], xft, cf}nf, uf]8f, x[bo, 
d'v, sfg, 6fpsf], sDd/, v'§f, lbg M laxfg, lbpF;f], ;fFem, /flt, df]6/ M gDa/Kn]6, 
Sof/]h aS;, 3/ M sf]7f, a'OFun, l;F9L, 9f]sf, efG;f3/h:tf cª\uL–cª\u zAbx¿ 
tyf …Gofosf] kIfÚ syfdf gbL M vf]nf, k|s[lt M jg, gbL, r/fr'?ª\uL, kfgL, 9'ª\u, 
wf}Do M xft, d'v, ljb'/ M d'v, cfFvLef}F, cfFvf, xft, slG;/L, Hofg, b'of{]wg M xft, 
tfn', cfª, bfx|fh:tf cª\uL–cª\u zAbx¿sf] k|of]u ul/Psf] b]lvG5 .

	 dfWolds txsf syfx¿df k|o'Qm k'g?lQm sf]zLo ;+;lQmsf plNnlvt 
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	 plNnlvt tflnsfcg';f/ dfWolds txsf syfx¿df k|o'Qm k'g?lQm sf]zLo 
;+;lQmdWo] …lzlz/ / j;Gtsf] syfÚ df *$=%@ k|ltzt k'g/fj[lQ, %=@@ 
k|ltzt kof{ojfrL, $=^$ k|ltzt ljk/LtfyL{, @=%! k|ltzt ;dfj]zL–
;dfj]Zo / #=!( k|ltzt cª\uL–cª\u sf]zLo ;+;lQm≤ …eljio lgdf{0fÚ syfdf 
&!=@% k|ltzt k'g/fj[lQ, $=#& k|ltzt kof{ojfrL, *=!@ k|ltzt ljk/LtfyL{, 
*=&% k|ltzt ;dfj]zL–;dfj]Zo / &=% k|ltzt cª\uL–cª\u sf]zLo 
;+;lQm tyf …v8\uaxfb'/Ú syfdf ^@=$! k|ltzt k'g/fj[lQ, !$=*( k|ltzt 
kof{ojfrL, ^=#* k|ltzt ljk/LtfyL{, (=@! k|ltzt ;dfj]zL–;dfj]Zo / 
&=@( k|ltzt cª\uL–cª\u sf]zLo ;+;lQmsf] k|of]u ul/Psf] 5 eg] …st{JoÚ 
syfdf *)=@& k|ltzt k'g/fj[lQ, %=*) k|ltzt kof{ojfrL, $=$) k|ltzt 
ljk/LtfyL{, $=!& k|ltzt ;dfj]zL–;dfj]Zo / %=## k|ltzt cª\uL–cª\u 
sf]zLo ;+;lQm≤ …bf]ifL r:dfÚ syfdf &*=&! k|ltzt k'g/fj[lQ, ^=)* k|ltzt 
kof{ojfrL, $=&@ k|ltzt ljk/LtfyL{, (=!@ k|ltzt ;dfj]zL–;dfj]Zo / 
!=#% k|ltzt cª\uL–cª\u sf]zLo ;+;lQm tyf …Gofosf] kIfÚ syfdf &)=%# 
k|ltzt k'g/fj[lQ, &=!$ k|ltzt kof{ojfrL, *=(@ k|ltzt ljk/LtfyL{, ^=@% 
k|ltzt ;dfj]zL–;dfj]Zo / &=!$ k|ltzt cª\uL–cª\u sf]zLo ;+;lQmsf] 
k|of]u ul/Psf] 5 . 

-v_	;lGgwfg -sns]O;g_

	 dfWolds txsf] g]kfnL efiffkf7\ok':tsdf ;dflji6 syfx¿df sf]zLo ;+;lQmsf] 
csf]{ k|¿k ;lGgwfg ;+;lQmsf] ;d]t k|of]u–Jojxf/ ul/Psf] kfOG5 . l;4fGttM 
;lGgwfg ;+;lQmn] ;ª\sygdf k|o'Qm sf]zLo PsfOsf larsf] ;fxrof{Tds 
;DaGwnfO{ hgfpFb5 . cyf{t\, o;n] ;ª\sygdf Ps}k6s jf ;fy;fy} k|of]udf 
cfpg] PsfOsf] ;flGgWotfnfO{ b;f{pFb5 . lj:g]:sL -;g\ @))^_ sf cg';f/ 
;lGgwfg To:tf] o'lQm xf] h;df lglZrt zAbx¿ cfk;df cfpF5g\ . o;cGtu{t 
cfpg] eflifs PsfOx¿ ltgdf lglxt cy{sf sf/0f k/:k/df ;DalGwt x'G5g\ . 
;ª\syg jf kf7df lgs6 sf]zLo 36sx¿ d"ntM jfSofGtl/s eP/ b]vf k5{g\ . 
;lGgwfg ;[hgfy{ k|o'Qm x'g] To:tf eflifs tŒjx¿n] ;ª\sygnfO{ PsLs[t / 
;fy{s t'Nofpg dxŒjk"0f{ e"ldsf lgjf{x u/]sf x'G5g\ . ;ª\sygdf eflifs PsfOsf 
hf]8f jf zAbo'Ud cfjZos ¿kdf :jtGq geO{ Psfk;df cGt;{DalGwt eO{ 
k|o'Qm x'Fbf ;lGgwfgfTds l:ylt k}bf x'g] x'G5 . DofSSofyL{ -;g\ @)!) M ^%_ 
sf cg';f/ æ;lGgwfgn] sf]zLo ;+;lQmsf] cfzo 7Ls;Fu k|:t't ub{5 . o;df 
;DalGwt sf]zLo PsfO Ps}k6s 3l6t x'G5 .Æ j:t'tM ;lGgwfg To:tf] sf]zLo 
;+;lQm xf] h'g o; k"j{ rrf{ ul/Psf s'g} klg sf]zLo ;+;lQmsf k|sf/df cfwfl/t 
x'Fb}g . vf; PsfOsf larsf] ;flGgWo ;DaGwdf cfwfl/t x'G5 . dfWolds txsf 
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syfx¿df ;flGgWo ;DaGw ;[hgfy{ ljleGg lsl;dsf ;fxrof{Tds ;DaGwo'Qm 
sf]zLo zAbx¿sf] k|of]u ul/Psf] 5 . h;dWo] sIff gf}df /x]sf …lzlz/ / 
j;Gtsf] syfÚ  df eFu]/f] – u'F8, Jofwf – u'n]nL, sfnf] afbn – cGwsf/, /fgL– 
b/af/, /fhu2L – /fhfh:tf ;fxrof{Tds zAbx¿Ù …eljio lgdf{0fÚ syfdf 3/–
cfFug, udnf – rd]lnof, 9f]sf÷‰ofn – kbf{, 3/ – dflg;, o'4 – kN6gh:tf 
;fxrof{Tds zAbx¿ tyf …v8\uaxfb'/Ú syfdf ;ef – 5nkmn, dxn – 9f]s], xf]6n 
– ef8de'mjf, clUg – k'/f]8f;, ;+:yf – ;b:oh:tf ;fxrof{Tds zAbx¿sf] k|of]u 
ul/Psf] kfOG5 . sIff bzdf /x]sf …st{JoÚ syfdf r'nf] – cfuf], ul/a – em'k8L, 
wd{ – ;+:s[lt, wf]tL – na]bf, lz/ – 6f]kLh:tf ;fxrof{Tds zAbx¿≤ …bf]ifL r:dfÚ 
syfdf cfFvf – r:df, r:df – kfj/, rfs/L – rfsl/of, ;"o{ – /lZd, ;'?jfn – 
uf]8fh:tf ;fxrof{Tds zAbx¿ tyf Gofosf] kIf syfdf gbL – lsgf/, zf;s 
– gLlt, ;k{ – ljif, Gofo – GofoL, d'v – y'sh:tf ;fxrof{Tds zAbx¿sf] k|of]u 
ul/Psf] b]lvG5 . syfdf k|o'Qm oL / oL k|s[ltsf ljleGg ;lGgwfgfTds zAbx¿n] 
dfWolds txsf syfx¿nfO{ ;+/rgfTds b[li6n] ;';+/lrt Pjd\ ;ª\ul7t t'Nofpg 
dxQd e"ldsf lgjf{x u/]sf 5g\ . h;sf] kl/0ffd:j¿k dfWolds txsf syfx¿ 
yk ;+;Qm aGg k'u]sf 5g\ .

	 dfWolds txsf syfx¿df k|o'Qm ;lGgwfg sf]zLo ;+;lQmsf] l:yltnfO{ lgDgfg';f/ 
tflnsfdf k|:t't ul/Psf] 5 M

tflnsf @ M  dfWolds txsf syfdf ;lGgwfg ;+;lQm

cWoogLo syfx¿ ;lGgwfg ;+;lQm M k|o'Qm ;ª\Vof
lzlz/ / j;Gtsf] syf !^
eljio lgdf{0f !)
v8\uaxfb'/ !&
st{Jo #@
bf]ifL r:df !$
Gofosf] kIf &

	 dflysf] tYocg';f/ …lzlz/ / j;Gtsf] syfÚ df s'n !^ cf]6f, …eljio lgdf{0fÚ 
syfdf !) cf]6f / …v8\uaxfb'/Ú syfdf !& cf]6f ;fxrof{Tds zAbx¿sf] k|of]u 
ul/Psf] kfOG5 eg] …st{JoÚ syfdf #@ cf]6f, …bf]ifL r:dfÚ syfdf !$ cf]6f 
/ …Gofosf] kIfÚ syfdf & cf]6f ;flGgWo ;DaGwo'Qm zAbx¿sf] k|of]u–Jojxf/ 
ul/Psf] b]lvG5 .

	 ;du|tM dfWolds txsf syfx¿df k|o'Qm sf]zLo ;+;lQmsf] l:yltnfO{ lgDgfg';f/ 
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b]vfpg ;lsG5 M

              Tflnsf # M dfWolds txsf syfdf sf]zLo ;+;lQm

sf]zLo ;+;lQm k'g?lQm ;lGgwfg

cWoogLo syfx¿ k|o'Qm 
;ª\Vof

k|ltzt k|o'Qm 
;ª\Vof

k|ltzt

lzlz/ / j;Gtsf] syf %!& (^=((Ü !^ #=))Ü

eljio lgdf{0f !^) ($=!!Ü !) %=**Ü
v8\uaxfb'/ !$! *(=@$Ü !& !)=&%Ü
st{Jo $#! (#=)*Ü #@ ^=(!Ü
bf]ifL r:df @(^ (%=$*Ü !$ $=%!Ü
Gofosf] kIf !!@ ($=!!Ü & %=**Ü

	 plNnlvt tflnsfcg';f/ dfWolds txsf syfx¿df k|o'Qm sf]zLo ;+;lQmsf 
k|¿kx¿ M k'g?lQm / ;lGgwfgdWo] …lzlz/ / j;Gtsf] syfÚ df (^=(( k|ltzt 
k'g?lQm / #=)) k|ltzt ;lGgwfg ;+;lQm, …eljio lgdf{0fÚ syfdf ($=!! k|ltzt 
k'g?lQm / %=** k|ltzt ;lGgwfg ;+;lQm tyf …v8\uaxfb'/Ú syfdf *(=@$ k|ltzt 
k'g?lQm / !)=&% k|ltzt ;lGgwfg ;+;lQmsf] k|of]u ePsf] b]lvG5 eg] …st{JoÚ 
syfdf (#=)* k|ltzt k'g?lQm / ^=(! k|ltzt ;lGgwfg ;+;lQm, …bf]ifL r:dfÚ 
syfdf (%=$* k|ltzt k'g?lQm / $=%! k|ltzt ;lGgwfg ;+;lQm tyf …Gofosf] 
kIfÚ syfdf ($=!! k|ltzt k'g?lQm / %=** k|ltzt ;lGgwfg ;+;lQmsf] k|of]u 
ul/Psf] b]lvG5 .

^= ljZn]if0f

k|:t't cWoogsf] d"ne"t p2]Zo dfWolds txsf syfx¿df k|o'Qm sf]zLo ;+;lQmsf] cWoog 
u/L ltgsf] k|¿kut l:ylt / e"ldsfsf] cWoog ug'{ /x]sf] lyof] . k|:t't cWoogsf cfwf/df 
x]bf{ dfWolds txsf syfx¿df efiffj}1flgs Xofln8] / x8\;g -;g\ !(&^_ åf/f k|:t't sf]zLo 
;+;lQmsf d'Vo b'O{ k|¿k M k'g?lQm / ;lGgwfg ;+;lQmsf] k|of]u ul/Psf] kfOG5 . h;dWo] 
k'g?lQm sf]zLo ;+;lQmsf] k|of]u cTolws cyf{t\ sl/a (# k|ltzt /x]sf] b]lvG5 eg] ;lGgwfg 
sf]zLo ;+;lQmsf] k|of]u cToGt sd cyf{t\ sl/a & k|ltzt /x]sf] kfOG5 . dfWolds txsf 
syfx¿df k|o'Qm k'g?lQm sf]zLo ;+;lQmcGtu{tsf ljleGg e]bx¿sf] k|of]u–Jojxf/nfO{ ;"Id 
¿kdf lgofNbf …lzlz/ / j;GtÚ sf] syfdf k'g/fj[lQ ;+;lQmsf] cTolws cyf{t\ *$=%@ k|ltzt 
/ To;kl5 qmdzM kof{ojfrL -%=@@ k|ltzt_, ljk/LtfyL{ -$=^$ k|ltzt_, cª\uL–cª\u -#=!( 
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k|ltzt_ / ;dfj]zL–;dfj]Zo sf]zLo ;+;lQmsf] k|of]u -@=%! k|ltzt_ ul/Psf] 5 . …eljio 
lgdf{0fÚ syfdf ;a}eGbf a9L cyf{t\ &!=@% k|ltzt k'g/fj[lQ / To;kl5 qmdzM ;dfj]zL–
;dfj]Zo -*=&% k|ltzt_, ljk/LtfyL{ -*=!@ k|ltzt_, cª\uL–cª\u -&=% k|ltzt_ / kof{ojfrL 
sf]zLo ;+;lQmsf] k|of]u -$=#& k|ltzt_ ul/Psf] 5 . To:t} …v8\uaxfb'/Ú syfdf k'g/fj[lQ 
;+;lQmsf] cTolws cyf{t\ ^@=$! k|ltzt / tt\kZrft\ qmdzM kof{ojfrL -!$=*( k|ltzt_, 
;dfj]zL–;dfj]Zo -(=@! k|ltzt_, cª\uL–cª\u -&=@(_ / ljk/LtfyL{ sf]zLo ;+;lQmsf] k|of]u 
-^=#* k|ltzt_ ul/Psf] 5 eg] …st{JoÚ syfdf ;a}eGbf a9L cyf{t\ *)=@& k|ltzt k'g/fj[lQ 
;+;lQmsf] k|of]u / To;kl5 qmdzM kof{ojfrL -%=*) k|ltzt_, cª\uL–cª\u -%=## k|ltzt_, 
ljk/LtfyL{ -$=$) k|ltzt_ tyf ;dfj]zL–;dfj]Zo sf]zLo ;+;lQmsf] k|of]u -$=!& k|ltzt_ 
ul/Psf] 5 . To;}u/L …bf]ifL r:dfÚ syfdf k'g/fj[lQ sf]zLo ;+;lQmsf] cTolws cyf{t\ &*=&! 
k|ltzt / tt\kZrft\ qmdzM ;dfj]zL–;dfj]Zo -(=!@ k|ltzt_, kof{ojfrL -^=* k|ltzt_, 
ljk/LtfyL{ -$=&@ k|ltzt_ / cª\uL–cª\u sf]zLo ;+;lQmsf] k|of]u -!=#% k|ltzt_ ul/Psf] 5 
eg] …Gofosf] kIfÚ syfdf ;a}eGbf a9L cyf{t\ &)=%# k|ltzt k'g/fj[lQ sf]zLo ;+;lQmsf] k|of]u 
/ tt\kZrft\ qmdzM ljk/LtfyL{ -*=(@ k|ltzt_, kof{ojfrL -&=@$ k|ltzt_, cª\uL–cª\u -&=!$ 
k|ltzt_ / ;dfj]zL–;dfj]Zo sf]zLo ;+;lQmsf] k|of]u -^=@% k|ltzt_ ul/Psf] 5 .

dfWolds txsf syfx¿df k|o'Qm k'g?lQm sf]zLo ;+;lQmsf ljljw e]bx¿sf] plNnlvt 
tYonfO{ x]bf{ ;j{q ;dfg qmddf ;+;lQm k|of]usf] l:ylt b]lvFb}g . tfklg, k'g?lQm sf]zLo ;+;lQmsf 
ljljw e]bx¿sf] k|of]u–Jojxf/nfO{ cg'kftdf lgofNbf ;a}eGbf a9L k'g/fj[lQ k'g?lQmsf] k|of]u 
-sl/a &$ k|ltzt_ / tt\kZrft\ qmdzM kof{ojfrL -sl/a & k|ltzt_, ;dfj]zL–;dfj]Zo -sl/a 
^ k|ltzt_, ljk/LtfyL{ -sl/a ^ k|ltzt_ / cª\uL–cª\u -sl/a % k|ltzt_ sf]zLo ;+;lQmsf] 
k|of]u ul/Psf] kfOG5 .

dfWolds txsf syfx¿df k|o'Qm tyf]St ljljw k|s[ltsf sf]zLo ;+;lQmn] ;DalGwt 
syfx¿df cfO{ ;+/rgfTds l;qmLsf] sfo{ ;Dkfbg u/]sf 5g\ . o; qmddf k'g?lQm sf]zLo 
;+;lQmn] ;ª\sygdf k"j{k|o'Qm sf]zLo PsfOnfO{ ;dfg, ;dfgfyL{, leGgfyL{, ;DalGwt Pjd\ 
cfª\lus tfTko{df ;Gble{t t'NofP/ / ;lGgwfg sf]zLo ;+;lQmn] lgs6:y eflifs PsfO;Fu 
;fxrof{Tds ;DaGw sfod u/]/ ;+/rgfTds ;fª\nLsf] sfo{ ;Dkfbg u/]sf 5g\ . o;sf ;fy} 
syfTds ;+/rgfnfO{ PsLs[t t'NofPsf 5g\ h;sf] kl/0ffd:j¿k dfWolds txsf syfx¿ 
;'ul7t Pjd\ ;+;Qm aGg k'u]sf 5g\ .

&= lgisif{

k|:t't cWoogaf6 k|fKt kl/0ffdsf cfwf/df x]bf{ dfWolds txsf syfx¿df k|o'Qm sf]zLo 
;+;lQm / ltgsf] k|of]uut cj:yf ;DaGwdf s]xL dxŒjk"0f{ tYox¿ k|fKt ePsf 5g\ . j:t'tM 
dfWolds txsf] g]kfnL efiffkf7\ok':tsdf ;dflji6 syfx¿df sf]zLo ;+;lQmsf b'O{cf]6} k|¿k 
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M k'g?lQm / ;lGgwfg ;+;lQmsf] k|of]u ul/Psf] 5 . o;df k'g?lQm sf]zLo ;+;lQmcGtu{t 
k'g/fj[lQ, kof{ojfrL, ljk/LtfyL{, ;dfj]zL–;dfj]Zo / cª\uL–cª\u ;+;lQmsf] k|of]u ul/Psf] 
5 . ;lGgwfg ;+;lQmcGtu{t rflxF k/:k/df ;fxrof{Tds ;DaGw sfod ug]{ ljleGg zAbx¿sf] 
k|of]u ul/Psf] 5 . o; txsf syfx¿df k|o'Qm sf]zLo ;+;lQmsf] ;du| l:yltnfO{ cjnf]sg 
ubf{ ;lGgwfg ;+;lQmsf t'ngfdf k'g?lQm sf]zLo ;+;lQmsf] cTolws k|of]u ul/Psf] kfOG5 eg] 
k'g?lQm sf]zLo ;+;lQmsf ljljw e]bdWo] k'g/fj[lQ ;+;lQmsf] clws k|of]u ul/Psf] b]lvG5 . 
o; cfwf/df g]kfnL efiffsf cfVofgfTds ljwfsf kf7 jf /rgfx¿df sf]zLo ;+;lQmcGtu{t 
k'g?lQm sf]zLo ;+;lQmsf] cTolws k|of]u x'g] / o;cGtu{tsf ljljw e]b k|of]usf ;Gbe{df 
k'g/fj[lQ ;+;lQmsf] pNn]Vo k|of]u x'g] s'/f lgSof]{n ug{ Pjd\ ;fwf/0fLs/0f ug{ ;lsG5 . 

;Gbe{ ;fdu|L ;"rL

s's, ufO -;g\ !((^_, l8:sf];{, nG8g M cS;kmf]8{ o'lgel;{6L k|]; . 

Sofgn, Pd= -;g\ !(*#_, k|md sDo'lgs]l6e slDk6]G; 6' sDo'lgs]l6e Nofª\lUjh k]8fuf]hL, l/rf8{;\ h]= PG8 l:dt, cf/= 
-;Dkf=_ Nofª\lUjh PG8 sDo'lgs];g, nG8g M nª\Dofg .

yf]/f6, czf]s -;g\ @))@_, c l8:sf];{ PgnfOl;; ckm kmfOe OlG8og gf]eN;, Go' lbNnL M Dofsldng . 

g'gg, 8]le8 -;g\ !((#_, OG6«f]8\o'l;ª l8:sf];{ PgnfOl;;, nG8g M k]Gu'Og a'S; . 

a'hf, Plngf -;g\ @)!)_, b l8:sf];{ PgnfOl;; ckm c Go'hk]k/ cfl6{sn, PS6f o'lge;f{O6fl6; ;lkPgl6cf, lkmnf]nf]lhsf 
@ -@_, @%(–@&! .

dfl6{G;\, 8gf Pd= -;g\ @)!%_, l/;r{ PG8 Oefn'P;g Og Ph's]O;g PG8 ;fOsnhL OG6]u|]l6ª 8fOel;{6L ljb SjflG66]l6e, 
Sjfln6]l6e PG8 ldS:8 d]y8\; -rf}yf] ;+:s/0f_, nG8g M ;]h klAns];g .

DofSSofyL{, dfOsn -@)!)_, l8:sf];{ PgnfOl;; km/ Nofª\lUjh l6r/, nG8g M SoflDa|h o'lgel;{6L k|]; . 

jfª\, o'cfg / u'cf], ldG3 -;g\ @)!$_, c ;6{ PgnfOl;; ckm l8:sf];{ sf]lx/G;, hg{n ckm Nofª\lUjh l6lrª PG8 
l/;r{, % -@_ $^)–^% .

lj:g]:sL, sldn -@))^_, l8:sf];{ PgnfOl;;, OlGhPN:sL cgnfOg 86 htm.
:6Ah, dfOsn -;g\ !(*#_, l8:sf];{ PgnfOl;; b ;f]l;cf] lnª\lUjl:6s PgnfOl;; ckm g]r/n Nofª\lUjh, nG8g M 

ANofsj]n .

:6Ah, ld;]n -;g\ @))!_, sDKo'6/ Pl;:6]8 6]S:6 PG8 sk{; PgnfOl;; M n]lS;sn sf]lxhg PG8 sDo'lgs]l6e slDk6]G;, 
l;lk|mg, 8]af]/f, 6lgg, 8]af]/f / xldN6g, x]O8L -;Dkf=_ cGtu{t b x]G8a's ckm l8:sf];{ PgnfOl;;, -k[=#)$_ 
nG8g M ANofsj]n . 

xf]O, ld;]n -;g\ !((!_, cg b ;km]{; ckm l8:sf];{, nG8g M hh{ Plng PG8 cjljg .

Xofln8], Pd=P=s]= / x8\;g ?s}of -;g\ !(&^_, sf]lxhg Og Oª\uln;, nG8g M nª\uDofg . 

Xofln8], Pd=P=s]= -!(*^_, Pg OG6«f]8S;g 6' kmª\;gn u|fd/, nG8g M P8jf8{ cfgf]{N8 .

Xofln8], Pd=P=s]= / x8\;g ?s}of -;g\ !((!_, Nofª\lUjh sG6]S:6 PG8 6]S:6 M cf:k]S6 ckm Nofª\lUjh Og c ;f]l;cn 
;]ldcf]l6s k;{k]lS6e, nG8g M cS;kmf]8{ o'lgel;{6L k|]; . 

Xofr, PlEng -;g\ !(($_, l8:sf];{ PG8 Nofª\lUjh Ph]s;g, nG8g M SoflDa|h o'lgel;{6L k|]; .
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k7g l;k ljsf;df k|f/lDes sIff k9fO 
sfo{qmdsf] ;fGble{stf 

/d]z e§/fO{*

;f/

k|:t't cWoog /fli6«o k|f/lDes sIff k9fO sfo{qmdsf] of]hgf / ljsf;df cfwfl/t 5 . pQm 
sfo{qmdsf] ;fGble{stfnfO{ z}lIfs u'0f:t/ clej[l4sf lx;fan] d"Nofª\sg ug'{ g} o; cWoogsf] 
p2]Zo /x]sf] 5 . o; sfo{qmd;Fu ;DalGwt cfwf/ ;fdu|L, tflnd ;|f]t ;fdu|L, dfu{bz{gnufot 
cGo dft[efiff ljifos låtLos ;|f]t ;fdu|LnfO{ cfwf/ dfg]/ u'0ffTds cWoog ljZn]if0f ul/Psf] 
5 . ljBfyL{sf] l;sfOdf s]lGb|t eO{ lzIffsf] u'0f:t/ ;'wf/ ug]{ d"n p2]Zo cg'¿k g]kfn ;/sf/, 
lzIff dGqfnon] k~rjifL{o sfo{qmdsf] ¿kdf cf=j= @)&!÷)&@ b]lv cfwf/e"t tx -sIff 
!–#_ df o; sfo{qmdsf] yfngL u/]sf] xf] . o;n] …a'e]m/ k9\g] / k9]/ a'‰g]Ú dfGotfsf cfwf/df 
k|f/lDes txdf k9fO l;k /fd|f] ePdf ;du| lzIffsf] hu alnof] x'G5 eGg] cjwf/0ffnfO{ cl3 
;f/]sf] 5 . k7g ;+:s[ltnfO{ Jojl:yt ljsf; ug]{ u/L ^ cf]6f tŒjnfO{ lglb{i6 u/]sf] o; 
sfo{qmddf dft[efiff lzIffnfO{ ljz]if hf]8 lbOPsf] 5 . log} ljifoj:t'sf] dxQfnfO{ s]Gb|df /fv]/ 
o; cWoogdf k|f/lDes txdf k9fO l;k ljsf;sf] cfjZostf, dft[efiff lzIff, gLlt tyf o; 
sfo{qmdsf] Jofjxfl/stf nufotsf ;Gbe{nfO{ ljZn]if0f ul/Psf] 5 .

d'Vo zAbfjnL M k7gaf]w, afndgf]lj1fg, eflifs Gofo, dft[efiff, >'lteflifs k4lt, 
;fIf/tf .

!= ljifo kl/ro

cf}krfl/s ¿kdf l;sfOsf] ;'?jft k9fOaf6 x'G5 . efiff l;sfOsf rf/ l;kx¿ -;'gfO, 
af]nfO, k9fO / n]vfO_ dWo] ;'gfO / af]nfOnfO{ k|fs[lts tj/af6 l;lsPsf] x'G5 . k|f/lDes 
*	 /d]z e§/fO{ cfbz{ ax'd'vL SofDk; uh'/Ldf g]kfnL lzIff ljefusf ljefuLo k|d'v x'g'x'G5 . pxfF u|fh'P6 :s'n ckm 
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txsf] hudf k9fO l;knfO{ /fd|f];Fu ljsf; ug{] xf] eg] dflyNnf] sIffsf] l;sfOdf ;xh 
x'G5 . z}lIfs u'0f:t/ ;'wf/ ug{sf nflu k9fO l;ksf] ljsf; ug'{k5{ eGg] cjwf/0ffsf ¿kdf 
g]kfn ;/sf/n] lj=;+= @)&) ;fndf /fli6«o k|f/lDes sIff k9fO sfo{qmdsf] b:tfj]hdf …o; 
sfo{qmdsf] yfngL h'nfO{ @)!$ b]lv ug]{ of]hgf 5Ú egL pNn]v u/]sf] 5 . o;} cg'¿k 
k~rjifL{o sfo{qmdsf] ¿kdf cf=j= @)&!÷)&@ -;g\ @)!$÷)!%_ b]lv cd]l/sL cGt/f{li6«o 
;xof]u lgof]u -o'P;PcfO8L_ sf] k|fljlws tyf cfly{s ;xof]u lnO{ of] sfo{qmd ;~rfngdf 
cfPsf] xf] . o; sfo{qmdn] sIff !, @ / # sf afnaflnsf jf ;f] ;/xsf ;fdfGotM ^ b]lv ( 
jif{ pd]/ ;d"xnfO{ k9fO l;k ljsf;df hf]8 lbG5 . cIf/ 1fg, Wjlg klxrfg, k7g k|jfx, zAb 
e08f/, k7gaf]w / n]vfO l;k u/L ^ cf]6f tŒjnfO{ Jojl:yt 9ª\un] pkof]u u/]/ k9fO l;ksf] 
ljsf; ug{ ;lsg] dfGotfnfO{ o;n] cl3 ;f/]sf] 5 . k9]sf s'/fnfO{ /fd|/L a'‰gsf nflu efiffsf 
sf/0fn] cK7\of/f] x'g' x'Fb}g eGg] dfGotf /fv]/ dft[efiffdf ;fIf/tf l;ksf] ljsf; u/fpg'kg]{ 
;+j}wflgs k|fjwfgnfO{ o;n] cfTd;ft\ u/]sf] 5 . 

cfwf/e"t txsf] z}lIfs u'0f:t/ ;Gtf]ifhgs x'g g;Sg'sf ljljw sf/0fx¿dWo] k|f/lDes 
sIffsf ljBfyL{x¿sf] k9fO l;k tyf k9\g] afgLsf] ck]lIft ljsf; gx'g' klg xf] eGg] lgisif{nfO{ 
:jLsf/ ul/Psf] kfOG5 . g]kfnsf cfwf/e"t txsf afnaflnsfsf] k9fO :t/ sdhf]/ ePsf] 
/fli6«o, cGt/f{li6«o cg';GwfgnfO{ Wofgdf /fv]/ /fli6«o k|f/lDes sIff k9fO sfo{qmdnfO{ nfu" 
ul/Psf] xf] . of] sfo{qmdsf] sfof{Gjogn] afnaflnsfsf] k9fO Ifdtf cGt/f{li6«o :t/sf] x'g] 
ck]Iff ul/Psf] 5 -e';fn, ;g\ @)@) M @@_ . dflg;n] bf}8g'k"j{ lxF8\g ;Sg] x'g' cfjZos eP 
h;/L k9fO l;ksf] ljsf; gu/L lzIffsf] u'0f:t/nfO{ ljsf; ug{ ;lsFb}g . lnlvt ;fdu|LnfO{ 
cy{af]w x'g] u/L k9\g] sfo{n] l;sfOsf] k"jf{wf/ ljsf; ub{5 . cfFvfsf dfWodaf6 b]lvPsf 
lrGxnfO{ lbdfu;Dd k'¥ofP/ k9\g] tyf afXo ;~rf/ ug]{ wf/0ffnfO{ ljsl;t t'Nofpg k9fO 
l;k clgjfo{ ;t{ xf] . eflifs l;ksf] ljsf;sf nflu cfwf/e"t sIffdf …k9\gsf nflu l;sfOÚ 
/ To;kl5 …l;Sgsf nflu k9fOÚ eGg] cjwf/0ffnfO{ ckgfpg'k5{ -/f=k|f=s=k=sf= tflnd ;|f]t 
;fdu|L, @)&% M !_ . k7g l;k ljsf;sf] sfo{nfO{ k|efjsf/L sfof{Gjog ug{sf nflu o; 
sfo{qmdn] ;dfh;Fu klg ;DaGw /fVg] gLlt lnPsf] 5 . 

;g\ !(*! sf] u|fdL0f ljsf;sf nflu ;]tL kl/of]hgf x'Fb} ljBfno 
If]q ;'wf/ of]hgf;Dddf klg ;fd'bflos ljBfnon] ck]lIft pknlAw xfl;n ug{ ;s]gg\  
-/f=k|f=s=k=sfo{qmdsf nflu ;fdflhs tyf ;fd'bflos kl/rfng /0fgLlt, ;g\ @)!& M !_ . 
k9fO l;k ljsf;af6 k7gaf]wsf] ljsf; x'G5 . To;kl5 l;sfOdf ;'wf/ x'Fb} hfG5 / o;af6 
qmdzM n]vfO l;kdf 6]jf k'U5 . j:t'tM ;du| z}lIfs u'0f:t/nfO{ cfwf/e"t txsf] k9fO l;kn] 
k|ToIf k|efj kf5{ . ljBfyL{ tNn} txaf6 ;Ifd x'g cfjZos 5 . o;f] ePdf sdhf]/ ePsf] 
dx;'; u/]/ ljBfyL{x¿n] ljBfno 5f8\g] b/ 36\g ;Sg] tyf l;sfOdf ?lrsf] ljsf; x'g ;Sg] 
ljifonfO{ cGt/f{li6«o hut\n] klg ckgfpFb} cfPsf] 5 . o;} wf/df /x]/ ljBfyL{sf] k9fOsf] 
hunfO{ ljsl;t t'NofpFb} uxg k9fO, k9]sf s'/f /fd|/L a'‰g], a'e]msf s'/fnfO{ df}lvs / lnlvt 
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cleJolQmdfk{mt c¿ ;dIf k'¥ofpg] u/L k9fO l;ksf] ljsf; ug]{ ck]Iffsf ;fy g]kfndf 
/fli6«o k|f/lDes sIff k9fO sfo{qmdsf] cjwf/0ffnfO{ :jLsf/ ul/Psf] 5 . o;sf ;fydf lj=;+= 
@)&#÷)&$–@)&(÷)*) cGtu{tsf] ljBfno If]q ljsf; of]hgf -@)&#_ n] o; sfo{qmdsf] 
pkof]udf ljz]if hf]8 lbFb} cfPsf] 5 . ctM oxfF u'0ffTds cWoog ljlwnfO{ pkof]u u/]/ xfd|f] 
h:tf] ljsf;f]Gd'v d'n'ssf nflu k|f/lDes sIff k9fO sfo{qmdsf] sfof{Gjog, ck]Iff tyf o;sf] 
;fGble{stfsf af/]df ljZn]if0f ul/Psf] 5 . 

@= cWoogsf] p2]Zo

sYo / df}lvs cEof;af6 l;sfOnfO{ ljsl;t t'Nofpg k9fOsf] cfjZostf ckl/xfo{ x'G5 . 
af]w / cleJolQm Ifdtfsf] ljsf; ug{ k7g l;k klxnf] v'6\lsnf] aG5 . o;} ljifodf s]lGb|t /x]/ 
k9fO l;ksf] dxQfnfO{ s]nfpFb} k|f/lDes sIff k9fO sfo{qmdsf] ;fGble{stfnfO{ z}lIfs u'0f:t/ 
clej[l4sf lx;fan] d"Nofª\sg ug'{ g} o; cWoogsf] d"n p2]Zo /x]sf] 5 . 

#= k"j{sfo{sf] cWoog

/fli6«o k|f/lDes sIff k9fO sfo{qmd M Ps kl/ro -@)&@_ gfds k':tsdf ljBfyL{df 
k9\g] / af]w ug]{ { Ifdtf sdhf]/ x'g'sf] d"n sf/0f k|f/lDes sIffsf] k9fO l;k sdhf]/ 
ePsf] s'/fnfO{ cf}FNofOPsf] 5 . o;df k9fO, n]vfO / af]wh:tf l;sfO ;Ifdtfsf] 
ljsf;sf nflu k|f/lDes txd} k9fO l;ksf] ;'wf/ ug'{ cfjZos /xg] s'/fnfO{ pNn]v 
ul/Psf] 5 . ;g\ @)!% kl5 z}lIfs sfo{qmdnfO{ k|fyldstf lbOFbf ljZjJofkL ¿kdf 
k9fO Ifdtf ;'wf/nfO{ :jLsf/ ul/Psf] 5 . o;df ljBfyL{sf] ;+1fgfTds Ifdtf Pjd\ 
zAbe08f/sf] j[l4 ub}{ :jfWoogsf] afgL lgdf{0f / af}l4s Ifdtfsf] ljsf; ug{ klg k9fO 
l;knfO{ clgjfo{ dflgPsf] 5 . 

k|f/lDes sIff k9fO sfo{qmd ;DaGwL ;fdflhs tyf ;fd'bflos kl/rfng tflnd lgb]{lzsf 
-;g\ @)!^_ df tflnd sfo{qmdnfO{ nIo, p2]Zo, pknlAw / d"n l;4fGt≤ k"/s lqmofsnfk;lxt 
k|f/lDes sIff tflnd / z[ª\vnfa4 kfj/ KjfOG6 k|:t'lt u/L tLg v08df ljefhg ul/Psf] 5 . 
cWofkg ug]{ lzIfsnfO{ tflnd lbgsf nflu tof/ kfl/Psf] o; lgb]{lzsfdf lzIfs, ;d'bfo, 
l;sf? tyf cleefjsnfO{ ;lqmo t'Nofpg] u/L cfly{s tyf z}lIfs Joj:yfkgdf ;xefuL 
JolQm tyf lgsfonfO{ ;d]6\g] sfo{gLlt agfOPsf] 5 . o;df ljBfno Joj:yfkg ;ldlt, lzIfs 
cleefjs ;+3, 6f]n k9fO ;d"xx¿, ufpF lzIff ;ldlt / ;|f]t s]Gb|x¿sf] e"ldsfnfO{ nIosf 
¿kdf ;d]l6Psf] 5 . 

/fli6«o k|f/lDes sIff k9fO sfo{qmd tflnd ;|f]t ;fdu|L -@)&%_ df k|f/lDes sIff 
k9fOsf] cjwf/0ff tyf l;4fGt, k9fOsf nflu kf7\oqmd, z}Ifl0fs ljlwx¿, lzIf0f l;sfOdf 
;"rgf tyf ;~rf/ k|ljlwsf] k|of]u, k9fOsf tŒj, cGo ljifo;Fu k7g l;ksf] cGt/;DaGw, 
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sIffsf]7f Joj:yfkg, d"Nofª\sg tyf pkrf/fTds lzIf0f / afnaflnsf;Fu l;sfO ;'wf/sf 
nflu cleefjs tyf ;d'bfo;Fusf] ;xsfo{ u/L bzcf]6f PsfOdf ljefhg ul/Psf] 5 . o; 
;fdu|Ldf k|f/lDes sIffdf k9fOnfO{ ;+1fgfTds k|lqmof tyf n]Vo lrGxx¿nfO{ ;+of]hg jf 
PsLs/0f ug{ ;lsg] cjwf/0ffnfO{ k]; ul/Psf] 5 . ljBfyL{df ;+1fgfTds Ifdtf ljsf; 
Pjd\ zAbe08f/sf] j[l4 ub}{ :jfWoogsf] afgL lgdf{0f / af}l4s Ifdtfsf] ljsf; ug{ klg 
k7g l;k cfjZos x'g] s'/fnfO{ o; tflnd ;|f]t ;fdu|Ln] k|:t't u/]sf] 5 . z'4 k9\g, 
k9]sf] s'/fnfO{ :ki6 ¿kdf JoQm ug{ tyf tNnf] txaf6 k9fOdf bIf agfpFb} n}hfFbf 
;DalGwt efiff lzIf0fsf nflu dfq geO{ ;a} ljifonfO{ Wofg lbP/ k9\g] / a'‰g] sfo{df 
;xh x'G5 . oxL dfGotfdf /x]/ k|f/lDes sIff k9fO sfo{qmdsf nflu ^ lhNnfdf k/LIf0f 
ug]{, !^ lhNnfdf nfu" ug]{, @$ lhNnfdf lj:tf/ ug]{ / To;kl5 afFsL lhNnfdf nfu" ug]{ 
k|fjwfg /x]sf] s'/fnfO{ o;df pNn]v ul/Psf] 5 . o; k'l:tsfn] lzIf0f k];fut ;xof]u 
;DaGwL sfo{ljlw, @)&$ sf] Joj:yfdf k|:t't ul/Psf] Joxf]/f cg'¿k z}lIfs ;q @)&% 
b]lv ljBfno txsf] cg'udg, lg/LIf0f / ;xhLs/0fnfO{ ;'b[9 / k|efjsf/L agfpg] tyf 
lzIfsnfO{ yk ;an / lhDd]jf/ agfpg] ck]Iff;d]t /fv]/ of]hgfa4 lzIf0fsf] th'{df 
u/]sf] 5 .

s]zj e';fnåf/f PPd;L hg{n -;g\ @)@)_ df …/fli6«o k|f/lDes sIff k9fO sfo{qmdk|lt 
lzIfsx¿sf] k|ltlqmofÚ zLif{ssf] n]vdf lzIfsx¿nfO{ dft[efiffsf] k7gkf7g, k9fOsf ^ cf]6f 
tŒjcg';f/ lzIf0f ug{ kf7\oqmdn] u/]sf] Joj:yf, kf7\o306L / ;do ljefhg, of] sfo{qmdsf] 
9fFrfadf]lhd cWofkg u/fpFbf b]vf k/]sf r'gf}tL / ;dfwfgsf pkfox¿ nufotsf ljifodf 
;f]lwPsf k|Zgx¿sf] ljZn]if0f ul/Psf] 5 . v'nf k|ZgfjnLsf] pkof]u u/L u'0ffTds cWoog 
ljZn]if0f ul/Psf] of] n]vdf k~rjifL{o sfo{qmdsf] ¿kdf /x]sf] /f=k|f=s=k= sfo{qmdnfO{ 
sfof{Gjog ug{ ljBdfg kf7\oqmddf /x]sf] ;fKtflxs * kf7\oef/ / $% ldg]6sf] lkl/o8 ck'u 
/x]sf] lgisif{nfO{ k]; ul/Psf] 5 . o;sf nflu ;fKtflxs !@ kf7\oef/ / () ldg]6sf] ;do 
/xg'kg]{ wf/0ffnfO{ lgrf]8sf ¿kdf k]; ul/Psf] 5 . 

g]kfnL bf];|f] efifL ljBfyL{nfO{ ;xof]usf nflu lzIf0f ;|f]t ;fdu|L -@)&&_ df /fli6«o 
k|f/lDes sIff k9fO sfo{qmd -d:of}bf_ sf] k|of]hgfy{ g]kfnsf] ax'eflifs kl/j]znfO{ Wofgdf 
/fv]/ g]kfnL efiffnfO{ bf];|f] efiffsf ¿kdf lzIf0f ug]{ cfwf/ k|bfg ul/Psf] 5 . kf7\ok':tssf] 
;xof]uL ;fdu|Lsf ¿kdf tof/ kfl/Psf] of] d:of}bf ;fdu|Ln] afnaflnsfsf] eflifs k[i7e"ldnfO{ 
Vofn u/]/ dft[efiffk|lt ;sf/fTds efj hfu/0f u/fpg] p2]Zo /fv]sf] 5 . dft[efiff / 
sYo k|of]usf] dfWodaf6 eflifs ¿kfGt/0f / :yfgfGt/0f ug]{ ljlwsf] pkof]u tyf dft[efiff 
lzIf0fnfO{ k|efjsf/L t'Nofpg] tf}/tl/sfnfO{ ;dfj]z ul/Psf] of] ;fdu|Ln] eflifs Gofosf] 
:yfkgfdf ;sf/fTds cEof; ug]{ s'/fnfO{ hf]8 lbPsf] 5 .
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$= ;}4flGts cjwf/0ff

o; cWoogdf k7g l;k ljsf;sf nflu /fli6«o k|f/lDes sIff k9fO sfo{qmdsf] ;}4flGts 
cfwf/nfO{ d"n ljifo agfOPsf] 5 . 5cf]6f tŒjsf cfwf/df k9fOsf] k|efjsfl/tfnfO{ d"Nofª\sg 
ul/g] of] sfo{qmdsf] ;Gbe{nfO{ cWoogLo ljifosf ¿kdf pkof]u ul/Psf] 5 . /fli6«o k|f/lDes 
sIff k9fO sfo{qmdn] sIff !–# df k7g l;k ljsf; ug'{kg]{ cGt/f{li6«o cfwf/nfO{ cfjZos 
7fg]/ ;fdfGo l;4fGt / k9fO ;DaGwL l;4fGt u/L b'O{ k|s[ltsf cfwf/e"t l;4fGtnfO{ to u/]sf] 
5 . …/f=k|f=s=k=sf= b:tfj]h -@)&)_Ú tyf …k|f/lDes sIffdf k7g l;k ljsf;, lzIfs ;|f]t 
;fdu|L -@)&#_Ú df ;fdfGo l;4fGtnfO{ to ul/Psf] 5 . 

/f=k|f=s=k=sf= ;fdfGo l;4fGtx¿ 

-s_	 ;dtfd"ns u'0f:t/Lo lzIff

	 ;a} afnaflnsfdf l;Sg ;Sg] Ifdtf x'g] ePsfn] ;a}sf nflu l;sfOsf] pko'Qm 
jftfj/0f lbnfOg' kb{5 . ;fdflhs, ;f+:s[lts, cfly{s tyf ef}uf]lns lx;fadf 
;LdfGtLs[t tyf ;'ljwfljxLg ;d'bfosf afnaflnsfsf] z}lIfs kx'Fr / u'0f:t/sf] 
pknAwtfdf o;n] hf]8 lbG5 .

-v_	 ljBfyL{ l;sfOsf nflu a9L ;do

	 ljz]if u/]/ k|fylds txdf g]kfnL ljifosf] kf7\oef/ * 306L 5'6\ofOPsf] eP klg Tof] cfk}Fmdf 
ckof{Kt /x]sf] cg';Gwfgx¿n] k|:6\ofPsf s'/fnfO{ pQm ;fdu|Ldf pNn]v ul/Psf] 5 . 

-u_	 ljBfyL{sf] ;lqmo l;sfO

	 ljBfyL{nfO{ g} l;sfOdf lqmofzLn agfpgsf nflu ljifoj:t' s]lGb|t geO{ l;sfOnfO{ l;k s]lGb|t 
agfpg] k9fOsf] csf]{ l;4fGt xf] . o;df ljBfyL{nfO{ l;sfOsf] s]Gb|df /flvPsf] x'G5 . 	

-3_	 ljBfyL{sf] l;sfOk|lt k4ltut pQ/bfloTj

	 o;df afnaflnsfsf] l;sfOk|lt ;|f]t JolQm, lzIfs tyf cleefjs ;a} ;dfg ¿kn] 
hjfkmb]xL x'g] k4ltnfO{ cjnDag ul/G5 . o;df ljBfyL{ l;sfOk|ltsf] hjfkmb]lxtf 
;dfj]z x'G5 . ;a} afnaflnsfn] l;Sg ;S5g\ eGg] dfGotfcg';f/ ljBfnodf egf{ 
eP cg'¿k l;sfOdf hjfkmb]lxtf /x]sf] kfOFb}g . o; k9fO sfo{qmdn] eg] ljBfyL{sf] 
l;sfOnfO{ Jojl:yt t'Nofpg] pkfosf] vf]hL ub{5 . 

-ª_	 lzIfssf] k];fut ljsf;sf] lg/Gt/tf

	 sIff lzIf0fdf lzIfssf] k];fut ljsf; sfo{qmdsf] lg/Gt/tf, k'gtf{huL tflnd, 
sfo{zfnf, cGtlqm{of tyf gd'gf kf7 k|bz{g, lgoldt a}7s, 5nkmn nufotsf sfo{sf] 
Joj:yf ug'{kb{5 .
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-r_	 bf]xf]¥ofpg / cEof; ug{ kof{Kt ;do

	 l;sfO k|efjsfl/tfsf nflu d"ntM ljBfyL{nfO{ bf]xf]¥ofpg / cEof; ug{ kof{Kt ;do 
lbg' k|efjsf/L x'G5 . l;Sg sl7g ePsf l;sf?nfO{ gjLg k4lt vf]h]/ l;Sg clek|]l/t 
ug'{kb{5 . k9fOnfO{ af]emsf ¿kdf xf]Og yk ;xof]u u/L gjLg lqmofsnfk / pkfosf] 
vf]hL ul/g' cfjZos x'G5 .

-5_	 :ki6 nIosf cfwf/df lgoldt d"Nofª\sg 

	 l;sfOsf] cj:yfnfO{ ;dof]lrt klxrfg u/L k[i7kf]if0f k|bfg ug{ lg/Gt/ d"Nofª\sgsf] 
cfjZostf kb{5 . o;df k6s] hfFr dfq geO{ b}lgs lqmofsnfk, ;xeflutf, b}lgs 
JolQmut Jojxf/, ;fyL;Fusf] Jojxf/ cflbsf] ;d]t d"Nofª\sg ubf{ l;sfO k|efjsf/L 
agfpg ;xh aGb} hfG5 . k|efjsf/L k7g l;ksf] ljsf;sf nflu sIffsf]7fdf cfwfl/t 
d"Nofª\sg k|0ffnLsf] ljsf; ePsf] 5 .

…k9fO / efiff ;DaGwL l;4fGtÚ /fli6«o k|f/lDes sIff k9fO sfo{qmdsf nflu ljlzi6 l;4fGt 
xf] . o; l;4fGtn] :jfefljs / k|fs[lts kl/j]zut l;sfOdf ljz]if hf]8 lbG5 . d"ntM klxnf] jf 
dft[efiffdf ;fIf/tf / k9fOsf] ult ljsf;df lzIfs, 3/–kl/jf/ / ;d'bfo;Ddsf] e"ldsfnfO{ 
o;n] lgb]{z u/]sf] 5 . plNnlvt cfwf/df 6]s]/ o; cWoogdf lgDg ;}4flGts 9fFrfnfO{ to 
u/L ljZn]if0f ul/Psf] 5 M 

o; cWoogdf cfwf/e"t txsf] k7g l;k ljsf;sf nflu g]kfn ;/sf/n] tof/ kf/]sf 
;fdu|L / To;sf] k|efjsfl/tfnfO{ cWoogsf] cfwf/j:t' agfOPsf] 5 . plNnlvt 9fFrfdf 
/x]/ g]kfndf k|f/lDes sIff k9fO sfo{qmdsf] ;fGble{stfnfO{ s]nfOPsf] 5 . 

%= cWoog ljlw

k|:t't cWoog u'0ffTds cg';Gwfg ljlwdf cfwfl/t /x]sf] 5 . /fli6«o k|f/lDes sIff 
k9fO sfo{qmdsf af/]df d"ntM lzIff dGqfno, lzIff ljefu, z}lIfs hgzlQm ljsf; s]Gb|, 
o'P;PcfO8L nufotn] k|sfzg u/]sf sfo{qmd b:tfj]h, ljlw tyf k|lqmofsf cfwf/ ;fdu|L, 
tflnd ;|f]t ;fdu|L cflbnfO{ cWoogsf] d"n cfwf/ agfOPsf] 5 . afFs] lhNnfl:yt hgtf df=lj= 
sf kfFrhgf lzIfs;Fusf] k|ltlqmofnfO{ k|fylds ;|f]t ;fdu|Lsf ¿kdf lnOPsf] 5 . ljz]iftM 
g]kfn ;/sf/sf k|sflzt cflwsfl/s ;fdu|Ldf k|:t't ljj/0f tyf tYosf] ;dLIffTds ljZn]if0f 
u/L of] cWoognfO{ k"/f ul/Psf] 5 .  

^= k|flKt / 5nkmn

o; cWoogaf6 /f=k|f=s=k=sfo{qmdn] to u/]sf gLltut cfwf/x¿df kof{Kt lgb]{lzt Joj:yf 
/x]sf] b]lvPsf] 5 . o;n] d"ntM ef}lts, z}lIfs tyf ;fdflhs ljsf;;Fu} cfwf/e"t txdf k7g 
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l;ksf] ;Ifdtf / ;fIf/tf ljsf;df ljz]if 6]jf k'¥ofpg] b]lvG5 . z}lIfs ljsf;df klg ljz]if 
cfjZostf ePsf ljBfyL{sf nflu ;d]t uxg ¿kdf ;f]Rg', dft[efiffnfO{ ;+ljwfgtM u|fXotf 
lbg', ;dtfd"ns–;xeflutfd"ns / ;dfj]zL lzIffsf] hunfO{ ;d]t Wofg lbOg' nufotsf 
ljljw ;Gbe{ o; sfo{qmdsf ;sf/fTds kIf x'g\ . o;sf ;fy} k9fO l;k ljsf;sf] hudf 6]s]/ 
;+1fgfTds, efjgfTds / dgf]lqmofTds k|lqmofdf Jojl:yt / Jofjxfl/s lzIffsf] gLlt lgdf{0f 
ug'{ a9L ;fGble{s b]lvG5 . 

g]kfnsf z}lIfs gLlt hlt ;Ifd 5g\ Tolt Jojx[t gx'g'n] o; cl3sf w]/} lzIffsf of]hgfn] 
nIonfO{ 6]Sg ;s]gg\ . k9fOsf] hu ljsf; ub}{ Tof] IfltnfO{ Jojl:yt ¿kdf ;dfwfg ug'{ 
cfjZos b]lvG5 . cWofkg ug]{ lzIfs, o;sf] sfof{Gjogsf nflu ;sf/fTds kl/j]z lgdf{0f, 
k|efjsf/L cg'udg / d"Nofª\sg, ;'emfj / ;'wf/sf] rqmLo k4lth:tf Jofjxfl/s kIfdf 
of] sfo{qmdn] a9L Wofg k'¥ofpg'k5{ . ljBfno txdf / :yfgLo txdf …dft[efiffnfO{ dfWod 
agfpg] ls dft[efiffnfO{ ljifoj:t' agfpg]Ú eGg] af/]df cGof]nk"0f{ cj:yf cBflk b]lvG5 . 
jf:tjdf ;+ljwfgtM dft[efiffdf lzIff kfpg] elgPsf] s'/fn] oL b'j} kIfnfO{ gsf/]sf] b]lvFb}g . 
oL nufotsf ljifodf b]zJofkL k|rf/–k|;f/, ;"rgf tyf ;~rf/ dfWoddf hgr]tgfd"ns 
sfo{ ;~rfng, sfo{qmd ug'{cl3 cled'vLs/0f tflnd, lzIfsnfO{ clgjfo{ tflnd lbOg'kg]{ 
nufotsf ;Gbe{nfO{ o; sfo{qmdn] sfof{Gjogs} txdf nfu" ug'{ cToGt} cfjZos 5 . xfn 
sIff !–# df k|of]u ul/Psf] kf7\oqmddf /f=k|f=s=k= sfo{qmds} cjwf/0ff cGtu{tsf cIf/ 
1fg, Wjlg klxrfg, k7g k|jfx, zAb e08f/, k7gaf]w / n]vfO l;knfO{ /flvPsf] eP klg ;a} 
lhNnfsf ;a} ;fd'bflos ljBfnodf o;af/]df cfwf/e"t hfgsf/L gePsf u'gf;f 5g\ . sf]/f]gf 
dxfdf/Lsf sf/0f of] of]hgf sfof{Gjogdf ;d:of eP klg k|efjsf/L ;"rgfsf] k|jfx ug]{ u/L 
cEof;sf] vfFrf] cjZo 5 . oL ljifo nufot o'P;PcfO8Ln] u/]sf] k|fljlws tyf cfly{s ;xof]u 
gx'Fbf klg cfTdlge{/ aGg] / lzIfsnfO{ cfsif{s yk ;'ljwf lbg'kg]{ ljifodf klg g]kfn ;/sf/ 
lgs} g} uDeL/ x'g'k5{ .    

a'e]m/ k9\g] / k9]/ a'‰g] dfGotfdf lzIffnfO{ alnof] agfpg l;sfOnfO{ Jojl:yt t'Nofpg' 
cfjZos x'G5 . ul/aLnfO{ x6fpg lzIffdf ;'wf/ ug'{kg]{ s'/fnfO{ xfd|f] h:tf] ljsf;f]Gd'v 
d'n'sn] uDeL/ ¿kdf lng'k5{ . cfwf/e"t txsf] k9fO l;k ljsf;;Fu} z}lIfs u'0f:t/df 
;dtfd"ns efjsf] ljsf; ug{' cfjZos 5 . ;+ljwfgtM dft[efiff lzIffsf] cjwf/0ffnfO{ d"t{tf 
lbg ca ;/sf/n] jf:tjdf lghL jf ;+:yfut / ;fd'bflos ljBfnosf] b'O{ vfn] k4ltnfO{ 
cGTo ug]{ k|fjwfgnfO{ ckgfpg'k5{ . wgL / ul/an] k9\g]÷k9fpg] lje]bsf/L kl/j]znfO{ abNg] / 
;fd'bflos lzIffdf gjLg ;'wf/ ug]{ af/]df g;f]r];Dd xfd|f] d'n'sdf b'O{ vfn] juL{o lje]b sfod 
/lx/xG5 . ;fd'bflos ljBfnodf ljkGgsf 5f]/f5f]/Ln] k9\5g\ . pgLx¿n] k9fOsf] jftfj/0f 
g} gkfpg] d"n sf/0f cleefjssf] /fd|f] ;xof]u gkfpg' klg Ps xf] . csf]{lt/ tNnf] txdf 
sdhf]/ ePkl5 pbf/ sIff]Ggltsf] k|fjwfg cg'¿k sIff r9] klg :t/ cg's"n ;Ifd gx'g' 7"nf] 
;d:of xf] . o; sfo{sf] k|efjsfl/tfnfO{ x]bf{ tNnf] txdf g} k9fOdf ;Ifd eP dflyNnf] sIffsf] 
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k9fO klg /fd|f] x'G5 . kl/0ffdtM lar}df ljBfno 5f]8\g] tyf sIff bf]xf]¥ofpg'kg]{ Pp6f k|d'v 
sf/0fdWo] afnaflnsfn] k9fOsf] hunfO{ alnof] agfpg g;Sg' klg xf] . 

g]kfndf ljBfnosf] kx'Fraflx/ /x]sf ljBfyL{nfO{ ltgsf ;d:of / cfwf/e"t cfjZostfnfO{ 
;d]t Wofg lbO{ ljBfno;Dd Nofpg ljBfnon] ljz]if e"ldsf v]Ng'kg]{ b]lvG5 . gLltut / 
Jofjxfl/s txaf6} ;fd'bflos ljBfnonfO{ ;'wf/ gu/];Dd /f=k|f=s=k=sfo{qmdsf] cjwf/0ffn] 
dfq} vf; glthf lbg ;S5 eGg ;lsGg . o;sf nflu cleefjsnfO{ g} klxnf t k9fOsf 
nflu hfu?s agfOg'k5{ . ctM u|fdL0f :t/df cleefjs / gfgLafa'nfO{ ;Fu} /dfP/ k9\g] 
vfnsf kl/of]hgf / k|]/0ffk|b sfo{qmdsf] th'{df ub}{ ;fª\u7lgs ;'wf/sf] vfFrf]nfO{ lgSof]{n ug{ 
;lsG5 . ul/aL lgjf/0fsf sfo{qmd / cfwf/e"t lzIffsf] ljsf;nfO{ ljBfyL{sf kIfaf6 dfq} 
geP/ cleefjssf] cfo:t/sf] txaf6} of]hgfa4 t'NofOg' xfd|f] h:tf] ljsf;f]Gd'v d'n'ssf] 
casf] cfjZostf xf] . 

&= cfwf/e"t txdf k7g l;k

afnaflnsfx¿ l;Sg rfxG5g\ . cf}krfl/s l;sfOsf nflu cfbgfTds -u|x0f jf >'lt / 
k7g_ / k|bfgfTds -cleJolQm jf jfs\ / n]vg_ l;ksf] cfjZostf kb{5 . efiff l;sfOsf 
nflu dfq} geP/ cGo ljifoj:t'sf] l;sfOdf klg efiff lzIf0fsf] cfwf/e"t l;4fGtleq kg]{ 
Pssflnstfsf] pkfb]otf plQs} /xG5 . cf}krfl/s l;sfOsf] hu k9fO l;k xf] eg] l;sfO 
:t/ clej[l4sf nflu cfwf/e"t tx dxŒjk"0f{ hu xf] . o;y{ l;sfOsf] hu alnof] eof] eg] 
dfq} dflyNnf txsf] l;sfOnfO{ k|efjsf/L / pknlAwd"ns agfpg ;lsG5 . g]kfnn] l;sfOsf] 
u'0f:t/nfO{ clej[l4 ug]{ p2]Zon] k|fylds lzIff kl/of]hgf, lzIfs lzIff kl/of]hgf, ljBfno 
If]q ;'wf/ of]hgf nufotsf ljleGg z}lIfs kl/of]hgf / sfo{qmdx¿ sfof{Gjogdf NofPsf] 
5 . k|f/lDes afnlzIffsf ;Ifdtfx¿df ;jf{ª\uL0f ljsf;sf sfo{snfk, l;h{gfTds ;f]rsf] 
ljsf; nufot eflifs tyf ;~rf/ l;ksf] ljsf;sf kIfnfO{ hf]8 lbOPsf] 5 . o;sf nflu 
k7g ;+:s[ltsf] ljsf;fy{ cfwf/e"t lzIff -sIff !–#_ sf ;Ifdtfx¿nfO{ Jofjxfl/s ¿k lbg' 
cfjZos x'G5 M 

•	 cfwf/e"t eflifs tyf ;~rf/ l;ksf] ljsf; tyf k|of]u 

•	 cfwf/e"t ul0ftLo cjwf/0ff / l;ksf] ljsf; / k|of]u

•	 cg'zf;g, ;bfrf/ / :jfjnDagh:tf ;fdflhs Pjd\ rfl/lqs u'0fsf] ljsf;

•	 lj1fg, jftfj/0f, ;"rgf k|ljlw ;DaGwL cfwf/e"t 1fgsf] ljsf;

•	 zf/Ll/s tGb'?:tL, :j:ys/ afgL / hLjgf]kof]uL l;ksf] ljsf;

•	 snf tyf ;f}Gbo{k|lt cle?lr / l;h{gfTdstfsf] ljsf;
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•	 cfˆgf] kl/j]z;Fu kl/lrt eO{ ljleGg hfthflt, wd{, efiff, ;+:s[lt / If]qk|lt ;Ddfg / 
;Defjgfsf] ljsf; .

plNnlvt cfwf/nfO{ ckgfpFb} ljBfyL{df cfˆgf snf, ;+:s[lt, efiff ljsf;sf] hu a;fNg 
klg dft[efiff lzIffsf] Jojl:yt sfof{Gjog cfjZos x'G5 . k7gaf]w / k7g k|jfx ljsf;sf 
nflu eflifs ljljwtf cyf{t\ ax'eflifstfsf] ;Daf]wg ug{ dft[efiffsf] lzIffn] ;xof]u k'¥ofPsf] 
x'G5 . z}lIfs u'0f:t/ / l;sfOsf] 9fFrfleq ;dfhnfO{ 5f]8\g] xf] eg] Tof] k4lt cw'/f] x'G5 . 
x/]s ljBfyL{ kl/jf/ / ;dfhaf6 cfpg] x'Fbf ljBfyL{sf] z}lIfs ljsf;df k|ToIf ¿kdf ;dfhsf] 
;+nUgtf /xg' cfjZos x'G5 . o;y{ l;sfOsf nflu pTs[i6 / cfjZostfd'vL jftfj/0f k|bfg 
ug{ k|f/lDes txs} sIffsf] k9fOnfO{ k|efjsf/L agfpFb} n}hfg'kg]{ d"n r'gf}tLnfO{ ;dfh;fk]lIft 
t'NofOg'k5{ . oL ljifodf d"ntM ljBfno If]q ;'wf/ sfo{qmd lj:tfl/t of]hgf -@)!$÷!%–
@)!%÷!^_ n] ;g\ @)!% kl5sf] z}lIfs ljsf;sf nflu r/0fa4 5nkmn u¥of] . pQm 5nkmnn] 
ljsf;zLn /fi6«sf] ;fIf/tf / k|f/lDes sIffsf] l;sfO u'0f:t/ Go"g /x]sf] s'/fnfO{ b[li6ut ub}{ 
;fd'bflos ljBfnosf] ;Ifdtf / u'0f:t/ ;'wf/sf ug]{ p2]Zon] …k|f/lDes sIff k9fO sfo{qmdÚ 
nfO{ k|fyldstfsf ;fy cl3 ;f/]sf] 5 -/f=k|f=s=k=sfo{qmd b:tfj]h, @)&) M !_ . g]kfn 
;/sf/åf/f cfly{s jif{ @)&!÷)&@ b]lv ;'? ePsf] of] kfFr jif]{ sfo{qmdsf] d'Vo nIo …ljBfyL{sf] 
l;sfOdf s]lGb|t /xL lzIffsf] u'0f:t/ ;'wf/ ug'{Ú eGg] /x]sf] 5 . o;sf] p2]Zodf …sIff ! b]lv 
# ;Ddsf ;a} ljBfyL{sf] k9fO l;ksf] ;'wf/ ug'{Ú eGg] /x]sf] 5 -/f=k|f=s=k=sf=, sfof{Gjog 
dfu{bz{g, @)&$ M @_ . d"ntM ljBfno If]q ;'wf/ sfo{qmdn] cfwf/e"t txaf6} k7g l;k ljsf; 
ug'{kg]{ ljifonfO{ k|fyldstfdf /fv]sf] 5 . 

o; sfo{qmdsf] klxnf] r/0fdf ;Kt/L, eQmk'/, dgfª, sf:sL, afFs] / s~rgk'/ u/L ^ cf]6f 
lhNnf;lxt !^ lhNnfdf nfu" ug]{, bf];|f] r/0fdf @$ lhNnfdf / t];|f] r/0fdf afFsL ;a} lhNnfdf 
sfof{Gog ug]{ of]hgf th'{df ul/Psf] xf] . of] cWoog ul//x]sf] ;do;Dddf #* lhNnfdf of] 
sfo{qmd ;~rfng ePsf] eP klg PsLs[t kf7\oqmd 9fFrfnfO{ @)&& ;fnaf6} nfu" ul/Psfn] 
b]z}e/ o; sfo{qmdsf] pkfb]otfnfO{ af]w u/fpg'kg]{ cfjZostf emg} a9]sf] 5 . 

tNnf] txaf6} k7g ;+:s[lt ljsf; ug]{ ;Gbe{df @)&# ;fndf k|sflzt ljBfno If]q ljsf; 
of]hgf -@)&#÷)&$–@)&(÷)*)_ n] k|f=s=k=d"Nofª\sg -EGRA_ / gf;fsf glthfx¿sf] 
ljZn]if0f u/L kf7\oqmd, lzIf0f ljlw tyf lzIfssf] k];fut ljsf;sf sfo{qmdnfO{ ;'wf/ ug{ 
;'emfPsf] 5 . k|f/lDes sIff k9fO sfo{qmdsf] cª\usf ¿kdf k7gaf]wdf ljz]if hf]8 lbOg] tyf 
cª\u|]hLnfO{ sIff ! b]lv ljifosf ¿kdf lzIf0f ul/g] k|fjwfgnfO{ o; of]hgfn] cl3 ;f/]sf] 
5 . oBlk o; sfo{qmdn] dft[efiffdf lzIff lbg'kg]{ s'/fnfO{ k9fO ;DaGwL l;4fGtleq ljz]if 
¿kdf p7fPsf] x'Fbf of] Pp6f z}Ifl0fs ljsf;df u'0f:t/ clej[l4 ug]{ Pp6f k|efjsf/L dfWod 
aGg ;Sg] b]lvG5 . k|fylds txsf] kf7\oqmd @)^#, ;a}sf nflu lzIff /fli6«o sfo{of]hgf -;g\ 
@))!–@)!%_, ljBfno ;'wf/ of]hgf -;g\ @))(–@)!%_, g]kfnsf] ;+ljwfg @)&@ nufotdf 
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p7fOPsf dft[efiff lzIffsf k|fjwfgnfO{ ;d]6]/ ljBfno If]q ljsf; of]hgf -@)&#÷)&$–
@)&(÷)*)_ n] /fli6«o k|f/lDes sIff k9fO;Fu ;DalGwt x'g] u/L ;fdLKo ;DaGw :yflkt 
u/]sf] 5 . 

 

;Gbe{ ;|f]t M k7g l;k ljsf; tflnd ;|f]t ;fdu|L k|f/lDes sIff !–#, @)&$

dflysf] glthfnfO{ ljZn]if0f ubf{ k|f/lDes txdf g} sdhf]/ ePsf ljBfyL{x¿n] dflyNnf 
sIffdf pbf/ sIff]Ggltsf] cjwf/0ff cg'¿k z}lIfs u'0f:t/df k|efj kfg]{ b]lvG5 . o'g]:sf]n] 
;g\ @)!@ df k|sfzg u/]sf] ljZjJofkL cg'udg k|ltj]bg -Unf]an df]lg6l/ª l/kf]6{_ sf 
cg';f/ ljZjsf lgDg cfo ePsf b]zx¿sf afnaflnsfx¿df k9fO l;k ljsf; ug{ ;lsPdf 
!&! ldlnog cyf{t\ !& s/f]8 !) nfv dflg;x¿n] ul/aLaf6 d'lQm kfpg] s'/f pNn]v 5 . 
o;n] ljZjsf] ;Dk"0f{ ul/aL -! ca{ $@ s/f]8 %) nfv dflg;x¿_ sf] !@ k|ltzt k|ltlglwTj 
ub{5 . pQm k|ltj]bgsf cg';f/ ljZjsf sl/a @% s/f]8 k|fylds ljBfno pd]/sf afnaflnsf 
/fd|/L jfSo k9\g ;Sb}gg\, h;dWo] @) s/f]8 Pl;of k|zfGt If]qdf g} /x]sf] s'/f pNn]v 5  
-/f=k|f=s=k=sf=, tflnd ;|f]t ;fdu|L, @)&% M #_ . 

csf]{lt/, ax'eflifs d'n'sdf efiffut ;ª\Vof / k7g l;k ljsf;sf] s'/fnfO{ cfk;df 
ufF;]/ n}hfg' cem a9L ;fGble{s x'G5 . Pl;of dxfb]zdf @,!^%, clk|msfdf @)!!, k|zfGt 
If]qdf !,#)@, cd]l/sfdf !,))) / o'/f]kdf @@$ efiffx¿ ;d'bfodf af]lnG5g\ -l/dfn, @)&! 
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M @@)_ . /f=k|f=s=k=sfo{qmd Ps kl/ro M @)&@ df cf/l6cfO{–@))( sf] k|ltj]bgn] cfwf/e"t 
l;k jf Ifdtfsf] cefjdf k':tfg'k':tf rln/x]sf] ul/aLsf] b'irqmaf6 pDsg g;Sg] s'/fnfO{ 
k|:t't u/]sf] b]lvG5 . o; cfwf/nfO{ x]bf{ xfd|f] b]zdf dft[efiff lzIff / k7g l;ksf] pkfb]otf 
a9L 5 . ckl/lrt efiffdf l;Sg] / l;sfpg] sfo{ cfk}Fmdf hl6n s'/f klg xf] . pQm cWoogn] 
;fIf/tf;DaGwL 1fg /fd|f] ePsf afnaflnsfx¿ ltgsf bf}Ft/Ldfem k9fO;DaGwL s'/fdf cu| 
:yfgdf x'G5g\ eGg] s'/fnfO{ klg k|:6\ofPsf] 5 . ?d 6' l/8sf] ;g\ @))( df u/]sf] cWoogcg';f/ 
sIff @ sf $# k|ltzt ljBfyL{n] dfq} ;a} cIf/x¿ z'4;Fu k9\5g\ . g]kfnsf s]xL cGt/f{li6«o 
u}/;/sf/L ;+:yfx¿af6 ;g\ @))( / @)!! sf lardf lnOPsf] ;Lldt tYofª\ssf] k/LIf0fsf 
cg';f/ g]kfnL efiff k9fOsf l;kdf cToGt sdhf]/ /x]sf] b]vfPsf 5g\ . oL k/LIf0fn] sIff % 
sf @)–%) ljBfnosf #)) b]lv %)) ljBfyL{nfO{ ;d]6]sf lyP . ;]e b lrN8«]gsf] ;g\ @)!! 
sf] tYofª\scg';f/ sIff @ sf *) k|ltzt ljBfyL{n] Ps zAb klg k9\g ;s]gg\ . ljBfyL{sf] 
df}lvs k9fOsf] ult k|ltldg]6 dfq % zAb dfq} lyof] -/f=k|f=s=k=sf=, Ps kl/ro M @)&@ M ^_ . 
log} tYosf cfwf/df k|f/lDes sIff k9fO l;k ljsf;sf nflu g]kfn ;/sf/n] of]hgfdf dfq} 
xf]Og sfof{Gjog txsf] Jofjxfl/stfk|lt a9L rf;f] /fVg'kg]{ b]lvG5 .  

ljBfyL{df ;+1fgfTds Ifdtf Pjd\ :jfWoogsf] ljsf; u/fpg k9fO l;k cfwf/e"t kIf xf] . 
ulxl/P/ k9\g], k9]sf s'/fnfO{ af]w ug]{, a'e]msf s'/fnfO{ df}lvs / lnlvt cleJolQmdfk{mt c¿ 
;dIf k'¥ofpg k9fO l;ksf] ;d'lrt ljsf; x'g'kb{5 . k9fO l;k af]w / cleJolQmsf] cfwf/ 
xf] . k|efjsf/L l;sfOnfO{ afnssf] k9fOn] ;sf/fTds k|efj kf/]sf] x'G5 . k9fO l;k efiff 
ljifos l;k dfq geP/ ul0ft, lj1fg, ;fdflhs h:tf cGo ljifosf nflu klg cfwf/e"t l;k 
xf] -k|f/lDes sIffdf k7g l;k ljsf;, lzIfs ;|f]t ;fdu|L, @)&# M !)_ . ;Gbe{k/s efiffsf] 
k|of]u, ;[hgfTds Ifdtf ljsf;, ljifoj:t'sf] ;+of]lht k|:t'lt sf}znh:tf u'0ffTds ljsf;df 
k|f/lDes txdf k9fO l;k ckl/xfo{ x'G5 . ctM tNnf] txaf6} ?lrs/ k9fOsf] jftfj/0f k|bfg 
ub}{ uOPdf sIff bf]xf]¥ofpg], sIff 5f8\g]h:tf z}lIfs Iflt u/fpg] ;d:ofnfO{ Go"gLs/0f ug{ 
;lsG5 . 

*= cfwf/e"t txdf dft[efiffdf lzIff / k7g l;ksf] ;fGble{stf

k|f/lDes txdf k7g l;k ljsf;sf nflu /fli6«o k|f/lDes sIff k9fO sfo{qmdn] dft[efiffdf 
lzIff lbg'kg]{ s'/fnfO{ k9fO ;DaGwL l;4fGtdf pNn]v u/]sf] 5 . aRrfnfO{ ckl/lrt efiff 
l;Sg bafa lbOg' klg ;hfo g} xf] . gofF efiff l;Sg'kbf{ cGo l;sfO cj;/af6 jl~rt /xg'kg]{ 
l:ylt k}bf x'G5 . afnsn] cf}krfl/s cWoogsf qmddf ga'e]msf jf ghfg]sf dft[efiffOt/ 
efiffdf l;sfO cjwf/0ffnfO{ ljsf; ug{ cK7\of/f] x'G5 . slnnf] dl:tisn] b'af]{Wo efiffdf 
cWoog ubf{ p;df k9fOk|ltsf] hfFu/ gx'g] x'G5 . kmntM ljBfno 5f]8\g] b/df j[l4 x'g] 8/ 
/lx/xG5 . o'g]:sf] -;g\ @))*_ sf] k|ltj]bgdf pNn]v ePcg';f/ dft[efiffdf l;sfOsf] cj;/ 
kfPsf afnaflnsfx¿sf] cfTdan alnof] ePsf], sfd ug]{ k|]/0ff hfu]sf] kfOG5 . o;af6 
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sIffnfO{ k|efjsf/L ¿kdf ;Daf]wg ug{, ;dosf] ;b'kof]u ug{ ;xh x'g'sf ;fy} z}lIfs pknlAw 
/ 1fgfTds If]qsf] ljsf;df ;d]t /fd|f] ePsf] s'/f pNn]v 5 -l/dfn, @)&! M $_ . eflifs 
;fdYo{sf sf/0f ;xh ¿kdf cfh{g ug{ ;lsg] efiff dft[efiff xf] . dft[efiffaf6 afnssf] 
hLjg Jojxf/sf] ;'?jftL ;Eotfsf] l;sfO k|f/De x'G5 -kf}8]n / e§/fO{, @)&& M !)(_ . 
g]kfndf clxn] k|of]u eO/x]sf] sIff ! b]lv g} ljifo / kf7\ok':tsdf cfwfl/t ljlw k|f/lDes 
sIffdf …c;n cEof;Ú sf] wf/0ff;Fu gldNg] eO;s]sf] 5 . o;sf nflu :yfgLo kf7\oqmdsf] 
ljsf; ug{ kfpg] k|fjwfgn] :yfgLokg / ;+:s[lt;Fu ;DalGwt kl/j]z / dft[efiffsf] l;sfO / 
k|of]u b'j}sf nflu dfu{ k|z:t ub{5 -;Ln, ofbj / sF8]n, @)&# M %$_ . o; dfg]df g]kfnsf] 
ax'eflifs kl/j]zdf eflifs ljljwtf ;Daf]wg ug]{ / eflifs Gofosf] kl/j]znfO{ Vofn ug]{ 
ljifodf cfwf/e"t txdf dft[efiffdf l;sfOsf] pkfb]otf /x]sf] 5 . 

afnsn] h;/L k|fs[lts ¿kdf dft[efiffnfO{ l;S5 To;} u/L cfwf/e"t txsf] l;sfOnfO{ 
k|fs[lts / ;'af]Wo agfpg dft[efiffs} pkof]u ug'{k5{ . efiffsf] k"j{1fgn] ljBfnoLo l;sfO;Fu 
;fdLKotf ufF:g] gLltnfO{ dft[efiff lzIffn] ;Daf]wg ug{ ;S5 . dft[efiffsf] a9L cEof;n] 
:jfefljs ¿kdf ;DalGwt ljifosf] a9L 1fg tyf ;f] efiffsf] l;k / ;f+:s[lts ljifosf] 
hfgsf/L cfh{g x'G5 . dft[efiffdf tof/ ul/Psf cWoog ;fdu|L ;lhn} pknAw x'G5g\ . of] 
cj;/n] efiffsf] k|rf/ tyf lj:tf/df d2t k'u]sf] x'G5 -l/dfn, @)&! M @@@_ . o;sf nflu 
Pp6f efiffdf l;s]sf ;fIf/tfnfO{ csf]{ efiffdf :yfgfGt/0f ug{ ;lsg] ePsfn] sDtLdf % 
jif{b]lv * jif{;Ddsf] k|f/lDes lzIff dft[efiffsf dfWodaf6 lbOg' kb{5 . k"j{ k|fylds tyf 
afnlzIffn] df}lvs efiffsf] ljsf;df ;xof]u k'¥ofPsf] x'G5 -/f=k|f=s=k= sfo{qmd M Ps kl/ro, 
@)&$_ . xfd|f] h:tf] ax'eflifs d'n'sn] dft[efiffdf cWofkg ug]{ qmddf sIffdf pkl:yt 
ljBfyL{sf] ljljwtfnfO{ x]/]/ ;sf/fTds ;Daf]wg ug'{ cfjZos /xG5 . 

g]kfnsf] ax'eflifs kl/j]zsf sf/0f k[ys\ 1fg, hLjg bz{g tyf /xg;xgnfO{ hfGg, a'‰g 
klg oxfFsf gful/snfO{ cj;/ / cfjZostf b'j} 5 . o; ljifodf plrt Joj:yfkg, k|f]T;fxg, 
k|of]uut If]qsf] cefj /x]sf] kfOG5 . ;a}h;f] g]kfnLx¿ ax'eflifs aGgdf hlt ?lr /fV5g\ 
Tolt efiff l;sfOsf] gLltut / sfg'gL kxn ePsf] kfOFb}g -e§/fO{, ;g\ @)!( M ^)_ . o; 
ljifodf k|f/lDes sIff k9fO sfo{qmdsf nflu ;fdflhs tyf ;fd'bflos kl/rfng tflnd 
lgb]{lzsf -l8;]Da/ @)!^_ n] ;dfj]z u/]sf k9fO lzlj/, 3'DtL k9fO s'gf, afn Sna k9fO 
;d"xx¿ tyf k9fO k|ltof]lutf cflb ;Gbe{x¿ a9L Jofjxfl/s x'g ;S5g\ . k7g ;+:s[lt ljsf; 
ug{sf nflu ax'efifL ;d'bfonfO{ g} k9fO l;k ljsf;k|lt hfu?s t'Nofpg] k4ltn] dft[efiffdf 
l;sfOsf] cEof; u/fpg ;xh x'G5 . o; ljifonfO{ ;+j}wflgs cfwf/af6 wf/f #! sf] lzIff 
;DaGwL xsdf pNn]v ePadf]lhd lgofNg' a9L ;fGble{s x'G5 M

pkwf/f ! – k|To]s gful/snfO{ cfwf/e"t lzIffdf kx'Frsf] xs x'g]5 .

pkwf/f @ – cfwf/e"t tx;Ddsf] lzIff clgjfo{ / lgMz'Ns tyf dfWolds tx;Ddsf] lzIff 
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lgMz'Ns kfpg] xs x'g]5 .

pkwf/f %– 	g]kfndf a;f]af; ug]{ k|To]s g]kfnLnfO{ sfg'gadf]lhd cfˆgf] dft[efiffdf 
lzIff kfpg] xs x'g]5 . 

dft[efiff lzIf0f / k7g l;k ljsf;sf nflu dft[efiff klxrfg / k|efjsf/L of]hgf 
th'{df ug'{kg]{ s'/fnfO{ /fHon] Wofg lbg'k5{ . g]kfnn] :yfgLo ;/sf/nfO{ ljBfno lzIffsf] 
clwsf/ k|bfg ul//xFbf k|fljlws tyf tYok/s 1fgdf Jofjxfl/s :ki6tf rflxG5 . 
ax'eflifs ul/df / dft[efiffsf] cGto{nfO{ dgg ubf{ g]kfndf lj=;+= @)^* sf] /fli6«o 
hgu0fgfsf] tYofª\sdf k]; ePsf !@# cf]6f efiffdWo] ;a} efiffnfO{ dft[efiffsf] :yfgdf 
/fVg ;lsFb}g . o;dWo] @% cf]6f efiff g]kfnL gful/sn] dft[efiffsf ¿kdf k|of]u gug]{ 
efiff /x]sfn] afFsL (* cf]6f efiff / @)&^ df efiff cfof]usf] cWoogaf6 yk x'g cfPsf 
^ cf]6f u/L hDdf !)$ efiffnfO{ dfq} dft[efiff / /fi6«efiffsf ¿kdf dfGg ;lsG5 -kf}8]n 
/ e§/fO{, @)&& M @&)_ . g]kfndf k|of]udf /x]sf !)$ efiffnfO{ dft[efiffsf ¿kdf 
k|efjsf/L lzIf0f ug{sf nflu k|f/lDes sIff k9fO sfo{qmdn] tf]s]sf] ̂  cf]6f tŒj / To;sf] 
Jofjxfl/s k|of]hgtk{m b]zsf] of]hgf :ki6 x'g'k5{ . efiff l;sfOsf qmddf k|zf;lgs, 
z}lIfs tyf Jofjxfl/s cK7\of/f x'g] x'Fbf s]Gb|df elgP h:tf] :yfgLo If]qdf ;xh jftfj/0f 
x'Fb}g . o;sf nflu ;dGjo / ;xsfof{Tds ;'emsf] ljsf; u/fpg' ;/f]sf/jfnfsf] bfloTj 
xf] -e§/fO{, @)!( M ^)_ . j:t'tM sIffsf]7fsf] Joj:yfkg, ljz]if cfjZostf ePsf 
ljBfyL{sf nflu j}slNks cWoogsf] yk ;'ljwf k|bfg, kf7\oqmdsf] k|efjsfl/tf, lzIf0f 
ljlwsf] gjLgtf, lzIf0f ;fdu|L tyf ;Gbe{ ;fdu|Lsf] kof{Kttf, lzIfsnfO{ lg/Gt/ tflnd 
tyf e|d0f, k|efjsf/L d"Nofª\sg nufotsf ljljw kIfn] plNnlvt k7g l;k ljsf; tyf 
dft[efiffsf] l;sfOnfO{ 7f]; lgisif{df k'¥ofpg ;S5 . 

efiff lzIf0f ljifoj:t'sf] lzIf0f xf]Og . of] l;kx¿sf] lzIf0f xf] . kml8{GofG8 l8 ;:o'/sf] 
;+/rgfTds efiff lj1fgsf] dfGotf tyf efiffj}1flgs gf]d rD:sLsf] eflifs ;fdYo{ / 
;Dkfbgsf] dfGotfnfO{ dft[efiff;Fu hf]8]/ ljZn]if0f ubf{ afnsn] dft[efiffsf cfwf/df 
a'e]msf] s'/faf6 eflifs ;+/rgfnfO{ dl:tisdf ;ª\s]t lgdf{0f ug{ tyf ;Lldt eflifs1fgåf/f 
c;Lldt jfSosf] l;h{gf ug{ ;S5 . o;y{ dft[efiffdf afnsn] cIf/ lrGg / ;f] cg'¿k a'e]m/ 
JoQm ug{ ;xh x'g] s'/f :jLsfo{ x'G5 . cIf/ k'm6fP/ k9\gsf nflu cIf/ lrGg] / To;sf] 
pRrf/0fdf z'4tfsf] cfjZostf kb{5 . cfsf/, Osf/flb cfwf/ cIf/sf] pRrf/0f nufotsf 
;Gbe{sf ;fy} efj a'e]m/ k9\gsf nflu ljBfyL{n] jfSo ;+/rgfnfO{ af]w ug'{k5{ . …dft[efiff 
lzIffÚ sf] Gofosf] s'/f ubf{ o'g]:sf] tyf cGt/f{li6«o sfg'gn] klg dft[efiff lzIffnfO{ df}lns 
xsleq ;'/lIft ug'{kg]{ s'/fdf hf]8 lbPsf] 5 -kf}8]n / e§/fO{, @)&& M !!)_ . pQm ;Gbe{nfO{ 
o'u ;fk]lIft ;Daf]wg ug{ cfwf/e"t txaf6} dft[efiffsf] hu alnof] agfOg' j}1flgs / 
Jofjxfl/s /xG5 . 
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(= cfwf/e"t txdf k7g l;kut gLlt / Jojxf/ 

k|f/lDes sIff k9fO sfo{qmdsf] b:tfj]h @)&) g} g]kfnsf] k7g l;k ljsf;sf] d"n 
cfwf/ ;fdu|L xf] . k9fO l;k ljsf;sf nflu o; sfo{qmdnfO{ d"ntM ?d 6' l/8, jN8{ lehg 
OG6/g];gn, ljZj lzIff, ;]e b lrN8]«g, Knfg OG6/g];gnh:tf cGt/f{li6«o u}/ ;/sf/L ;+:yfn] 
klg ;f] cl3b]lv g} cEof; ub}{ cfPsf] kfOG5 . ;/sf/L tj/af6 cf}krfl/s ¿kdf g]kfndf 
;~rflnt /fli6«o k|f/lDes sIff k9fO sfo{qmdnfO{ cd]l/sL ;xof]u lgof]u -o'P;\PcfOl8_ n] 
k|fljlws tyf cfly{s ;xof]u ub}{ cfPsf] 5 -/f=k|f=s=k=sf=sf nflu ;fdflhs tyf ;fd'bflos 
kl/rfng /0fgLlt, @)!& M iii_ . o;} u/L k9fO l;ksf] ljsf;sf nflu k|f/lDes sIff k9fO 
sfo{qmd sfof{Gjog dfu{bz{g -@)&$_ n] Jojl:yt ¿kdf ;~rfng ug{sf nflu lgDgadf]lhdsf] 
Go"gtd k|fjwfgnfO{ k|:t't u/]sf] 5 M

-c_	 k7g l;kdf cfwfl/t ;fdu|Lsf] ljsf; tyf k|of]u 

-cf_	 lzIfs tflnd th'{df tyf tflnd ;~rfng

-O_	 ;fdflhs tyf ;fd'bflos kl/rfng

-O{_	 ljBfyL{df k7g l;k k/LIf0f

-p_	 cg'udg tyf d"Nofª\sg

k|f/lDes sIff k9fO sfo{qmdsf] b:tfj]h @)&) kZrft\ of] sfo{qmd;Fu ;DalGwt lzIfs 
tflnd ;DaGwL ;fdu|LnfO{ lzIff ljefu tyf lzIff dGqfnon] lgb]{z ub}{ uPsf] b]lvG5 . 
o'P;PcfO8Lsf] kmfOgn kk{md]G; l/kf]6{ -@)!^÷@)!&_ df sfo{qmdsf] ;f/f+znfO{ pNn]v u/]cg';f/ 
lgDg tLg s'/fdf o;n] hf]8 lbPsf] 5 M

-s_ k|f/lDes sIff k9fOnfO{ ljsl;t t'NofO /fVg k|efjsf/L z}Ifl0fs ;fdu|Lsf] ;xh 
pknAwtfdf Wofg lbOg'k5{ . lzIfsnfO{ tflnd tyf g]t[Tjl;kdf hf]8 lbOg'k5{ .

-v_ z}Ifl0fs If]qsf] ljsf; ug{ k|f/lDes txsf] k9fOsf nflu k|efjsf/L gLlt lgdf{0f, 
k|f/lDes sIffsf] k9fOsf nflu dfkb08 tof/ kfg]{, of]hgf tyf cfly{s nufgLsf] 
Joj:yfkg ug]{ tyf hgzlQm Joj:yfkg ug]{ ljifodf ljZn]if0ffTds ;+of]hg ul/g'k5{ .

-u_ kl/jf/ / ;dfhsf] ;xof]usf] jftfj/0fnfO{ a9fP/ ;/sf/L :t/af6} ;fd'bflos :t/df 
;fj{hlgs k':tsfnosf] ljsf; ug]{, ljBfnosf] k9fOsf cltl/Qm sfo{snfk Joj:yfkg 
ug]{ tyf k9fO Snax¿sf] lgdf{0f ug]{ s'/fdf hf]8 lbOg'k5{ . 

xfd|f] h:tf] ljsf;f]Gd'v tyf ef}uf]lns lx;fadf ;'ud / b'u{dsf] 7"nf] kmf;nf ePsf] 
d'n'snfO{ ul/aLn] z}lIfs u'0f:t/ ljsf;df k|ToIf kf/]sf] b]lvG5 . lj=;+= @)^* sf] /fli6«o 
hgu0fgfn] g]kfndf ^%=( k|ltzt ;fIf/ /x]sf] b]vfO/xFbf sf7df8f}Fdf *^=# k|ltzt / x'Dnfdf 
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$&=* k|ltzt ;fIf/tfsf] cGt/nfO{ k]; u/]sf] 5 . o;y{ ;a} If]qnfO{ Ps} k|s[ltsf] of]hgfn] 
sfd gug{] ;DefJotf a9L x'G5 . 

/fHosf ljleGg lgsfosf] e"ldsf / lhDd]jf/L;Fu cleefjssf] pQ/bfloTj ljsf; u/fpg]  
o; sfo{qmdsf] ;fdflhs ;+/rgfTds ;DaGw a9L j}1flgs 5 . csf]{lt/ z}lIfs Joj:yfkgdf 
lzIf0f ljlw, ;fdu|L, lzIfs tflnd nufotsf ;Gbe{nfO{ k|efjsf/L sfof{Gjog ug'{kg]{ s'/fdf 
xfd|f] d'n'sn] xfd|} ;dfhsf] cj:yf cg's"n Joj:yfkg ug'{ cfjZos b]lvG5 . oL ljifodf 
;dfj]zL ;dfhsf] ax'eflifs kl/j]znfO{ ;d]6]/ ljleGg efiffdf kf7\ok':tsx¿ tof/ kfl/Fb} uPsf] 
kfOG5 . cfwf/e"t txsf] k7g l;k ljsf;n] t'ngfTds ¿kdf ;'ud / b'u{d If]qdf lzIffsf] 
u'0f:t/nfO{ ef}uf]lns b"/tf, ul/aL, ul/aLn] /f]s]sf] lzIffsf] cj;/ / r]tgf ljsf;h:tf kIfdf 
5'§} Joj:yf / eft[ of]hgf th'{df ug'{ a9L ;fGble{s x'g] b]lvG5 . o;sf nflu ;/sf/n] NofPsf] 
vfB sfo{qmd dfq} xf]Og cleefjssf nflu /f]huf/d"ns of]hgf / Jofj;flos ljsf;sf] 
;DaGwnfO{ Ps;fy ufF;]/ n}hfg'rflxF a9L k[i7kf]if0fd'vL x'g] b]lvG5 . 

!)= z}lIfs jftfj/0f Joj:yfkg

o; k9fO sfo{qmdsf] ;du| z}lIfs Joj:yfkgn] l;sfO pknlAw / z}lIfs u'0f:t/ clej[l4df 
k|ToIf ;DaGw /fV5 . sfo{qmd sfof{Gjogsf nflu dflyNnf lgsfob]lv tn;Ddsf] >]0fLa4 
lhDd]jf/LnfO{ jxg gu/];Dd of] sfo{qmd klg o; cl3sf of]hgf h;/L nIodf k'Ug g;Sg] 
;DefJotf /xG5 . lzIf0f k];fut ;xof]u ;DaGwL sfo{ljlw, @)&$ df pNn]v ePcg';f/ 
pknAw hgzlQm, ;fwg ;|f]t / sfof{Gjogsf] k|efjsfl/tfsf nflu sIffsf]7fd} ;xhLs/0f 
ug]{ u/L lzIff dGqfnon] lzIfssf] k];fut ;xof]u Joj:yfkg sfo{ljlw, @)&$ nfO{ hf/L 
u/]sf] 5 . z}lIfs ;q @)&% b]lv ljBfno txsf] cg'udg, lg/LIf0f / ;xhLs/0fnfO{ ;'b[9 / 
k|efjsf/L agfpg] p2]ZonfO{ o;df ;'emfOPsf] 5 . o;sf] sfof{Gjogn] k|f=s=k=sf=df :yfgLo 
txdf lgoldt cg'udg, lg/LIf0f ug]{ sfo{df :yfgLo ;/sf/sf lzIff PsfO k|d'v, ;|f]t 
JolQm, ljBfno Joj:yfkg ;ldlt / k|wfgfWofks tyf k|f/lDes txsf OGrfh{ Pjd\ ;DalGwt 
lzIfsnfO{ yk ;an / lhDd]jf/ agfpg] ck]Iff ul/Psf] 5 .

ljz]if u/]/ ljBfno If]q ljsf; sfo{qmdn] to u/]sf dfkb08sf cfwf/df of] sfo{qmd 
;~rflnt 5 . oBlk cfwf/e"t tx -sIff !–#_ sf] kf7\oqmd @)&% n] lglb{i6 u/]sf] k|fjwfg 
cg'¿k @)&& af6 PsLs[t 9fFrfsf] kf7\oqmdnfO{ sfof{Gjogdf Nofpg] lg0f{o u/]sf] 5 . $ jif{ 
pd]/ ;d"xsf k|f/lDes afnlzIffdfly % b]lv & jif{;Ddsf] pd]/ ;d"xsf ljBfyL{x¿nfO{ cfwf/
e"t lzIff -sIff !–#_ dflgPsf] 5 . of] cfwf/e"t lzIff -sIff !–#_ sf] kf7\oqmd ;+/rgfnfO{ 
lgDgfg';f/ ^ cf]6f If]qdf ljefhg ul/Psf] 5 M
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;Gbe{ ;|f]t M cfwf/e"t tx -sIff !–#_ sf] kf7\oqmd, @)&%

/f=k|f=s=k=sfo{qmd tflnd ;|f]t ;fdu|L -@)&% M &_ df sIff Ps, b'O{ / tLgsf nflu k7gtŒjut 
l;sfO pknlAw lgwf{/0f ul/Psf] / ;f]xLadf]lhd x/]s lbgsf] sIffdf k7gtŒj ;dfj]z x'g] u/L () 
ldg]6sf] lqmofsnfk ljsf; ul/Psf] s'/f ;dfj]z 5 . o;sf ;fy} () ldg]6sf] ;do Joj:yfkg 
/ o;sf] sfof{Gjogsf nflu :yfgLo kl/j]zcg';f/ k7g ;do ldnfg ljBfno txd} ug{] s'/fnfO{ 
klg ;'emfOPsf] 5 . o;} qmddf afFs] lhNnfsf] hgtf dfWolds ljBfnodf k|f/lDes sIff k9fO 
sfo{qmdsf] dfkb08sf cfwf/df tflnd lnO{ cWofkg ul//x]sf kfFrhgf lzIfsx¿af6 k|ltlqmof lnFbf 
eg] () ldg]6sf] ;do a9L ePsf] egL kfFr}hgfsf] ;dfg wf/0ff k|fKt eof] . csf]{lt/ e';fn -;g\ 
@)@) M @(_ sf cg';f/ lzIfsx¿n] g]kfnL ljifo lzIf0f ug{sf nflu ljBdfg kf7\oqmddf Joj:yf 
ePcg';f/ ;fKtflxs * kf7\oef/ / $% ldg]6sf] lkl/o8 ck'u ePsf] cledt /fv] . o;sf] k|efjsf/L 
sfof{Gjogsf nflu ;fKtflxs kf7\oef/ !@ to ug'{kg]{ / k|lt lkl/o8 () ldg]6sf] ;do Joj:yf 
ug'{kg]{ ljrf/ JoQm u/]sf] kfOof] elgPsf] 5 . oBlk, o; sfo{qmdn] k7g l;ksf nflu ^ cf]6} tŒjsf] 
;+of]hg ug]{ u/L cEof; u/fpg /  x/]s sIffnfO{ p2]Zod'vL eP/ ;dfkg ug{sf nflu () ldg]6sf] 
;do th'{df u/]sf] 5 . olb ^ cf]6f tŒjsf] cEof; u/fpFbf ;a}df !)–!) ldg]6sf] ^) ldg]6 ;do 
/ ljBfyL{;Fusf] cltl/Qm dgf]/~hg;lxt d"Nofª\sgnfO{ hf]8\g] xf] eg] () ldg]6sf] ;dofjlw j}1flgs 
/ k|efjsf/L x'g] b]lvG5 . ctM () ldg]6 ;donfO{ g} ckgfpg] jf ^) ldg]6df Pp6f sIff k"/f ug]{ 
ljifonfO{ ;d]6]/ lzIfs tflnddf :ki6 dfu{bz{g / cEof; u/fpg'kg]{ cfjZostf /x]sf] b]lvG5 .     

/fli6«o k|f/lDes sIff k9fO sfo{qmdn] d"ntM sIffsf]7fs} k9fOsf] tf}/tl/sfnfO{ ;'wf/ ug]{ 
ck]Iff /fv]sf] 5 . of] l;sfOdf s]lGb|t sfo{qmd ePsfn] lzIf0f sfo{snfks} ;Gbe{df cfOk/]sf 
;d:ofx¿nfO{ sIffsf]7fd} ;dfwfgdf ;xhLs/0f ug{ cfjZos tflnd k|bfg u/L ;|f]tJolQmsf] 
;xof]usf ;fy} pTk|]/ssf] e"ldsfdf o;n] hf]8 lbPsf] x'G5 . k9fO l;4fGtdf /x]/ clws 
l;sfOsf] pkfonfO{ o; sfo{qmdn] ;'emfPsf] s'/f lgs} k|efjsf/L b]lvG5 M 
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;|f]t M /fli6«o k|f/lDes sIff k9fO sfo{qmd tflnd ;|f]t ;fdu|L, @)&%

plNnlvt cjwf/0ffnfO{ x]bf{ afndgf]lj1fgdf cfwfl/t ljBfyL{s]Gb|L cyf{t\ ljBfyL{d}qL 
lzIf0f sfo{snfknfO{ ckgfpg o; sfo{qmdn] lgb]{z u/]sf] 5 . o; qmddf ;/naf6 hl6n, 
1ftaf6 c1ftlt/, d"t{af6 cd"t{lt/ n}hfg] ;fwf/0f l;4fGtnfO{ Jofjxfl/s ¿k k|bfg ug{' klg 
plrt b]lvG5 . o; cfwf/df cGo ;a} ljifosf] cWofkg ug{ …d u5'{, ltdL x]/Ú, …d u5'{, ltdL 
;xof]u u/Ú, …ltdL / d ;Fu} u/f}FÚ, …ltdL u/, d ;xof]u u5'{Ú, …ltdL u/, d x]5'{Ú eGg] ljlwnfO{ 
ckgfpg' ;fGble{s x'G5 -k|f/lDes sIff k7g l;k ljsf; tflnd ;|f]t ;fdu|L sIff !–#, @)&$  
M **_ . ljBfyL{sf] dgf]lj1fg tyf ?lrnfO{ lgofn]/ df]afOn, sDKo'6/, OG6/g]6, k|f]h]S6/h:tf 
;"rgf k|ljlw tyf ;~rf/sf ;|f]tsf] pkof]u ub}{ l;sfOnfO{ ?lrs/ agfpg ;lsG5 . k|efjsf/L 
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l;sfOsf nflu cfjZos lzIfs tflnd, ;Gbe{ ;fdu|L -lzIfs lgb]{lzsf, cEof; k'l:tsf, 
j0f{ kQL, afx|v/L rf6{, zAblrq kQL, afnuLtsf] ;lrq rf6{ cflb_ sf] Joj:yfkgdf Wofg 
lbO/xg'kg]{ b]lvG5 . tflnd ;|f]t -@)&% M $^_ sf] tflnsfdf b]vfOPcg';f/ xfn;Dd sIff !, @ 
/ # s} nflu ̂ ^–^^ cf]6f ;Gbe{ ;fdu|L ljBfno k7fOPsf] 5 . jt{dfg cj:yfdf g]kfnL efiff;Fu} 
;DalGwt ;fdu|L a9L ePsf] x'Fbf dft[efiff lzIf0f ubf{ d"ntM >'lteflifs k4ltdf s]lGb|t /xL 
;f~rfl/s k4ltsf] pkof]u ul/g'kg]{ b]lvG5 . o; k4ltdf ;Gbe{o'Qm k|bz{g ug]{, b[Zo ;fdu|Lsf] 
pkof]u ug]{h:tf sfo{nfO{ cjnDag ul/G5 .

efiff l;sfOdf ;'gfO, af]nfO, k9fO / n]vfO l;ksf cltl/Qm g]kfnL ljifodf cfwf/e"t tx 
-sIff !–#_ sf] kf7\oqmdn] zAbe08f/ / sfo{d"ns Jofs/0fnfO{ ;d]6]sf] 5 . k|f=s=k=sfo{qmdn] 
to u/]sf] ;fdflhs ;x;DaGw / cleefjssf] bfloTjaf]w u/fpg] k|fjwfgnfO{ k|efjsf/L ¿kdf 
sfof{Gjog ug]{ xf] eg] sf]/f]gf dxfdf/Ln] lgDTofPsf] aGbfaGbLsf cK7\of/f ;dodf klg 3/d} 
a;]/ k9\g] jftfj/0fsf to x'g] Pp6f ;DefJotf ljsf; x'g ;S5 . ;fdu|Lsf] kof{Kt pknAwtf 
/ cleefjssf] hfu?stfn] o; sfo{df ;sf/fTds e"ldsf lgjf{x ug{ ;S5 . o;sf nflu 
u[x lzIff jf 3/d} a;]/ ul/g] l;sfO, /]l8of] kf7zfnf, 6]lnlehg lzIf0f / ljB'tLo k|0ffnL 
pkof]u ul/g] sIffsf] cjwf/0ffnfO{ j}slNks ljlw dflgPsf] 5 . d"ntM k|f/lDes txsf] k9fOsf] 
Joj:yfkgsf nflu ;Gbe{ / cfjZostf cg'¿k lgDg ljlw tyf of]hgfnfO{ to ul/Psf] 5 M 
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 ;|f]t M /fli6«o k|f/lDes sIff k9fO sfo{qmd tflnd ;|f]t ;fdu|L, @)&%

d"ntM k9fOnfO{ hf]8 lbOg] u/L tof/ kfl/Psf] kf7\oqmd cg's"n cltl/Qm ;fdu|Lsf] vf]hL 
ug]{, afnd}qL sIffsf] Joj:yfkg ug]{, ;do cg's"n l;sfO k|ljlwdf cBfjlws x'g], cfˆgf] 
gsf/fTds ;+j]unfO{ lgoGq0f ug]{, afndgf]lj1fgsf] kf6f]df ;hu x'g] nufotsf ljifon] ;d]t 
of] sfo{qmdsf] sfof{Gojgdf vf; k|efj kf5{ . afnaRrf r~rn x'G5g\ . sIffdf rsrs 
ul//xG5g\ . ;fyL–;fyLlardf s;}n] s;}nfO{ bafO/x]sf x'G5g\ . k5fl8af6 lrdf]l6/x]sf x'G5g\ . 
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o;y{ lzIfssf] ;lqmotf / afnd}qL jftfj/0fdf afnaflnsfnfO{ k9fOk|lt ;hu agfP/ ;xefuL 
u/fpg] ljifo l;4fGteGbf w]/} km/s x'G5 . l;sfOsf] hfu?stf, rfxgf, kl/j]z cflb kIfnfO{ 
nDaLo ¿kdf ;dosf] sfnv08 / lIftLhLo ¿kdf :yfg cyf{t\ kl/j]zut ¿kdf km/s–km/s 
k|efj kfl//x]sf] x'G5 . oL ;a} ;d:ofsf] xn vf]Hg of] sfo{qmdn] Jofjxfl/s kl/jt{gtk{m ;r]t 
eP/ e"ldsf lgjf{x ug'{k5{ . sIff @, # ;Ddlt/ k'Ubf ;do x]/]/ Ps ldg]6df s;n] slt z'4 
k9\g] / w]/} klg k9\g] eGg] cEof; u/fpg ;lsG5 . k|efjsf/L l;sfOsf nflu k|f/lDes txsf 
afnaflnsfnfO{ lzIfsn] k|bz{g ug]{ ljlw tyf sIffsf]7f Joj:yfkg nufotsf sfo{n] ;a}eGbf 
a9L k|efj kfg]{ ;f/nfO{ s]nfpg ;lsG5 . 

!!= lgisif{

ljBfyL{nfO{ k9fpg] eGbf klg k9\g] s;/L agfpg] eGg] ljifo a9L dxŒjk"0f{ xf] . jf:tjdf 
l;sfOsf] u'0f:t/ clej[l4 ug{ k|f/lDes sIff -!–#_ df ;"rgf tyf ;~rf/sf] k|of]u ckl/xfo{ 
aG5 . tNnf] sIffdf k7g l;k sdhf]/ ePkl5 dflyNnf] sIffdf k'u]/ 1fg xfl;n ug{ cIfd 
x'g] jf:tljstfnfO{ k|f/lDes sIff k9fO sfo{qmdsf] k|efjsf/L sfof{Gjogdf pNn]Vo e"ldsf 
lgjf{x ug{' cfjZos b]lvG5 . oBlk o;af6 k|fKt x'g] glthfnfO{ dflyNnf sIffdf k'u]kl5 
dfq} n]vfhf]vf / ljZn]if0f ug{ ;lsG5 . tNnf sIffdf ;an ePsf] ljBfyL{ pd]/ut :jefjsf] 
kl/jt{g / p;n] kfPsf] jftfj/0fsf sf/0f ;w}F ;Ifd / Ps}gf; /lx/G5 eGg]rflxF gx'g klg 
;S5 . tNnf] sIffsf] k7g l;k / dflyNnf sIffsf] ljifoj:t'ut 1fg tyf l;kdf klg o; 
sfo{n] lg/Gt/tf kfpg] u/L k|efjsf/L of]hgf th'{df ub}{ n}hfg' cfjZos b]lvG5 . 

sIffsf]7fdf ef}lts tyf dgf]j}1flgs Joj:yfkg ub}{ lzIf0f sfo{sf] ;xhLs/0fsf nflu 
k9fOsf] k|z:t cj;/ k|bfg ug]{ u/]df dfq l;sfOnfO{ k|efjsf/L agfpg ;lsG5 . lg/Gt/ 
d"Nofª\sg k4ltsf cfwf/df ljBfyL{sf] l;sfO ;Ifdtf tyf pknlAwnfO{ k/LIf0f ug{ ;lsG5 . 
efiff lzIf0fdf afnaflnsfnfO{ k|efjsf/L l;sfOsf] cEof; u/fpFbf cGo ljifodf klg uxg 
k9fOsf] ljsf; x'G5 . efiffsf] l;sfOljgf cGo ljifosf] cWoogsf] cfwf/ tyf a'e]m/ k9\g] 
afgLsf] ljsf; ug{ hl6n x'G5 . s]xL ljBfyL{sf] JolQmut ?lr tyf Ifdtfn] ltgsf] l;sfOdf 
;sf/fTds k|efj kfg]{ afx]ssf ;Gbe{df l;sfOsf] k|efjsfl/tf clxn]sf] vf]hk"0f{ ljifo klg xf] . 

k7g l;k ljsf; / o;sf] k|efjsfl/tfsf nflu ljBfnodf ul/g] Jojxf/, lzIfsx¿n] 
ug]{ ;dfg k|s[ltsf] dfof / ;b\efj, ;fyL;fyLlarsf] ;DaGw / Jojxf/ nufotsf ;xfos 
lqmofsnfkn] lgs} 7"nf] e"ldsf v]n]sf] kfOG5 . ljBfyL{sf] k9fOnfO{ ljsf; ug]{ of]hgfleq 
ljBfnodf l;sfpg'kg]{ cg'zf;g, ;/;kmfOk|ltsf] Wofg, ;dfg Jojxf/ nufotsf kIfdf lzIfs 
a9L lhDd]jf/ x'g] x'Fbf d"ntM o; txsf nflu dlxnf lzlIfsf g} x'g'kg]{ k|fjwfg tf]lsg' a9L 
k|efjsf/L b]lvG5 . ;fd'bflos ljBfnosf] afnsf]6fdf >dsf] zf]if0f ul//lxPsf] u'gf;f]nfO{ 
lgod;Ddt ;Daf]wg ug'{ klg plQs} cfjZos 5 . ;+:yfut ljBfnosf] dG6]Zj/L k4ltsf] k9fO 
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/ ToxfFsf lzIfsnfO{ lbOg] tna ;'ljwf nufotsf w]/} kIfnfO{ ;fd'bflos ljBfnon] ce}m klg 
cjnDag ug{ ;s]sf] 5}g . o;y{ ljBfnosf] ef}lts, z}lIfs tyf k|zf;lgs ;a} Joj:yfkgdf 
ljBfnosf lzIfs, k|zf;s tyf :yfgLo ;/f]sf/jfnfsf] e"ldsf ;a}eGbf a9L /xG5 . :yfgLo 
;/sf/ ;~rfng P]g @)&$ sf] cjwf/0ff cg'¿k :yfgLo ;/sf/n] o; sfo{qmdsf] k|efjsfl/tf 
d"Nofª\sg / sfof{Gjosf] cg'udg, k|ltj]bg lgdf{0f / k|:t'lts/0f tyf ;'wf/sf] rqmLo k4ltleq 
gjLgtf k|bz{g ug]{ cj;/ kfPsf] 5 . ctM of] sfo{qmdsf] dxŒj, ljz]iftf / k|efjsf/L k|of]usf] 
;fGble{stfnfO{ z}lIfs u'0f:t/ clej[l4 cfwf/sf] ¿kdf d"Nofª\sg ug'{k5{ . 

;Gbe{ ;fdu|L ;"rL

kf7\oqmd ljsf; s]Gb| -@)&%_, cfwf/e"t tx -sIff !–#_ sf] kf7\oqmd @)&%, eQmk'/ . 
kf7\oqmd ljsf; s]Gb| -@)&&_, sf]le8 !( dxfdf/Ldf l;sfO ;xhLs/0fsf nflu kf7\oj:t' ;dfof]hg 9fFrf, @)&& 

cfwf/e"t tx -sIff !, @ / #_, eQmk'/ .
kf7\oqmd ljsf; s]Gb| -@)&&_, g]kfnL bf];|f] efifL ljBfyL{nfO{ ;xof]usf nflu lzIf0f ;|f]t ;fdu|L, /fli6«o k|f/lDes sIff 

k9fO sfo{qmd -d:of}bf_, eQmk'/ .
kf}8]n, /fh]Gb|k|;fb / /d]z e§/fO{ -@)&&_, g]kfnsf] efiffgLlt / of]hgf cfwf/, sf7df8f}F M OG6]n]Sr'cNh a's Kofn]; . 
kmfOgn kk{md]G; l/kf]6 -;g\ @)!^÷@)!&_, ;f];n PG8 lax]lao/ r]Gh sDo'lgs];g SofDk]g, klAns l/n];G; PG8 

P8\ef]s];L SofDk]g, o'P;PcfO8L . 
e§/fO{, /d]z -;g\ @)!(_, bf];|f] efiff l;sfOdf dft[efiffsf] pkof]u, b hg{n ckm 8LPd;L, uf]/vf M b|Jozfx ax'd'vL SofDk; .
e';fn, s]zj -;g\ @)@)_, /fli6«o k|f/lDes sIff k9fO sfo{qmdk|lt lzIfsx¿sf] k|ltlqmof, PPd;L hg{n, wflbª M 

cg';Gwfg Joj:yfkg OsfO, cfbz{ ax'd'vL SofDk; . 
o'P;PcfO8L tyf lzIff dGqfno -;g\ @)!^_, k|f/lDes sIff k9fO sfo{qmd ;DaGwL ;fdflhs tyf ;fd'bflos kl/rfng 

tflnd lgb]{lzsf, sf7df8f}F .
o'P;PcfO8L tyf lzIff dGqfno -;g\ @)!&_, /fli6«o k|f/lDes sIff k9fO sfo{qmd, /fli6«o k|f/lDes sIff k9fO 

sfo{qmdsf nflu ;fdflhs tyf ;fd'bflos kl/rfng /0fgLlt, sf7df8f}F .
l/dfn, l8NnL/fd -@)&!_, ;fd'bflos ljBfnosf k|fylds txdf eflifs ljljwtfsf] ;Daf]wg, ljBfjfl/lw zf]wk|aGw, 

lzIffzf:q ;ª\sfo, lqe'jg ljZjljBfno, sLlt{k'/ .
lzIff dGqfno -@)&)_, /fli6«o k|f/lDes sIff k9fO sfo{qmd -@)!$÷!%–@)!(÷@)_, sfo{qmd b:tfj]h, sf7df8f}F . 
lzIff dGqfno -@)&#_, ljBfno If]q ljsf; of]hgf -lj=;+= @)&#÷)&$–@)&(÷)*)_, sf7df8f}F . 
lzIff ljefu -@)&@_, /fli6«o k|f/lDes sIff k9fO sfo{qmd M Ps kl/ro, eQmk'/ .
lzIff ljefu -@)&$_, /fli6«o k|f/lDes sIff k9fO sfo{qmd M Ps kl/ro, eQmk'/ .
lzIff ljefu -@)&$_, /fli6«o k|f/lDes sIff k9fO sfo{qmd sfof{Gjog dfu{bz{g, eQmk'/ .  
z}lIfs hgzlQm ljsf; s]Gb| -@)&#_, k|f/lDes sIffdf k7g l;k ljsf; lzIfs ;|f]t ;fdu|L, eQmk'/ . 
z}lIfs hgzlQm ljsf; s]Gb| -@)&$_, k|f/lDes sIff k7g l;k ljsf; tflnd ;|f]t ;fdu|L sIff !–#, eQmk'/ . 
z}lIfs hgzlQm ljsf; s]Gb| -@)&$_, k7g l;k ljsf; tflnd ;|f]t ;fdu|L k|f/lDes sIff !–#, eQmk'/ . 
z}lIfs hgzlQm ljsf; s]Gb| -@)&%_, /fli6«o k|f/lDes sIff k9fO sfo{qmd tflnd ;|f]t ;fdu|L @)&%, eQmk'/ .
;Ln, cdfG8f, of]u]Gb|k|;fb ofbj / ;bfgGb sF8]n -@)&#_, lzIf0fsf] dfWod / lzIffsf efiffx¿ -g]kfndf lzIffsf gLlt, 

of]hgf / cEof;sf nflu casf] af6f]_, 6«fG;]G8 lehg g]kfn M o'P;PcfO8L .
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‘afFbgL{ d}ofFsf] syf’ nf]ssyfsf]  
ljwftflŒjs cWoog

sdnf /]UdL*

;f/

nf]ssyfn] ;dfh / lxhf]sf] ;fdflhs cfj/0fnfO{ lrq0f u/]sf] x'G5 . o; cWoogdf 
nf]sjftf{cGtu{t nf]s;flxToleq kg]{ nf]ssyfnfO{ lrgfOPsf] 5 . cWoogsf nflu 5gf]6 
ul/Psf] …afFbgL{ d}ofFsf] syfÚ nfO{ syfgs, kfq, kl/j]z, p2]Zo / efiffz}nLsf cfwf/df 
;}4flGts / syfut ;fdu|Ldf k|o'Qm p4/0fnfO{ lnP/ ljZn]if0f ul/Psf] 5 . o; cWoogdf 
nf]s;flxTosf l;4fGt / nf]ssyfsf] ;+/rgfTds kIfnfO{ Wofgdf /fv]/ syfj:t'df JoQm ePsf] 
;Gbe{nfO{ ;dLIffTds rrf{ ul/Psf] 5 . :j}/sNkgfdf cfwfl/t / dgf]/~hgk|b ljifoj:t'nfO{ 
af]s]sf] o; syfn] cfbz{ ;dfhsf] bz{gnfO{ af]w u/fPsf] 5 . ;Tosf] ljho x'g] efjnfO{ 
bzf{pg ;'vfGts syfj:t'sf cfwf/df of] syf k"jL{o bz{gsf] cfl:ts dfGotfdf cfwfl/t 5 . 
k':tsfnoLo ;fdu|LnfO{ cfwf/ dfg]/ ;DkGg ul/Psf] o; cWoogdf u'0ffTds cg';Gwfg ljlwsf] 
pkof]u ul/Psf] 5 . syftŒjut k|s[ltsf cfwf/df o; cWoogsf] lgisif{nfO{ k]; ul/Psf] 5 .

d'Vo zAbfjnL M cf~rlns e]b, ltn:dL, dfgj]t/ kfq, ldys, nf]sjftf{, nf}lss . 

!= ljifo kl/ro

k/fk"j{ sfnb]lv k':tfGt/0f eO{ >'ltk/Dk/fdf hLljt ePsf] ;flxTonfO{ nf]s;flxTo elgG5 . 
d"ntM /rgfsf/ / /rgfsfn b'j} c1ft /x]sf] nf]sjftf{sf k|sf/dWo] df}lvs–>Jo nf]sjftf{cGtu{t 
nf]s;flxTo / nf]s;ª\uLt kb{5g\ . oxL nf]s;flxTosf] :y"n ljwfleq nf]ssyfnfO{ ;d]l6G5 . o; 
ljwfnfO{ nf]s;flxTosf] k|d'v ljwf dflgG5 . o;sf cltl/Qm nf]s;flxToleq ljz]if u/]/ nf]suLt, 
nf]sufyf, nf]ssljtf, nf]sgf6s, pvfg, 6'Ssf, ufpFvfg] syf / dGq a9L rrf{df 5g\ . nf]ssyfnfO{ 
*	 sdnf /]UdL dfgljsL tyf ;fdflhs zf:q ;+sfo lq=lj= sLlt{k'/cGtu{t g]kfnL s]Gb|Lo ljefuaf6 g]kfnL ljifodf 
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d"ntM lzlIfteGbf clzlIft ju{n] g} hf]ufO/fv]sf] 5 . lzlIft ju{leqdf eg] nf]s;flxTo, ;dfh / 
;+:s[ltk|]dL cWo]tf tyf o; ljifodf cWofkg/t ;DalGwt ;/f]sf/jfnfn] rf;f] /fVg] u/]sf] b]lvG5 . 
lzlIftn] cWoog ug{ ?lr /fv] klg k|of]u Jojxf/df clzlIft ju{n] dgf]/~hgfTds k|of]hgsf 
cfwf/df tyf ;fdflhs ;+/rgfleq g}lts cfbz{ l;sfpg nf]ssyfnfO{ b[i6fGt agfpg] u/]sf 5g\ . 

nf]ssyfdf ;fdfGo tyf clt ;fdfGo / k|fs[lts tyf clt k|fs[lts ljifo larsf] ;DaGw 
b]vfOPsf] x'G5 . o:tf syfdf dfgjLo kfqn] clt k|fs[lts kfqx¿;Fu ;ª\3if{ klg ug'{ kb{5 . 
nf]ssyfx¿df dfgj]t/ k|f0fLx¿nfO{ dfgj k|f0fL h;/L af]Ng, ;'Gg jf efjgfTds Jojxf/ ug{ 
;Sg] u/L JoQm ul/Psf] x'G5 . nf]ssyf d"ntM j0f{gfTds k|s[ltdf cfwfl/t uBfTds z}nLdf 
n]lvG5g\ . o:tf syfx¿df hfb'u/L, ltn:dL, sfNklgs tyf :j}/sfNklgs k|:t'lt, ldysLo 
k|:t'lt, ;dfh ;'wf/s efjgf / ;Gb]z, g}lts pkb]z k|fwfGo, Jofkstf, df}lnstf, dgf]/~hgk|b 
ljifo, ;'vfGts k|:t'lt nufotsf ljz]iftf /x]sf x'G5g\ . ;dfhdf afFRg] ;femf ljz]iftf x'g'n] 
nf]s;flxTodf cf~rlns e]bsf] k|efj /xG5 . plNnlvt cfwf/df nf]ssyf ;dfhsf dflg;sf] 
af]wuDo tx cg'¿k >'ltk/Dk/fdf cfwfl/t ;/n / ;'af]Wo ljwf xf] . 

nf]s;flxToleq ;dfhsf] cf:yf, ljZjf;, ;+:s[lt klg stf g stf lrlqt ePsf] x'G5 . 
kf}8]n -@)&$ M #@_ n] nf]sjftf{ / nf]s;+:s[ltsf] cWoog If]q km/flsnf] / Jofks /x]sf] 
tYonfO{ k]; ub}{ jflrs nf]sjftf{, ;fdflhs nf]sfrf/ jf nf]sk|yf, ef}lts nf]s;+:s[lt / nf]s 
k|bz{g snf u/L rf/ If]qnfO{ ljefhg u/]/ b]vfPsf 5g\ . o:t} u/]/ aGw' -@)&@ M @@_ n] klg 
df}lvs nf]sjftf{, ;Dkfbgd"ns nf]ssnfx¿, Jojxf/d"ns nf]sjftf{ / ef}lts nf]sjftf{ u/L 
rf/ If]qnfO{ bzf{Psf 5g\ . o;dWo] nf]ssyfnfO{ df}lvs nf]sjftf{leq ;d]l6Psf] 5 . dfgj 
;Eotf;Fu} ljsl;t nf]ssyf nf]s;flxTosf] clt k|frLg ljwf xf] . efiffsf dfWodaf6 cleJoQm 
nf]sl;h{gfnfO{ nf]s;flxTo elgG5 . nf]s;flxTosf] :y"n ljwfcGtu{t nf]ssyf cfVofgfTds 
uB/rgf xf] -n'O6]n, @)&^ M $_ . nf]shLjgdf df}lvs ¿kdf elgFb} ;'lgFb} cfPsf] syf nf]ssyf 
xf] . eGg] / ;'Gg] k|rng cflbd dflg;sf] cflbd k|j[lQsf ¿kdf b]vf kb{5 . nf]ssyfsf] cl:tTj 
;+;f/el/ g} 5 . ;+;f/sf ;a} efiff, hfthflt, If]q / :yfgdf nf]ssyfsf] cl:tTj /x]sf] kfOG5 . 
To;sf/0f nf]ssyf ;'Gg] / ;'gfpg] k|rng dfgj ;Eotfsf] k|fylds sfnb]lv g} k|f/De eO{ 
xfn;Dd klg sfod /x]sf] b]lvG5 . nf]ssyfnfO{ csf]{ zAbdf bGTosyf klg eGg] u/]sf] kfOG5 . 
bGTosyfnfO{ g]kfnL a[xt\ zAbsf]z -@)&%_ df …nf]sn] o'uf}Fb]lv k/Dk/fut ¿kdf ;+/lIft 
ub}{ cfPsf], df}lvs tyf sfNklgs syf, ;'Gg] syfÚ elgPsf] 5 . nf]ssyfx¿df nf]shLjgsf 
;'v–b'Mv, cf:yf, ljZjf;, wd{, /Lltl/jfh cflbsf] k|ToIf k|efj /x]sf] x'G5 . :j}/sNkgfsf] clws 
k|of]un] nf]ssyf oyfy{eGbf 6f9f x'G5g\ . jQmfsf] df}lvs ;fdYo{, ;dosf] cGt/fn / ef}uf]lns 
leGgtfsf sf/0f Pp6} nf]ssyfdf klg s]xL km/skg b]lvg ;S5 . o;df ;fdfGotof /}lvs 
9fFrfsf] pkof]u x'G5 eg] t[tLo k'?if b[li6ljGb'sf] k|of]u x'g] ub{5 . clws dfqfdf clek|fo cyf{t\ 
cgf}7f] 36gf, cgf}7f] kfq, kl/j]z cflbsf] k|of]u x'g' nf]ssyfsf] k|d'v ljz]iftf xf] . clek|fon] 
syfleq syfgsnfO{ ult lbg], cfsl:ds df]8 Nofpg], rl/qnfO{ k|:6\ofpg], /f]rstfsf] clej[l4 
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ug]{ cflb sfo{ u5{ eg] syfaflx/sf nf]sljZjf;, /Lltlylt, tTsfnLg kl/l:ylt, d"NodfGotf 
cflbnfO{ hgfpg] sfo{ ub{5 . clek|foljgf nf]ssyf aGb}g eGg] dfGotf /x]sf] kfOG5 -n'O6]n, 
@)&^ M @(!_ . o:tf syfdf p8\g] v/fp, cb[io agfpg] 6f]kL, cx|fPsf] dfGg] n6\7L h:tf 
;fdu|L tyf kl/j]zx¿ cfPsf x'G5g\ . 

k|:t't cWoogdf af]wljqmd clwsf/Låf/f g]kfnL bGTosyf -@)^$_ df ;ª\slnt …afFbgL{ 
d}ofsf] syfÚ zLif{ssf] nf]ssyfsf] ljwftflŒjs ljZn]if0f ul/Psf] 5 . o; syfsf] cWoog 
ug]{ ;Gbe{df nf]ssyfdf ;dfj]z x'g] syfgs, rl/q, kl/j]z, p2]Zo / efiffz}nLsf cfwf/df 
ljwftŒjut ;Gbe{nfO{ s]nfOPsf] 5 . 

@= cWoogsf] p2]Zo

…g]kfnL bGTosyfÚ syf ;ª\u|xleq ;ª\u|lxt !@ cf]6f syfdWo] …afFbgL{ d}ofFsf] syfÚ gfds 
nf]ssyfnfO{ cWoogsf nflu 5gf]6 ul/Psf] 5 . nf]ssyfsf] ;+/rgfTds 9fFrf cg'¿k …afFbgL{ d}ofFsf] 
syfÚ nf]ssyfsf] ljwftflŒjs cfwf/af6 ljZn]if0f ug'{ g} o; cWoogsf] d'Vo p2]Zo /x]sf] 5 . 

#= ;}4flGts cjwf/0ff

nf]sjftf{lj1fgsf] >Jo–kf7\o e]bcGtu{t kg]{ nf]s;flxTosf] cfVofgo'Qm uBljwfnfO{ 
nf]ssyf elgG5 . nf]s;d'bfodf k|rlnt sfNklgs tyf /f]df~r tŒjx¿n] el/Psf] snfTds 
cfVofgfTds uBljwf g} nf]ssyf xf] . o;nfO{ w]/} ljåfg\x¿åf/f ckl7t ;fd"lxs cleJolQm 
dflgPsf] kfOG5 . nf]ssyf lgdf{0f ug]{ cfjZos pks/0f of 36snfO{ o;sf] tŒj elgG5 . 
o;df cfVofg ;flxTodf x'g] ljleGg tŒjx¿sf] plrt ;+of]hg ul/Psf] x'G5 . o; cWoogdf 
5gf]6 ul/Psf] nf]ssyfnfO{ tnsf] vfsfsf cfwf/df /x]/ ljwftflŒjs cWoog ul/Psf] 5 M

nf]ssyfleq plNnlvt 36sx¿ d"ntM ;dfj]z ePsf x'G5g\ . p2]Zo /fv]/eGbf klg k|:tf]tf / 
>f]tfn] dgf]/~hgsf] ck]Iff u/]/ syfleq plNnlvt ;}4flGts kof{wf/nfO{ cFufn]sf] b]lvG5 . tŒjut 
;f/df x]bf{ 8]n xfOD;n] nf]sjftf{sf af/]df hflttŒjut cWoogsf] cfwf/nfO{ cl3 ;f/]sf 5g\ . 
o;nfO{ g]kfnL hut\sf ljZn]ifs r"8fdl0f aGw'n] 5f]6s/Ldf sygsf] k4lt eg]/ dfg]sf 5g\ . o:t} 
u/]/ nf]sjftf{lj1fgsf ;Gbe{df l/rf8{ afpDofgn] ;Dkfbg l;4fGtnfO{ rrf{ ub}{ nf]s;flxTonfO{ 
;~rf/ zlQm / jfs\snf;Fu hf]8]sf 5g\ . nfp/L xf]ª\sf]n] kof{j/0fLo dxQfnfO{ k|>o lbPsf 
5g\ -e§/fO{, @)&@ M *&–*(_ . plNnlvt ;}4flGts cfwf/df /x]/ o; cWoognfO{ nf]s;flxTo 
cWoogsf ljleGg k4ltdWo] ;flxTozf:qLo k4ltsf cfwf/df ul/Psf] 5 . ;flxTozf:qLo k4ltdf 
nf]s;flxTonfO{ lnlvt ;flxTo h:t} dfg]/ cWoog–ljZn]if0f ul/G5 -n'O6]n, @)&^ M @@_ . o; 
cWoogdf plNnlvt ;}4flGts k[i7fwf/df /x]/ syfleq kg]{ clgjfo{ 36sx¿nfO{ oxfF s]nfOPsf] 
5 . 
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$= cWoog ljlw

k|:t't …afFbgL{ d}ofFsf] syfÚ zLif{ssf] nf]ssyfsf] ljwftflŒjs cWoognfO{ tof/ kfg{sf 
nflu k|fylds ;|f]t ;fdu|Lsf ¿kdf af]wljqmd clwsf/Lsf] syf ;ª\u|x …g]kfnL bGTosyfÚ leq 
/x]sf] lglb{i6 syfnfO{ lnOPsf] 5 . låtLos ;|f]t ;fdu|Lsf ¿kdf o; cWoog;Fu ;DalGwt 
zf]w tyf cGo cg';Gw]o ;fdu|LnfO{ k|of]u ul/Psf] 5 . ctM k':tsfnoLo ;fdu|LnfO{ pkof]u 
u/L u'0ffTds cWoog ljlwåf/f o;nfO{ ;DkGg ul/Psf] 5 . 

%= nf]sjftf{leqsf] Ps ljwf M nf]ssyf

cWoogsf nflu 5gf]6 ul/Psf] ;fdu|L nf]ssyf ePsfn] o;af/]df ;"Id ljZn]if0f cfjZos 
x'G5 . nf]ssyf nf]sjftf{leq kg]{ Pp6f ljwf xf] . …nf]sÚ / …jftf{Ú b'O{ zAbsf] of]u cyf{t\ …nf]ssf] 
jftf{Ú ≠ …nf]sjftf{Ú zAbsf] lgdf{0f ePsf] xf] . of] tTk'?if ;df;o'Qm zAb xf] . nf]s;+:s[lt, 
nf]s;flxTozf:q, nf]sofg, nf]sfofg cflb zAb klg nf]sjftf{s} :yfg;Fu ufFl;P/ cfPsf] kfOG5 
tyflk …nf]sjftf{Ú zAb g} a9L k|of]udf cfPsf] zAb xf] . o;nfO{ d"ntM df}lvs÷>Jo, b[Zo / 
lrGtgd"ns u/L tLg k|sf/df ljefhg ul/Psf] kfOG5 . 

nf]sjftf{ zAb cª\u|]hL …kmNsnf]/Ú zAbsf] g]kfnL ¿kfGt/0f xf] . …kmNsnf]/Ú zAbsf] 
lgdf{0f …FolcÚ / …LoreÚ b'O{ zAbsf] ;+of]uaf6 ePsf] xf] .  …FolkÚ zAb …FolcÚ / …LoreÚ 
zAb …LarÚ af6 ag]sf] xf] . …FolcÚ sf] zflAbs cy{ c;+:s[t, clzlIft, ;fdfGo hg;d'bfo 
xf] eg] …LarÚ sf] zflAbs cy{ …1fgÚ cyf{t\ …l;s]sf] ljifoj:t'Ú eGg] x'G5 . nf]sjftf{n] ljutsf] 
Oltxf;nfO{ snfTds z}nLdf cleJoQm u/]sf] x'G5 . s]jn nf}lss Oltxf;af6 dfq Oltxf;sf 
ax'd"No ;Dkbfx¿sf] p4f/, 5fglag / ;ª\sng ;Dej 5 eGg plrt x'Gg . s'g} hflt ljz]ifsf] 
hftLo Oltxf; l;h{gfdf ;DalGwt hfltsf nf]sjftf{leq n's]l5k]sf ;fdu|Lx¿sf] lgs} 7"nf] 
dxŒj /x]sf] x'G5 eGg] s'/f klg plQs} dggLo 5 -kf}8]n, @)&$ M @(_ . nf]sjftf{n] ;dfhsf] 
oyfy{tfnfO{ klg st} g st} ;dfj]z u/]/ dfq} cfk"mnfO{ c8\ofPsf] x'G5 .

nf]sjftf{leqsf] df}lvs÷>Jo k|sf/cGtu{t nf]s;flxTo / nf]s;ª\uLt kb{5g\ . 
>'ltk/Dk/faf6 k|fKt nf]s1fg jf nf]sefjgfdf cfwfl/t JolQmljz]ifsf] geO{ ckl7tx¿af6 
;fd"lxs 9ª\un] ljleGg ljwfsf dfWodaf6 cleJoQm x'g] df}lvs eflifs ;+/rgfnfO{ nf]s;flxTo 
elgG5 -n'O6]n, @)&^ M !#_ . nf]s±;flxTo ldn]/ nf]s;flxTo zAb ag]sf] 5 . ;+:s[tsf] …nf]s[ 
bz{g]Ú wft'df …w`\Ú -c_ k|Too ag]sf] ag]sf] …nf]sÚ zAbsf] cy{ …x]g'{Ú eGg] eP klg g]kfnL a[xt\ 
zAbsf]z -@)&%_ cg';f/ …nf]sÚ zAbsf] cy{ …a|Xdf08sf] s'g} Ps efu cyjf v08, ;+;f/, 
hut\, b'lgofFÚ eGg] x'G5 . …nf]sÚ zAbnfO{ ;fdfGo cy{df …Pp6f a'emfO / ;+:sf/df /dfpg] 
;fdfGo hgtfÚ eg]/ af]w ug{ ;lsG5 eg] …;lxtÚ zAbdf …oÚ k|Too hf]l8P/ …;flxToÚ zAbsf] 
lgdf{0f ePsf] x'G5 .  …nf]sÚ / …;flxToÚ zAbsf] d]naf6 tTk'?if ;df;åf/f lgld{t …nf]s;flxToÚ 
zAbsf] cy{ …nf]slxtsf/L efjgfn] o'Qm nflnTodo jf efjk"0f{ cleJolQmÚ xf] eGg] x'G5 . k"jL{o 
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bz{gcGtu{t j]bdf n]lvPsf] 1fgnfO{ j}lbs / ;f]eGbf km/s nf]shLjgdf cfwfl/t 1fgnfO{ 
nf}lss efjsf] lrGtgdf /fv]/ x]/]sf] b]lvG5 . oxL cfwf/df nf]s;flxTo nf}lss ju{leq 
;dfhk/s 9fFrfdf ;dofg's"lnt ePsf] b]lvG5 . ;+:s[t efiffdf ;fdfGotM j]bdf h'g s'/f lyPg 
jf 5}g To;nfO{ nf}lss egL a'lemg] u/]sf] kfOG5 -kf}8]n, @)&$ M !&_ . o;/L nf]s;flxToleq 
kg]{ nf]ssyfsf] ;DaGw lxhf]sf] ;Eo / lzlIft dflg;;Fu} uP/ ufFl;g k'U5 . en} cfh cfP/ 
clzlIft ju{df ljsl;t eP klg nf]s;flxTo st} g st} lzlIft ju{s} k[i7e"ldaf6 l;lh{t 
x'Fb} cfPsf] cg'dfg ug{ ;lsG5 . ;+/rgfut cfwf/af6 x]bf{ nf]ssyfdf klg …nf]sÚ / …syfÚ 
zAbsf] ;lDd>0f 5 . …nf]sÚ zAb / …sy\Ú wft'df …cfªÚ / …6fk\Ú k|Too hf]l8P/ ag]sf] …syfÚ 
zAbaf6 …nf]ssyfÚ zAbsf] lgdf{0f ePsf] 5 .  

Pp6f k':tfaf6 csf]{ k':tfdf df}lvs tyf >'ltk/Dk/fdf ;~rl/t tyf x:tfGtl/t x'g] 
nf]ssyfdf s]xL ;Gbe{k/s kl/jlt{t cj:yfx¿ b]vf k/]sf x'G5g\ . nf]ssyf eGg / ;'Gg pd]/ xbn] 
c;/ kf/]sf] b]lvFb}g . o;y{ nf]slk|otf klg o;} cg'¿k sfod /x]sf] b]lvG5 . xfn cfP/ ;DkGg 
/ ;xl/ofeGbf u|fdL0f ;dfh / ;fdfGo kl/j]zsf dflg;åf/f o;nfO{ ?rfOPsf] / hf]ufOPsf] x'G5 
eGg ;lsG5 . o;nfO{ eGg / ;'Gg s'g} cf}krfl/s ;dosf] cfjZostf kb}{g lsgeg] o;sf] d'Vo 
p2]Zo dgf]/~hg k|bfg ug'{ xf] . oBlk sltko nf]ssyfx¿ gLlt pkb]z tyf ;Gb]zk/s b]lvG5g\ 
t/ ltgsf dfWodaf6 klg dgf]/~hg g} k|bfg ug]{ p2]Zo /flvPsf] x'G5 . logdf tTsfnLg ;dfhsf] 
;f]r, Jojxf/, cfr/0f, hLjgz}nLnfO{ ;fdlos ¿kdf k|s6 ul/Psf] klg x'G5 . cWoogsf nflu 
5gf]6 ul/Psf] syfdf /fhfsf] syf, afFbgL{n] >fk kfPsf], 36gfqmd;Fu} >fkd'Qm ePsf] ;Gbe{n] 
oL kIfnfO{ ;d]6\5g\ . nf]ssyfdf ;dfhn] lglif4 7x/fPsf cg}lts, g}lts cyjf :jLs[t≤ peo 
k|sf/sf cfr/0fx¿ k|sl6t ePsf x'G5g\ . To:tf cfr/0fut cleJolQmsf dfWodaf6 cg's/0fLo 
jf ;sf/fTds cfr/0fk|lt s'zntfk"j{s :jLs[lt cyjf cfu|x–cg'u|x k|sl6t ePsf x'G5g\ -kf}8]n, 
@)&$ M #%_ . o;df k|o'Qm efiffdf ;/ntf, ;xhtf, cf~rlns efiffsf] k|of]u ePsf] kfOG5 . 
sltko ;Gbe{df kB klg ldl>t u/fOg] x'Fbf o;df ld7f; ylkG5 g} tyflk of] uB ljwf xf] . o;sf] 
csf]{ kIf pTs;'stfsf] ;+/rgfut k[ys\ kIf klg xf] . nf]ssyfut a'gf]6df cflbb]lv cGTo;Dd 
pT;'stf el/Psf] b]lvG5 . sf}t'xntfn] o; ljwfnfO{ hLjGttf k|bfg u/]sf] x'G5 . 

^= …afFbgL{ d}ofFsf] syfÚ / tflŒjs ;+of]hg

afFbgL{ d}ofFsf] syfn] cflb, dWo / cGTosf] ;+of]hgnfO{ ;d]6]sf] 5 . /fhf k|tfkL x'g' / 
ltgsf ;ft efO 5f]/f x'g'larsf] ;DaGw / ljjfxsf] k|;ª\un] syfdf k7gLo b[Zo ;Gbe{nfO{ 
k|f/Deaf6} af]w u/fPsf] 5 . syfdf JoQm ePsf 36gfnfO{ /}lvs 9fFrfdf k|:t't ul/Psf] 5 . 
sfG5f] /fhs'df/sL afFbgL{ >LdtL ?vsf] 6f]8\sf]af6 lg:sg' / kl5 Pp6f lr7L ;f]xL 6f]8\sf]df 
/fVbf 36]sf 36gflarsf] tf/tDo, vf];|f] aNbf afFbgL{af6 kl/jlt{t p;sf] ¿k nufotsf  
k|;ª\uut ;fdLKotfnfO{ syfdf Pskl5 csf]{ 36gfqmddf ldnfOPsf] b]lvG5 . 
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^=!	 syfgs

-s_	;}4flGts kIf

	 syfgs nf]ssyfsf] dxŒjk"0f{ tŒj xf] . syfgs eg]sf] 36gfx¿sf] 
>[ª\vlnt Joj:yf xf] . syfgsn] syfsf cGo tŒjx¿nfO{ 8f]¥ofPsf] 
x'G5 . syfsf/sf] wf/0ff / d"n dd{sf] cleJolQmsf ¿kdf cfpg] 
syfgsn] syfsf cGo tŒjx¿nfO{ ljz]if cfsif{0f k|bfg u/]sf] x'G5  
-e08f/L / cGo, @)^* M &_ . nf]ssyfsf] syfgs ;/n efiffaf6 k|f/De eO{ 
larlardf ljleGg df]8 / pkdf]8x¿df ljsl;t x'Fb} cufl8 a9\5 / cGTodf ;+of]u 
jf ljof]u eP/ 6'ª\luG5 . syfsf kfqn] hLjg ;ª\3if{sf] df]8 lnP/ Pp6f lglZrt 
kl/0ffd b]vfpg yfn]kl5 syf lglZrt ulttk{m pGd'v x'G5 -lu/L, @)&% M %@_ . 
syfgssf] 6'ª\UofpgLdf ldng, ;+of]u / ;'vfGttfsf] ar{:j clws /x] tfklg s]xL 
syfgs lj5f]8, ljof]u / b'MvfGtdf 6'ª\luPsf] klg kfOG5 -zdf{ / n'O6]n, @)^( 
M #&%_ . nf]ssyfdf kf}/fl0fs, sfNklgs, :j}/sfNklgs, cltk|fs[lts, ;fdflhs 
tyf ls+jbGtLd"ns cflb h'g;'s} ;|f]taf6 klg syfj:t'nfO{ lnOPsf] x'G5 .

	 jf:tjdf nf]ssyfsf] d'Vo tŒj g} syfgs xf] . o;sf] k|f/De / cGTosf] k|s[lt 
klg ljz]if lsl;dsf] x'G5 . nf]ssyfsf] k|f/De d"ntM …Psfb]zdf=======Ú, …k/fk"j{ 
sfndf======Ú, …s'g} ;dodf====Ú, …plxn] plxn]=======Ú cflb zAb tyf kbfjnLåf/f 
ePsf] x'G5 . dWoefudf z}nLut k|efj, cf~rlnstf cflbn] k|>o kfPsf] x'G5 eg] 
syfsf] cGTodf …;'Gg]nfO{ ;'gsf] dfnf, eGg]nfO{ k"mnsf] dfnf====Ú h:tf plQmnfO{ 
;dfj]z ul/Psf] x'G5 . nf]ssyfsf] syfgs 5f]6f], 5l/tf], k|efjsf/L x'g'sf ;fy} 
/f]rs / dfld{s ;xhtfdf plgPsf] x'G5 . sltko nf]ssyfx¿ xfn k|of]udf 
cfpg] n3'syf hlQs} 5f]6f klg x'G5g\ . 

-v_	ljZn]if0f

	 syfj:t'sf cfwf/df x]bf{ o; syfdf nf]ssyfsf/ af]wljqmd clwsf/Ln] nf]ssyfs} 
z}nL cg'¿k …Psfb]zdf Ps k|tfkL /fhf lyP=====Ú eg]/ k|f/De u/]sf 5g\ . w]/}h;f] 
nf]ssyfdf /fhf/fgLsf] syf ufFl;Psf] b]lvG5 . o;df ;Gtfg]Zj/ dxfb]jsf eQm 
ag]sf Pshgf /fhfsf ;ft efO 5f]/f ePsf] s'/faf6 syfsf] p7fg ePsf] 5 . 
;ft} efO wg'lj{Bfdf Ps;]–Ps lgk'0f lyP . /fhfn] ;ft} efO 5f]/fx¿nfO{ Ps–Ps 
jf0f xftdf ydfOlbP . of] jf0f h;h;sf] 3/df uP/ nfU5, ToxL–ToxL 3/sL 
sGof;Fu ltdLx¿sf] ljjfx u/fOlbpFnf eGg] ;t{ /fv] M 

	 …nf} afa' xf] Û ltdLx¿n] Ps–Ps af0f 5f8, hh;sf] 3/df uP/ nfU5, p;}nfO{ 
p;}p;} 3/sL sGof laxf ul/lbpFnf -k[= ()_ .’
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	 o;kl5 sfG5f] 5f]/f]sf] jf0f Pp6f ?vdf uP/ nfUg', ToxfFaf6 Pp6L afFbgL{ 
lg:sg', sfG5f] 5f]/f]sf] ljjfx afFbgL{;Fu x'g' o; syfsf] cflb efu xf] .

	 ljjfxkZrft\ Ps–Pscf]6f dxn agfO{ /flvlbg', ;a} 5f]/f–a'xf/Ln] /fhf–/fgLnfO{ 
kfn};Fu ef]h v'jfpg] Joj:yf ug'{, sfG5f]nfO{ lrGtf kg'{, cfˆgf] >Ldfg\sf] lrGtfnfO{ 
b]v]/ afFbgL{n] Pp6f lr7L cfk"m lg:s]sf] ¿vsf] 6f]8\sf]df v;fNg eGg', lr7L 
v;fn]kl5 pgnfO{ s;}n] ws]n]/ kf]v/Ldf k'¥ofOlbg', k]ml/ s;}n] aflx/ kfvfdf 
lgsflnlbg', 3/ kms{Fbf >LdtL / dxn g} ;'Gb/ clg km/s b]lvg', afFbgL{ >LdtL 
k/d ;'Gb/L x'g', >LdtL o;cl3 >fk k/]/ afFbgL{ ePsf] yfxf kfpg', of] eJotfk|lt 
bfh'x¿nfO{ 8fxf x'g', 5 g} hgf bfh'x¿n] sfG5f] /fhs'df/nfO{ >LdtLsf] afFb/sf] 
vf];|f] -k|ltdf jf af]qmf]_ st} /fv]sf] eP To;nfO{ 89fpg eGg', p;n] afFb/sf] 
vf];|f]nfO{ 89fpg', Tof] vf];|f] hlt 8\9\5 plt g} >LdtL hNb} P]of / cfTy' eGb} 3/af6 
lg:sg', pm >LdtLsf kl5–kl5 hfFbf af6fdf kmls/, ;fw', ;Gof;L / dxfTdf;Fu 
qmdzM 6f]k, v/fp, hfb'jfnf n6\7L / dnxd kfPsf] k|;ª\u syfdf cleJoQm 5 . 
;fydf 6f]kn] To;nfO{ nufPkl5 c¿sf nflu cb[Zo agfOlbg], v/fpn] p8fP/ 
OR5fcg';f/sf] :yfgdf k'¥ofpg], n6\7Ln] cx|fPsf] sfdnfO{ kmQ] ul/lbg] / dnxdn] 
>LdtLsf] kf]n]sf] 3fpnfO{ lgsf] t'Nofpg] ljz]iftfnfO{ syfdf atfOPsf] 5 . cfˆgL 
>LdtL d}ofF k'is/åLk /fhfsL 5f]/L ePsf] s'/f dxfTdfaf6 yfxf kfPkl5 /fhs'df/ 
Tot}lt/ hfg] lg0f{odf k'u]sf] k|;ª\u 5 . o;sf ;fy} af6fdf e]l6Psf ;a}n] p;sL 
>LdtL k|fKt ug]{ / kms{Fbf cfk"mnfO{ e]§fpg tyf cfzLjf{b lng eGg', tL ;fwgsf] 
;xof]udf >LdtL ePsf] ;x/df k'Ug';Ddsf] syfgs o; nf]ssyfsf] dWo efu xf] . 

	 /fhs'df/ of]uLsf] e]if wf/0f u/L v/fgL 3;]/ a:g', cb[Zo zlQm¿kL 6f]k nfP/ 
3/–3/ rxfg'{, p;sf] bz{g ug{ cfpg]x¿nfO{ 3/sf] ;a} j[QfGt atfOlbg yfNg', 
Pjd\ qmddf of] va/ ToxfFsf /fhfsf b/af/;Dd k'Ug', /fhfnfO{ cfˆgL 5f]/Lsf] 
89]sf] z/L/ / ;d:ofnfO{ tL of]uLn] k"/f unf{g\ eGg] nfUg', /fhfsf dGqLn] pgnfO{ 
l/emfP/ b/af/df Nofpg g;Sg', o;kl5 /fhfn] g} cfP/ ljleGg t/xn] ljGtL 
u/]kl5 of]uL¿kL /fhs'df/ b/af/ hfg', d}ofFsf] Tof] cj:yf b]v]/ lrGtfu|:t x'g', 
d}ofFsf 3fpnfO{ wf]O{kvfnL dnxd nufOlbg', d}ofFsf] z/L/df crDdsf] kl/jt{g 
/ ;'wf/ x'g', of]uL¿kL /fhs'df/sf] ;a}n] k|z+;f ug'{, cfwf /ftdf of]uL¿kL 
/fhs'df/ cb[Zo x'g] 6f]k nfP/ d}ofFsf] sf]7fdf k'Ug', d}ofFn] cfˆg} kltb]j ePsf] 
yfxf kfPkl5 v'zLsf] ;Ldf g/xg', d}ofF 7Ls ePkl5 /fhfn] cfk"m;Fu ePsf] h] 
dfu] klg lbg] afrf ug'{, of]uL¿kL /fhs'df/n] ltg} pkrf/ u/]sL 5f]/L dfUg', 
/fhf qmf]lwt eP/ ck/fw nfu] klg 5f]/L glbg] / b/af/af6 aflx/ lgsfNg] cfb]z 
lbg', p;n] ;Gof;Ln] lbPsf] n6\7LnfO{ d}ofFafx]s ;a}sf] 9f8df lxsf{pg] cfb]z 
lbg', ;a} qfxL–qfxL x'g', /fhf 5f]/L lbg d~h'/ x'g', of]uL¿kL /fhs'df/n] cfˆgf] 
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/fhs'df/ ePsf] :j¿k b]vfpg', /fhf / cGo ToxfFsf dflg;x¿ v'zL x'g', 5f]/L–
HjfO{FnfO{ labf ug'{, /fhs'df/n] af6fdf kmls/, ;fw', ;Gof;L / dxfTdf;Fu e]6\b} 
cfzLjf{b lnPsf 36gf jl0f{t 5g\ . o;sf ;fy} pgLx¿sf] ;fdfgnfO{ lkmtf{ lbP/ 
cfgGbn] /xg';Ddsf] 36gfsf] tf/tDodf of] nf]ssyfsf] cGTo ePsf] 5 . 

	 nf]ssyfnfO{ snfTds ;+of]hg u/]/ pT;'stfk|b t'NofOPsf] 5 . cfˆgL >LdtLsf 
nflu k'?iffy{ b]vfpg'kg]{ Pp6f ;+:sf/ Psflt/ o;df k|s6 ePsf] 5 eg] csf{lt/ 
efOefOlardf cfk;L O{iof{af]w x'g] s'l6n ;f]rnfO{ :ki6 b]vfOPsf] 5 M

	 …sfG5fsL afFbgL{ :jf:gL lyO{, clxn] o:tL k/d ;'Gb/L s;f] u/L eO{ < k]ml/ efOn] 
To:tf] P]Zjo{ sxfFaf6 kfof] / o:tf] tj/;Fu ;asf] ;Tsf/ ug{ kfof] -k[= (@_ <Ú

	 syfdf efOefOn] klg sdhf]/sf] k|ultdf /dfpg'sf] ;f6f] b'u{lt g} eO/xf];\ eGg] 
rfxgf /fv]sf] b]vfOPsf] 5 . ;ft efOdWo] 5 hgfn] sfG5f]nfO{ s'enf] lrtfO{ 
g/fd|f] a'l4 xfn]/ e|ddf kfl/lbg'n] klg lxhf]sf] ;dfhdf ;sf/fTds s'/fdf eGbf 
gsf/fTds s'/fdf a9L Pstf x'g] k4lt /x]5 eGg] s'/f af]w x'G5 . o; nf]syfdf 
pT;'stf, hfb'u/L 36gf, dgf]/~hs ljifon] cGttM ;dfhdf s'enf] lrtfpg] 
bfh'sf] xf/ ePsf] b]vfP/ k"jL{o ;'vfGt ;flxTos} k|efjnfO{ b]vfOPsf] 5 . 

^=@	 rl/q

-s_	;}4flGts kIf

	 syfdf syfgscg';f/ e"ldsf lgjf{x ug]{ JolQm jf kfqnfO{ rl/q elgG5 . 
rl/qn] syfgsnfO{ cufl8 a9fPsf] x'G5 . syfgssf pks/0fsf ¿kdf /x]sf 
åGå, lqmofJofkf/, s't"xntf cflbnfO{ rnfodfg t'Nofpg] k|d'v cª\u g} kfq xf] 
-e08f/L / cGo, @)^* M *_ . nf]ssyfdf dfgjLo / dfgj]t/ b'j} k|s[ltsf kfqnfO{ 
pkof]u ul/Psf] x'G5 . b]jLb]jtf, /fIf;, e"tk|]t, af]S;L, jg:klt cflb rl/qnfO{ 
nf]ssyfdf k|of]u ul/Psf] kfOG5 . logsf lqmofsnfksf cfwf/df dfgj]t/ 
j:t' tyf rLhnfO{ klg dfgjLs/0f u/L e"ldsf lgjf{x u/fOPsf] x'G5 . syfsf] 
rl/qdf ;hLjtf, :jfefljstf, dgf]j}1flgs ljZn]if0fdf cfGtl/s åGåsf] :yfkgf 
x'g' /fd|f] dflgG5 -lu/L, @)&% M %@_ . e"ldsfsf cfwf/df, dfgj–dfgj]t/sf 
cfwf/df, ;fdflhs dof{bfsf cfwf/df, k|lts"n–cg's"n :jefjsf cfwf/df, JolQm 
jf ju{ut cfwf/df, ultzLn / ultxLg k|s[ltsf cfwf/df nf]ssyfsf kfqnfO{ 
ljleGg tj/n] juL{s[t ug{ ;lsG5 . o;y{ syfdf d'VotM p;sf] sfo{snfk, 
p;sf s'/fsfgL, ;dfVoftfsf] l6Kk0fL cflbsf dfWodaf6 rl/qnfO{ b]vfpg] jf 
k|:t't ug]{ sfo{ ul/G5 -zdf{ / n'O6]n, @)^# M #&^_ . nf]ssyfdf k|of]u ePsf 
sltko kfqx¿ lbJozlQm, cb\e"t zlQm / c4{b}ljs zlQmjfnf b]lvG5g\ . o:tf 
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zlQm k|fKt ug]{ kfq g} ljz]iftM nf]ssyfdf gfos, gflosf jf vngfossf ¿kdf 
k|:t't x'G5g\ . logLx¿sf sfo{snfkn] syfdf c;fwf/0f tyf /f]df~rs agfO{ ult 
lbg] sfd ub{5 . k"jL{o bz{g / ;+:s[ltsf] k|efjsf sf/0f o;af6 k|efljt ;dfhdf 
k|o'Qm nf]ssyfdf d"ntM cfbz{jfbL rl/qn] g} ljho xfl;n u/]sf] b]vfOG5 . 

-v_	ljZn]if0f 

c=	 /fhs'df/

	 …afFbgL{ d}ofFsf] syfÚ nf]ssyfdf k|d'v k'?if kfqsf ¿kdf /fhfsf] sfG5f] 
/fhs'df/ -¿kwf/0f u/]sf] of]uL_ xf] . p;df gfosleq x'g'kg]{ c;n u'0fx¿ 
5g\ . /fhs'df/ cg's"n jf cfbz{, JolQmut, d~rLo, a4, l:y/ kfq xf] . pm 
cfk"m pk/sf] cf1fnfO{ kfng ug]{ cfbz{ kfq xf] . p;n] bfh'x¿sf] sk6k"0f{ 
jrgnfO{ cfbz{jfbL eP/ kfngf u/]sf] 5 M 

	 …ltd|L b'nxLn] Tof] afFbgL{sf] vf];|f] st} n'sfP/ /fv]sL xf]lng\ . Tof] vf];|f] 
eP;Dd ltgn] afFbgL{ x'g 5f]8\g] 5}gg\ t/ ltdLn] dfemrf]sdf nu]/ Tof] vf];|f] 
hnfOlbof} eg] pgL ;bf k/d;'Gb/L o'jtL g} /xg]l5g\ -k[=(@_ .’

	 /fhs'df/ kTgLnfO{ dfof ug]{ / cfˆgf] uNtLnfO{ :jLsf/ u/L sdhf]/Ldf 
e'mSg hfGg] JolQm xf] . p;n] cfˆgL >LdtL d}ofF;Fu cGtdf k'is/åLksf 
b/af/df x'Fb} dfkmL dfu]sf] 5 M …d}ofF Û la/fPF, bfh'x¿sf] axsfj6df nfu]/ 
d}n] ltd|f] b'b{zf kf/]F, dnfO{ Ifdf u/ -k[= ($_ .’ pm cfˆgL >LdtLnfO{ rf]vf] 
dfof ug]{ / ;fx;L JolQm klg xf] . >LdtLsf] pkrf/df xtf/f] ug'{kg]{ s'/fdf 
eg] /fhs'df/sf] sdhf]/L b]lvG5 . cfkt\ k/]sf avtdf p;n] of]uLs} ¿kdf 
/lx/xg'n] p;df ;Ddfgsf] bDe /x]sf] s'/f af]w ePsf] 5 . …/fhsd{rf/Lx¿n] 
of]uLsxfF uP/ /fhfsf] x's'd ;'gfP t/ of]uLn] 6]/k'R5/} nfPgg\, ;a xf/ 
vfP/ kms]{ -k[=(#_ .Ú oBlk, /fhfsf] cfu|xkZrft\ /fhs'df/ dxndf k'u]/ 
cfˆgL >LdtLsf] cj:yfk|lt lrlGtt gePsf] eg] xf]Og– …b/af/df k'uL d}ofFsf] 
vf]kLdf uP/ pgsf] b'b{zf b]Vtf of]uLsf] dg /xg ;s]g . cfˆgf] dgnfO{ 
v"a afFw]/ of]uLn] d}ofFsf] 3fpx¿ wf]O{, kvfnL pgLx¿df -3fpdf_ dnxd 
nufOlbP -k[=($_ .Ú /fhs'df/n] ¿k abn]/ eP klg cfˆgL >LdtLsf] pkrf/ 
ug]{ nIonfO{ k"/f ug'{ cfk;L k|]dsf] pbfx/0f xf] . 

	 gbLgfnf, b]zb]zfGt/ kf/ u/L, 3/ kQf nufO{ pkrf/ u/]kZrft\ ;Grf] 
agfP/ kTgLnfO{ ;Rrf k|]d u/]sf] :ki6 b]lvG5 . pm cfˆgf] bfloTjaf6 r's]sf] 
b]lvFb}g . p;n] cfˆgf] a'jfsf] cf1fd'tflas g} sd{ ;De]m/ afFbgL{;Fu ljjfx 
ug'{, bfh'x¿sf] e'm6f] k|k~rnfO{ klg cf1f ;De]m/ kfngf ug'{ / >LdtLnfO{ 
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klg rf]/]/ jf gegL Nofpg'sf] ;f6f] ljlwd'tflas k'is/åLk /fhfsf b/af/af6 
;;Ddfg lnP/ cfpg'n] of] s'/f k'li6 x'G5 . 

cf=	d}ofF

	 …afFbgL{ d}ofFsf] syfÚ nf]ssyfsL csL{ k|d'v gf/L kfq d}ofFnfO{ >fk k/]sf] 
lyof] . d}ofF hfb'tŒjåf/f lgld{t kfq xf] . pm dfgj]t/ kfq afbgL{af6 ;'Gb/ 
o'jtL eP/ dfgjdf kl/0ft ePsL 5] . nf]ssyfdf kfOg] hfb'u/L / lh1f;fnfO{ 
o; syfsL k|d'v gf/L kfq d}ofFsf] e"ldsfn] k'li6 u/]sf] 5 . d}ofF sfG5f 
/fhs'df/sL >LdtL tyf cfbz{ kfq xf] . afFbgL{ cj:yfb]lv dfgj ¿k;Dddf 
g} d}ofF o; syfsL k|d'v gf/L kfq, cfbz{, cg's"n, l:y/ ;f]r, d~rLo, a4 
kfq xf] . dfgj kfqaf6 dfgj]t/ kfqdf kl/0ft ePsL tyf hfb'u/L k|efjdf 
k/]sL kfq ePsfn] d}ofF nf]ssyfsf] ljz]iftfleq kg]{ k|d'v kfq xf] . p;df 
klg /fhs'df/ h:t} ;xgzLntf / cfbz{tfsf] efj b]lvG5 . cfˆgf >Ldfg\n] 
h]7fh'x¿sf] if8\oGqdf k/L cfk"maf6 uNtL ePsf] / d}ofFn] b'Mv kfpg' k/]sf] 
efjnfO{ JoQm ubf{ lbPsf] k|ltlqmofaf6 klg of] s'/f 5n{ª\u x'G5 M

	 …To;df xh'/sf] s]xL bf]if 5}g . hf] x'g' lyof] ;f] eOuof], cab]lv dnfO{ afFbgL{ 
eP/ /xg k/]g -k[= (%_ .’

	 syfsf] k|f/Deb]lv cGTo;Dd d}ofFsf] e"ldsf /x]sf] 5 . o;y{ pm o; syfsL 
d'Vo kfq xf] . p;s} gfdaf6 of] syfnfO{ zLif{sLs[t ul/Psfn] klg o; 
syfdf d}ofFsf] pkl:ylt dxŒjk"0f{ /x]sf] 5 . 

	 of] nf]ssyfdf /fhs'df/sf 5 hgf bfh'x¿ vnkfqsf ¿kdf cfPsf 5g\ . 
o;sf cltl/Qm o; syfdf sfG5f /fhs'df/afx]ssf 5 hgf bfh' / efph"x¿, 
/fhf, k'is/åLk /fhf, kmsL/, ;fw', ;Gof;L, dxfTdf nufot /fhs'df/ / 
d}ofFsf /fHosf dGqL tyf sd{rf/Lx¿sf] ;xeflutf /x]sf] 5 tyflk s]Gb|Lo 
e"ldsfdf eg] /fhs'df/ / d}ofF g} pkl:yt 5g\ . 

^=#	 kl/j]z

-s_	;}4flGts kIf

	 nf]ssyfdf kfqx¿n] e"ldsf lgjf{x u/]sf] ;do, b]zsfn jf jftfj/0f tyf cj:yfsf] 
cfFsngLo If]qnfO{ kl/j]z eGg'kg]{ x'G5 . nf]ssyfleq sfNklgs 36gf x'g] x'Fbf 
syfsf] kl/j]z klg kf/nf}lss k|s[ltsf] x'G5 . :yfg / ;dosf ;fy} :yfg ljz]ifsf] 
jf ;do ljz]ifsf] /Lltlylt, cfr/0f, Jojxf/, /xg;xg, ljZjf;, dfGotf, k|fs[lts 
k[i7e"ld, ef}uf]lns cjl:ylt, hLjg / ;f]rfO cflb klg kl/j]zleq} cfpFb5g\ -zdf{ 
/ n'O6]n, @)^# M #&^_ . nf]ssyfsf] kl/j]z nf}lss / cnf}lss b'j} x'g ;S5 . 
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syfsf] k|s[lt / ?lr If]qsf cfwf/df ;fdflhs nf]ssyfdf k|foM nf}lss tyf wfld{s, 
kf}/fl0fs / clt/l~ht syfx¿df k|foM cnf}lss kl/j]zsf] lrq0f ul/Psf] x'G5 . 
nf]ssyfsf kfqx¿n] kTofpg} g;lsg] cb\e't sfo{ ug]{ / nf]snfO{ 5Ss kfg]{ ub{5g\ . 
of] nf]ssyfsf] cfˆg} ljlzi6 kIf xf] -k/fh'nL / lu/L, @)^* M !*$_ . nf]ssyfdf k|foM 
:yfgLo kl/j]z / cf~rlnstf emlNsG5 . o;df syfgs / kfqnfO{ ljlrq tj/df 
hf]8L syfsf] ;ª\u7gdf rfdTsfl/stf ylkPsf] x'G5 . o;y{ nf]ssyfsf] kl/j]zn] 
tTsfnLg nf]shLjgsf] j:t'l:ylt / njfOvjfO tyf ;+:sf/nfO{ lrgfPsf] x'G5 .

-v_	ljZn]if0f

	 k|:t't syf d"ntM nf}lss kl/j]zdf g} ;+/lrt eP klg ToxfFsf 36gfdf hfb'u/L 
kl/j]z 5 . k|f/Dedf /fhs'df/sf] /fHolt/ / vf];|f] hnfPsfn] d}ofFsf] z/L/ aNg 
yfn]kl5sf] kl/j]z k'is/åLk /fHolt/sf] syfdf cfwfl/t 5 . 36gfsf cfwf/df 
x]bf{ sfG5f /fhs'df/lt/sf] Pp6f 36gf / d}ofFsf] dfOtL b/af/ k':s/åLksf] csf]{ 
36gf u/L syfdf b'O{ v08sf] kl/j]z 5 . syfdf lxGb" bz{gut ljZjf;sf] kl/j]z 
5 . o; bz{gsf] k|efj / ljZjf;df c8]sf] ¿9nfO{ syfn] k|f/Deaf6} l6k]sf] 5 . 
;Gtfg]Zj/ dxfb]jsf] eQmn] ;Gtfg k|fKt ug]{ ljZjf; ul/Psf] 5 M …;Gtfg]Zj/ 
dxfb]jsf k/deQm x'gfn] pgnfO{ ;Gtfgsf] s]xL sdL lyPg . /fhs'df/x¿ dfq 
;ftj6f lyP -k[=()_ .Ú o; syfdf 36gfsf lx;fadf /fh;L rfnrng, ljjfx h:tf] 
s'/fnfO{ v]nfFrL dflgPsf] t/ cfbz{tf / sd{nfO{ :jLsf/ ul/Psf] kl/j]znfO{ lgofNg 
;lsG5 . /fhfn] cfˆgf] ;a}eGbf Kof/f] sfG5f] 5f]/fnfO{ afFbgL{;Fu s;/L lax] ul/lbg] 
eGg] lrGtf eO/xFbf /fhs'df/n] …d]/f] sd{df o:t} n]v]sf] /x]5, d o;}l;t laxf u5'{ 
-k[= ()_’ eGg'n] klg sd{df ljZjf; ug]{ ;fdflhs kl/j]z lrlqt 5 .  

	 syfsf] k|s[lt / ?lrsf cfwf/df x]bf{ o; syfdf clt/l~ht 36gfx¿ cfPsf 
b]lvG5g\ . kmls/, ;fw', ;Gof;L / dxfTdfåf/f /fhs'df/nfO{ lbOPsf ;du|Lx¿ 
;fdfGo nf}lss hLjgeGbf k[ys\ ¿kdf syfdf JoQm eP/ cfPsf 5g\ M

kq rLh÷ 
j:t'

k|s[lt -ltn:dL ljz]iftf_ /fhs'df/åf/f k|of]u

kmls/ 6f]k 
-6f]kL_

h;nfO{ nufPkl5 cfk"mn] 
b]Vg] t/ c¿n] cfk"mnfO{ 
gb]Vg] -kf/nf}lss 36gf_

3/–3/df uP/ ljj/0f lng ;xh 
x'g' / of]uLsf] e]if wf/0f u/]/ ;a} 
atfpFb} l5§} nf]slk|otf sdfpg'

;fw' v/fp rfx]sf] 7fpFdf p8fP/ 
n}hfg] -kf/nf}lss 36gf_

6f]k nufP/ gb]lvg] eO{ 3/3/df 
hfg' tyf d}ofFsf] sf]7fdf hfg 
;xof]u k'Ug'
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;Gof;L n6\7L h] s'/f cx|fP klg 
sfd kmQ] u/]/ cfpg] 
-kf/nf}lss 36gf_

cfk"mn] pkrf/ u/]/ lgsf] 
t'NofPsL 5f]/L -d}ofF_ nfO{ dfUbf 
/fhfåf/f ckdfg u/L unxTofpg 
eg]kl5 pkof]u ug'{

dxfTdf dnxd b'O{ dfqfdf cf/fd x'g] 
rLh -nf}lss 36gf_ 

d}ofFsf] 3fpnfO{ lgsf] t'Nofpg'

	 rfdTsfl/s ;Gbe{sf] k|:t'lt nf]ssyfsf] cfˆg} ljz]iftf klg xf] . d"ntM /fhf, dGqL, 
ef]h, u/uxgf / z[ª\uf/ h:tf kfq / 36gf syfleq cfPsfn] of] syfsf] kl/j]z 
vfgbfgL k/Dk/fdf cfwfl/t /x]sf] b]lvG5 . ;dfhleq cfk;df g} 8fxf ug]{ tyf o; 
s'/fdf 5–5 hgf bfh'efO g} Ps ePsf] 36gfnfO{ x]bf{ gsf/fTds ;f]r af]Sg]sf] Pstf 
x'g] kl/j]znfO{ lgofNg ;lsG5 . tyflk, dof{bf / cfbz{nfO{ kfngf ug]{ /fhs'df/ 
-/fhfsf sfG5f 5f]/f_ / d}ofFsf] ;f]rsf] ljho ePsf] b]vfpg'n] …;Tod]j hot]Ú nfO{ af]w 
u/fpF5 . 

	 o; syfdf e]if wf/0f ug]{, hfb'u/Lsf s'/f, ¿k ablng], cfzLjf{b k|fKt ug]{ 
nufotsf 36gfn] klg nf]ssyfTds k[i7fwf/nfO{ lz/f]wfo{ ul/Psf] 5 . k|]dfsif{0fdf 
hl6n x'g] / axfb'/L b]vfpg'kg]{ z}nL o; syfleq kfOG5 . of]uL¿kL /fhs'df/ 
/fhf lng cfPkl5 dfq b/af/ hfg' / /fhs'df/n] 5f]/L lbPkl5 dfq lnP/ cfpg'n] 
bDe / :jfledfgsf] k|s[ltnfO{ af]w u/fOPsf] 5 M 

	 …dxf/fh Û d xh'/sL 5f]/Lsf] nfos gePsf] xf]Og . oyfy{df d /fhs'df/ x'F, p;df 
klg xh'/sL 5f]/L klxn] g} d]/L e};s]sL l5g\ -k[= (%_ .’

	 c;n / kljq k|]dsf] cfbz{ kl/j]znfO{ o; syfdf lrq0f ul/Psf] 5 . pQm 
;dodf cfbz{ k|]dsf nflu Tofu / ;Totfdf ljZjf; /x]sf] lyof] eGg ;lsG5 . 
tTsfnLg kl/j]z tyf cfhsf] u|fdL0f g]kfnL df}lnstfsf] ememNsf] syfleq 5 . 
o;y{ k|:t't afFbgL{ d}ofFsf] syfdf u|fdL0f g]kfnL ;dfhsf] ;f]r / jf:tljstfnfO{ 
k|:t't ul/Psf] k'li6 x'G5 .

^=$	 p2]Zo	

-s_	;}4flGts kIf

	 nf]s;flxTon] ljz]if u/]/ dgf]/~hg k|bfg ug]{ u/fpg] p2]Zo /fv] klg cfbz{tfsf] 
kf7nfO{ l;sfPsf] b]lvG5 . lzi6 ;flxTosf] /rgf s'g} g s'g} p2]Zosf ;f/df 
ePsf] x'G5 . >f]tfnfO{ v'zL k|bfg ug]{ tyf aRrfb]lv a"9f pd]/;Ddsf ju{nfO{ 
Ps};fy /fVg] / Ps} tj/n] dgf]/~hg lbg] v'aL nf]ssyfleq x'G5 . o;sf 
cltl/Qm g}lts cfbz{tfsf] ;Gb]z l;sfpg', lzIff / pkb]z lbg', nf]ssNof0fdf 
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nfUg k|]/0ff lbg', s[lif–kz'kfng cflb sd{ / k];fdf /xFbf cfk;L ;b\efj / 
efOrf/f sfod /fVg', tTsfnLg ;dfhnfO{ ;xL dfu{ bz{g k|bfg ug'{ h:tf y'k|} 
p2]ZonfO{ ;fydf ufFl;Psf] x'G5 eGg ;lsG5 . oBlk, ToxL ;do / kl/j]znfO{ x]bf{ 
tTsfnLg ;dosf] ;dfhnfO{ ;sf/fTds af6f]df nfUg pTk|]/0ff lbg' nf]s;flxTo 
tyf nf]ssyfsf] p2]Zo /x]sf] a'lemG5 . 

	 nf]s;flxTosf] l;h{gf ljZjsf gfgf If]qdf a;f]af; ug]{ dfgj ;d'bfosf]  
kl/l:yltdf ePsf] eP klg d"ntM tL ;a} ;d'bfosf nf]s;flxTosf] u7g jf ;+/rgf 
k|foM ;dfg /x]sf] kfOG5 -kf}8]n, @)&$ M #&_ . o;} cfwf/df g}lts cfbz{sf] lzIff 
k|bfg ug'{, wd{sf] k|rf/ ug'{ h:tf kIfx¿ nf]ssyfleq ;d]l6Psf x'G5g\ . af}l4s 
1fg, bof–dfof, pT;fx, ;fGTjgf, jL/tf, pkb]z, Ifl0fs cfgGb, dfgl;s / zf/Ll/s 
hfFu/ k|bfg u/fpg] h:tf tTsfnLg cfjZostfd'vL p2]Zodf nf]ssyfsf] ;+/rgf 
sl;nf] ePsf] kfOG5 . nf]ssyf vf; :yfg / ;do;Fu gePsf ;DalGwt cfVofg 
x'g\ -a/fn, @)&^ M !&(_ . nf]ssyfsf] p2]ZonfO{ :yfg / ;do cg'¿k JofVof 
ug'{eGbf dgf]/~hgk|b /x]/ cfbz{ 1fg l;sfpg] ;flxlTos u'0fsf cfwf/df x]l/g' a9L 
;fGble{s x'G5 . jt{dfg ;dosf] h:tf] e'Ng] / e'nfpg] ef}lts ;|f]t ;fwgsf] ljsf; 
gx'g' / v]tL ls;fgL k];fdf cfa4 x'g'kbf{ o;f] a;LlaofFnf] ug]{, d]nfkft, uf]7fnf] 
hfFbf e]nf eP/ xf;kl/xf; ug{] p2]Zon] nf]ssyfsf] /rgf x'GYof] eGg ;lsG5 . 

-v_	ljZn]if0f

	 …afFbgL{ d}ofFsf] syfÚ nf]ssyfn] dgf]/~hgsf ;fydf g}lts cfbz{tfsf] ;Gb]znfO{ 
af]w u/fPsf] b]lvG5 . syfsf/ clwsf/Ln] o; syfdf syfut l;nl;nfsf] 
a'gf]6df Wofg k'¥ofPsfn] klg syfgsdf ld7f; el/Psf] 5 . /fhs'df/sL >LdtL 
afFbgL{ x'Fbf, >LdtLsf] ;Nnfxadf]lhd ?vsf] 6f]8\sf]df lr7L xfNg nfUbf s;}n] 
kf]v/Ldf v;fNbf, d}ofFnfO{ cfuf] nfUbf, /fhs'df/ / d}ofFsf] ljof]u x'Fbf, /fhs'df/ 
d}ofFsf] sf]7fdf k'Ubf, /fhfn] e]ifwf/L /fhs'df/LnfO{ d}ofF glbg] egL afrfnfO{ 
tf]8\bf kf7s ju{ lrGtf / sf}t"xntfsf] kf]v/Ldf 8'a'NsL dfg{ k'U5g\ . 

	 k|:t't nf]ssyf ;+of]ufGt ljz]iftf adf]lhd g} ;+of]lht 5 . o;df hfb'tŒjsf] 
dfWodaf6 >f]tfnfO{ cfgGb lbg rfx]sf] 36gf klg ;zQm ag]sf] 5 . sd{jfbL 
ljrf/, cfbz{jfbL ;f]r tyf cf1fsf/L dof{bfnfO{ syfdf af]w u/fpg vf]lhPsf] 
5 . ;fFrf] k|]dsf] ;kmntf / TofunfO{ o; syfn] d"n ¿kdf b]vfPsf] 5 . d}ofFsf 
a'jfn] /fhs'df/sf] ;fFrf] k|]dnfO{ ;Ddfg ub}{ eg]sf] s'/fn] o;nfO{ k'li6 u5{ M 

	 …d]/L 5f]/L To:tf] cfkt\df k/]sf] a]nfdf gbLgfnf, b]zb]zfj/ gf3L pgnfO{ kQf 
nufO{ logn] lgsf] ;d]t kf/] eg] logsf] k|]d ;Rrf /x]5 eGg] ljrf/n] k'mn]/ 
/fhfn] cg]s wgbf}nt, nfjfn:s/;fy d}ofFnfO{ of]uLsf] e]if lnPsf /fhs'df/nfO{ 
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;'lDklbP -k[=(^_ .’

	 x[boaf6 ul/Psf] ;dk{0fsf] efjgfTds ljifosf ¿kdf o; syfleq /fhs'df/ / 
d}ofFk|ltsf] ;dk{0fnfO{ b]vfOPsf] 5 . logLx¿lar cfk;df ;b\efj /fVg] ljifon] 
syfnfO{ ;f}Gbo{k/s t'NofOlbPsf] 5 . klt–kTgLsf] uf9f k|]d x'g'kg]{ ;fdflhs dd{, 
hf]uL–;Gtsf] clt{ dfGg] ;f+:s[lts ;f]r, kfl/jfl/s dof{bf / ;Ddfgdf sl6a4 x'g] 
nufotsf nf}lss cfbz{efjnfO{ syfn] af]w u/fPsf] 5 . of] syfsf] d"n p2]Zo 
cfbz{jfbL k|]dsf] k|s6Ls[t ;Totfsf] sd{ / ljZjf;jfbL ;lqmotf xf] . kmntM 
o;df dof{bf / bfloTjsf] pb\af]wg ;d]t ePsf] 5 . syfsf dfWodaf6 tTsfnLg 
;dfhsf] ljrf/, efjgf, ljZjf;, rfnrng, ef]uljnf;L z}nL, /fhfdxf/fhfsf] 
k|efj, ;fw';Gtsf] dGq–tGqflb zlQm k|of]usf] ;+:sf/, cfo'j]{bsf] pkof]u, afrf–
aGwg ug]{ k/Dk/f, cGttM ;Tosf] lht x'g'kg]{ h:tf k"jL{o bz{gsf ljljw 
dfGotfnfO{ ;dflji6 u/fpg] clei6 /flvPsf] k'li6 x'G5 .  

^=%	 efiffz}nL

-s_	;}4flGts kIf

	 nf]s;flxTo k|:t'tLs/0fsf] z}nL nf]sefiffdf x'G5 . nf]s;flxTodf k|o'Qm efiff 
nf]shLjgsf] hgaf]nLdf cfwfl/t x'G5 . o;y{ nf]s;flxTodf :yfgLo eflifsfsf] 
k|efj /x]sf] x'G5 . nf]s;flxTodf k|o'Qm eflifsfut k|efjsf cfwf/df x]bf{ 
nf]ssyfsf] efiff ;/n, ;xh / af]wuDo x'G5 . ;fgf afnaRrfb]lv j[4;DdnfO{ 
;d]6\g] x'Fbf nf]ssyfdf d"ntM clewfTds efiffs} a9L k|of]u x'G5 . 5f]6f5f]6f 
/ ;xh k|s[ltsf efiffsf] afx'Notf x'g' nf]ssyfsf] cfˆg} ljz]iftf xf] . o;df 
pRrs'nLg 3/flgofF ju{n] dfq geO{ ;fdfGo dflg;n] klg a'‰g] k|sf/sf] tfls{s 
ljsf; x'G5 / of] ufx{:yk|wfg syf -Household_ x'g] x'Fbf ;/n x'G5 -a/fn, 
@)&^ M !*!_ . nf]ssyfsf] dfWod kBdf geP/ uB efiffdf x'G5 tyflk sltko 
cj:yfdf larlardf kBsf] ld>0f ePsf] klg kfOG5 . o;/L kBsf] ld>0fn] cem 
>'lt/Dotf yk]sf] b]lvG5 . kmntM syfnfO{ k|efjsf/L / clj:d/0fLo agfOlbG5 . 
of] Ps k|sf/sf] z}nL jf tl/sf xf] . ;a} k|sf/sf nf]ssyfx¿sf] z}nL nf]sz}nLdf 
x'g] ub{5 -k/fh'nL / lu/L, @)^* M !*&_ . nf]ssyfleq :yfgLo :t/df k|rlnt 
ljleGg pvfg, 6'Ssf, ufpF vfg] syf, pksyfsf] ;+of]hg, y]uf] cflbsf] ld>0f 
ePsf] kfOG5 . df}lvs cfwf/df Ps k':tfaf6 csf]{ k':tfdf x:tfGtl/t x'g] 
clnlvt ;flxTo ePsfn] o;df s]xL k':tfut kl/jt{gLo k|efj k/]sf] x'G5 . 

	 ldys / nf]ssyfsf] ;DaGwnfO{ x]g{] xf] eg] z}nLut cfwf/df Jofks leGgtf 
/x]sf] b]lvG5 . ldysdf klg :j}/sNkgf x'G5 t/ Tof] oyfy{ hLjgk|b g} x'G5 . 
nf]ssyfdfrflxF cnf}lss :j}/sNkgf dfq} xfaL x'G5 . syfnfO{ k|:t't ul/g] 
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df}lvs k|:t'tLs/0fdf z}nL jf 9ª\usf] k|efj /xg] x'Fbf nf]ssyfnfO{ j0f{gfTds 
ljwfsf] :yfgdf /fv]/ x]g{ ;lsG5 . lzlIft ju{n] dfq} af]w ug{ ;Sg], cltk|fs[lts, 
uxg efjsf] k|:t'lt /xg] h:tf u'0fn] ldysdf cfBlaDasf] k|of]u Hofbf x'g] x'G5 . 
ldys / nf]ssyfx¿ klxn] df}lvs k/Dk/faf6} ljsl;t ePsf eP tfklg ef}uf]lns 
b"/L tyf ;dosf] ultsf sf/0f nf]ssyfdf h:tf] kl/jt{g b]vf k5{, Tof] ldysdf 
b]lvFb}g -a/fn, @)&^ M !&*_ . nf]ssyf eGg] / ;'Gg] ljwf ePsfn] klg cfk;df 
jQmf / >f]tfsf] cj:yf / kl/j]zut k|efj /xG5 . jQmfsf] snf / :ki6tfn] 
>f]tfnfO{ k|efj u|x0f u/fpg d2t k'Ug] jf gk'Ug] eGg] x'G5 . nf]ssyfsf] z}nLdf 
cy{sf] hl6ntf tyf laDa / k|tLssf] k|wfgtf x'Fb}g -zdf{ / n'O6]n, @)^# M @&&_ . 
sltko nf]ssyfsf] z}nLut k|of]unfO{ x]bf{ syfsf] k|f/Dedf …Psfb]zdf======, 
k/fk"j{sfndf==============, s'g} ;dodf================, plxn] plxn]=============Ú h:tf 
zAb tyf kbfjnLx¿sf] k|of]u ePsf] x'G5 eg] cGtdf …;'Gg]nfO{ ;'gsf] dfnf, 
eGg]nfO{ k"mnsf] dfnf, of] syf j}s'07 hfnfÚ h:tf plQmx¿nfO{ k|of]u ul/Psf] 
b]lvG5 . o;y{ nf]ssyfsf] z}nLut ;xhtf / sf}t'xntfsf] :j}/sfNklgs ;'u7g 
/ rfdTsfl/stfn] kf7slk|o aGg ;Sg] ;DefJotf a9L x'G5 .

-v_	ljZn]if0f

	 syfsf/ af]wljqmd clwsf/Ln] nf]ssyfTds efiffz}nL cg'¿k k|:t't …afFbgL{ d}ofFsf] 
syfÚ nf]ssyfnfO{ ;+of]hg u/]sf 5g\ . syfsf] k|f/De …Psfb]zdf=====Ú af6 ePsf] 5 
eg] cGTorflxF …;'Gg]nfO{ ;'gsf] dfnf=====Ú df uP/ 6'ª\luPsf] 5 . o; syfdf k|o'Qm 
efiff ;/n, ;xh / af]wuDo 5 . nf]ssyfdf 36gf / rl/qsf] ;+of]hgsf] rft'o{tf 
cfjZos /x]sf] x'G5 h'g s'/fnfO{ k|:t't syfdf ;dfj]z ul/Psf] 5 . /fhs'df/ / 
afFbgL{sf] lax] u/fO{ afFbgL{nfO{ dfG5] agfP/ rfdTsfl/s kIfsf] ;+of]hg ul/Psf] 5 . 
To;}n] o; syfdf cfPsf kfq / 36gfsf] k"jf{k/ ;x;DaGw, l;nl;n]jf/ tf/tDo 
;+of]lht b]lvG5 . ;fw', hf]uL, ;Gof;L / dxfTdfn] lbPsf j:t' / cfzLjf{båf/f o; 
syfsf] k|d'v kfq /fhs'df/nfO{ ;fx;L / jL/ agfpg d2t k'¥ofOPsf] b]lvG5 . of] 
syf clnslt ;fdflhs k[i7e"ld;Fu nf}lss hLjgd'vL g} aGg uPsf] 5 . cflb, dWo 
/ cGTosf] ;'ul7t ;+of]hgleq ;'vfGt 36gfnfO{ hf]8]/ kf7sdf dgf]/~hg k|bfg ug]{ 
p2]Zo /flvPsf] 5 . o;df d}ofFsf] gfdaf6 syfsf] zLif{s rog u/fP/ /fhs'df/nfO{ 
z"/jL/ kfq agfOPsf] b]lvG5 . 

	 syfdf k|o'Qm efiffz}nL kfqut z}nLeGbf 36gfd'vL /x]sf] 5 . o;y{ /LltIf]qsf 
cfwf/df of] 36gfk|wfg syf xf] . o;df Pskl5 csf]{ 36gfnfO{ ;fjwfgLk"j{s 
a'lgPsf] 5 . …/fhfsf ;ft efO 5f]/f–sfG5fn] afFbgL{ >LdtL kfpg'–afFbgL{af6 
dfG5] x'g'–hNg'–/fhs'df/n] kmsf{P/ Nofpg' / cfgGbn] a:g'Ú o; syfsf] d"n 
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;+/rgf xf] . syfsf/n] syfj:t'nfO{ j0f{gfTds z}nL tyf 36gfnfO{ /}lvs z}nLdf 
rrf{ u/]sf 5g\ . oL 36gfnfO{ x]bf{ afFbgL{ dfG5] ag]kl5 g} syf ;lsPsf] 5 
t/ ;'Gb/ o'jtL ag]sL d}ofFsf] afFb/sf] vf];|f] afFsL /x]sf] / bfh'x¿sf] sk6nfO{ 
ga'e]m/ sfG5f] /fhs'df/n] To;nfO{ hnfpFbf d}ofF hNg' csf]{ ufFl;Psf] 36gf xf] . 
ctM of] yf]/} ;+jfbfTds / w]/} 36gfk|wfg ag]sf] syf xf] . 

	 syfdf ;Gbe{ut k|:t'ltnfO{ syfsf/sf] z}nLut cjwf/0ffn] ;d]6]sf] 5, …====z/L/ 
bgbgL aln/x]sf] lyof], clUgsf] bfx ;xg g;s]/ …d/]F afafÚ eg]/ lrRofpFb} 
bu'/]sL lyOg\ -k[=(@_ .’ o;df cg's/0ffTds zAb k|of]u, efjk|jfxsf] uTofTdstf, 
j0f{gfTds syg cyf{t\ t[tLo k'?ifsf] k|fwfGotf /x]sf] 5 . o;df kfqs} cfwf/df 
cf~rlns efiffsf] p:tf] k|of]u eg] b]lvFb}g . syfsf/s} eflifs cleJolQmut z}nLsf] 
k|efj klg /x]sf] b]lvG5 . …ef]lnkN6 ha ;"o{gf/fo0fn] k[YjLtnsf k|f0fLx¿nfO{ k]ml/ 
bz{g lbP clg b/af/df ;a efO–ef/bf/, dGqLx¿ hDdf eP -k[=(%_ .’ syfsf] 
efiffdf ;"o{gf/fo0fn] k[YjLtndf bz{g lbg] ;Gbe{nfO{ syfsf/sf] cfˆgf] z}nLsf xf] 
oBlk o;df klg k"jL{o bz{gsf] k|efj /x]sf] 5 . jf:tjdf syfsf/sf] cfˆgf]kgsf] 
cefjljgf klg nf]ssyf lnlvt ¿kdf pqg ;Sb}g . o; syfdf eflifs k|of]usf 
cfwf/df s]xL 36gfsf] a'gf]6leq nfdf jfSosf] k|of]u ePsf] b]lvG5 M

	 …ca /fhs'df/n] of]uLsf] e]if w/]/ cfªel/ v/fgL 3;L cufl8 lrD6f uf8]/ kßf;g 
s;]/ a;] -k[= (#_ .’ o; jfSodf syfsf/n] …/fhs'df/n] of]uLsf] e]if wf/0f u/] . 
cfªel/ 3/fgL 3;] . cufl8 lrD6fnfO{ uf8]/ /fv] . To;kl5 kßf;g s;] .Ú eGbf 
cem a9L ld7f; x'G5 . ctM sltko cj:yfdf ;+o'Qm jfSonfO{ syfsf/n] k|of]u 
u/]sf] b]lvG5 . o;df k|o'Qm x/]s efiff af]wuDo eg] 5g\ . 36gfsf] cg'qmldstf 
klg au]sf] 5 . o;y{ k|:t't syfdf eflifs ;'u7g / nf]ssyfTds efiffz}nLut 
;+of]hgdf ;r]ttf ckgfOPsf] s'/f k|i6 x'G5 . 

	 plNnlvt 9fFrfut ljZn]if0faf6 nf]ssyf ;+/rgfTds kIf;Fu} efjut uxgtf 
/ ;Gb]zsf] k|efjn] /f]rs x'g] s'/f k'li6 ePsf] 5 . df}lvs sygdf cfwfl/t 
eP klg nf]ssyfsf] agf]6 / ;+/rgf lnlvt syf h:t} x'G5 . kf/nf}lss 
ljZjf;n] nf]ssyfdf sf}t'xnsf] kIf a9L alnof] x'G5 . ljz]if u/]/ afnaflnsfn] 
o:tf syfaf6 dgf]/~hg lnO/x]sf x'G5g\ . ef/tLo nf]s;flxTolj1 ;To]Gb|sf] 
nf]stŒjut ljrf/nfO{ cfwf/ dfGb} k/fh'nL -@)^@÷)^# M @(_ åf/f k|:t't 
ul/Psf] kfFr zLif{snfO{ afFbgL{ d}ofFsf] syfn] d"ntM ;d]6]sf] 5 M 

•	 cltsNkgf÷:j}/sNkgfk|ltsf ljZjf;x¿ M 6f]k, v/fp, n6\7L / dnxddf ljZjf;

•	 hfb', 6'gfd'gf / of]u;Fu ;DalGwt ljZjf;x¿ M ;Gt, of]uL, ;fw'sf] Wofg tyf dGq
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•	 wd{ / cg'i7fgk|ltsf ljZjf;x¿ M ;Gtfg]Zj/ dxfb]jsf eQm ePsfn] ;ft 
efO 5f]/f x'g'

•	 cfTdzLntfk|ltsf ljZjf;x¿ -dfgj]t/ k|f0fLdf k|f0f lbg'_ M afFbgL{ d}ofF 
dfG5]df kl/0ft

•	 ljleGg nf]sljZjf;x¿ ->fk, eljiojf0fL, efUo cflbsf] ljZjf;_ M afFbgL{ 
d}ofFnfO{ >fk kg'{ / kl5 ;Gt dxfTdfåf/f k|bfg ul/Psf] zlQmsf k|efjn] g} 
>fkd'Qm x'g' .

	 oL a'Fbfut ;Gbe{nfO{ afFbgL{ d}ofFsf] syfdf ljleGg 36gfqmdleq ;d]l6Psf] 5 . 
syftŒjsf] afXo kIfdf kg]{ agf]6 dfq geP/ cfGtl/s tx;Ddsf] ljifoj:t'af6 
k|:t't syf nf]ssyfTds efj / lzNkdf sl;nf] 5 . ctM o; syfn] ;+/rgf / 
efj b'j} kIfaf6 nf]ssyfut k[i7fwf/nfO{ ;d]6]sf] s'/f k'li6 x'G5 . 

&= lgisif{

…afFbgL{ d}ofFsf] syfÚ nf]ssyfn] g]kfnL ;dfhsf] tTsfnLg cj:yf / cf:yfnfO{ s]xL xbdf 
lrgfPsf] 5 . xfd|f] g]kfnL ;dfhdf sk6 ug]{ / ;xof]u ug]{ dflg;sf] :jefj klxNo}af6 lyof] . 
dflg;x¿ efUodf ljZjf; u/]/ sd{nfO{ dfGy] eGg] s'/f sfG5f] /fhs'df/n] afFbgL{nfO{ >LdtLsf 
¿kdf :jLsf/ ug'{ xf] . oyfy{eGbf k/ /x]sf] :j}/sfNklgs cjf:tljs kIfnfO{ dfG5]n] dg 
k/fpg] /x]5 . ;Dej g} gx'g] dfG5] / afFb/sf] 3/af/sf] 36gfnfO{ >fksf] k|;ª\u hf]8]/ ;fy{s 
agfOg' snfTds ;'u7g xf] . o; syfsf cfwf/df g]kfnL ;dfhdf gf/Ln] kltk|]dsf nflu dfq 
xf]Og k'?ifn] klg kTgLk|]dsf] cfbz{nfO{ ckgfpg] / TofuL aGg] cyf{t\ ;ª\3if{ ug]{ kl/kf6L lyof] 
eGg ;lsG5 . of] nf]ssyfn] dgf]/~hgsf ;fydf cfbz{jfbL aGg] / ;fFrf] k|]d ;kmn x'g] ;Gb]z 
k|bfg u/]sf] 5 . sfG5f] /fhs'df/sf] ;kmntfsf cfwf/af6 o;df efUo / sd{sf] ;+of]hg klg 
5 . o;sf cltl/Qm sd{jfbL aGg]sf] lht ePsf] b]vfOPsf] 5 . 

nf]ssyfsf] ljZn]if0fdf clgjfo{ x'g] tŒjx¿ M syfgs, rl/q, kl/j]z, p2]Zo / 
efiffz}nLsf b[li6n] of] syf ;kmn 5 . syfn] cfk"mpk/sf JolQmn] lbPsf] ctL{nfO{ klg ljrf/ 
k'¥ofP/ cjnDag ug'{kg]{ cyf{t\ axsfpdf nfUg gx'g] ;Gb]znfO{ af]w u/fpF5 . nf]s;flxToleq 
ljleGg ;Gb]zdf ljleGg clek|fon] dgf]/~hgsf nflu e"ldsf v]n]sf] x'G5 . nf]s;flxTodf 
clek|fon] ljlzi6Ls/0f, c;fwf/0fLs/0f jf dfgjLs/0fsf dfWodaf6 rdTsf/ pTkGg ub{5  
-n'O6]n, @)&% M @_ . o;} cfwf/df k|:t't nf]ssyfdf k|of]u ePsf clek|fox¿ o; k|sf/ /x]sf 5g\ M 

•	 ?vsf] 6f]8\sfaf6 afFbgL{ lg:sg',

•	 afFbgL{ :jf:gL k/d ;'Gb/L o'jtL x'g',

•	 afFb/sf] vf];|f] hNbf d}ofFsf] z/L/ hNg',
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•	 cb[Zo agfpg] 6f]k,

•	 p8fpg] v/fp,

•	 cx|fPsf] dfGg] n6\7L .

k|:t't nf]ssyfdf cfuf]n] kf]n]sf] :yfgdf nfpg] dnxdnfO{ rflxF ;fdfGo dfGg'k5{ . xfd|f] 
b}lgs hLjgdf klg o;sf] k|of]u ;fdfGo cj:yfdf x'G5 . o;y{ dflysf clek|fosf cfwf/df 
cfPsf oL ljifo o; nf]ssyfleq k'g/fj[lQ eO/x]/ syfsf] ;dfkg ePsf] 5 . crDd / 
csNkgLo dgf]/~hgfTds rfdTsfl/stfnfO{ dfly plNnlvt clek|fon] ljz]if e"ldsf v]n]/ 
of] nf]ssyfnfO{ ;fy{s / /f]df~rs agfPsf] b]lvG5 . o;y{ nf]ssyfsf] syf ;+/rgf jf 9fFrf 
cg'¿k ljwftflŒjs ;+of]hgsf cfwf/df k|:t't syf ;an / k|efjsf/L b]lvPsf] 5 . 

;Gbe{ ;fdu|L ;"rL

clwsf/L, af]wljqmd -@)^$_ afFbgL{ d}ofFsf] syf, g]kfnL bGTo syf -bzf}F ;+:sf/0f_, nlntk'/ M ;femf k|sfzg .

lu/L, /fh]Gb| -@)&%_, nf]s;flxTo kl/ro, sf7df8f}F M ;u'g lk|G6;{ P08 ;Knfo;{ k|f=ln= . 

k/fh'nL, df]tLnfn -@)^@÷)^#_, nf]s;flxTodf k|of]u x'g] nf]stflŒjs cWoog k4ltsf] ¿k/]vf, s'l~hgL 
;flxTo ;dfnf]rgf ljz]iffª\s, jif{ !# -!)_,  lq=lj= M ;flxTo s'~h, g]kfnL s]Gb|Lo ljefu .

k/fh'nL, df]tLnfn / hLj]Gb|b]j lu/L -@)^*_, g]kfnL nf]s;flxTosf] ¿k/]vf, nlntk'/ M ;femf k|sfzg .

kf}8]n, b|f]0fs'df/ pkfWofo -@)&$_, nf]sjftf{ l;4fGt / g]kfnL ;Gbe{, sf7df8f}F M g]kfn k|1f k|lti7fg . 

aGw', r"8fdl0f -@)&@_, nf]s;flxTosf l;4fGt / cWoog k4lt, sf7df8f}F M g]kfn k|1f k|lti7fg . 

a/fn, s[i0fxl/ -@)&^_, ldys / ;flxTo, /Tg a[xt\ g]kfnL ;dfnf]rgf -;}4flGts v08_,  sf7df8f}F M /Tg 
k':ts e08f/ .

e§/fO{, w|'jk|;fb -@)&@_, sljt\sf] ;Gbe{k/s ljZn]if0f, zf]wd"ns cw{jflif{s k|1f, cª\s @ -!!!_, -j}zfv–ebf}_, 
sf7df8f}F M g]kfn k|1f–k|lti7fg .

e08f/L, kf/;dl0f / cGo -@)^*_, g]kfnL uB / gf6s, sf7df8f}F M ljBfyL{ k':ts e08f/ .

n'O6]n, vu]Gb|k|;fb -@)^*_, nf]s;flxTo kl/ro, sf7df8f}F M ljBfyL{ k':ts e08f/ . 

n'O6]n, vu]Gb|k|;fb -@)&%_, nf]s;flxTodf clek|fo, sfo{kq, lqe'jg ljZjljBfno g]kfnL s]Gb|Lo ljefucGtu{t 
bz{gfrfo{ sfo{qmddf k|:t't . 

n'O6]n, vu]Gb|k|;fb -@)&^_, nf]sjftf{lj1fg -l;4fGt / ljZn]if0f_ -klxnf] ;+:s/0f_, sf7df8f}F M ljBfyL{ k':ts 
e08f/ .

zdf{, df]xg/fh / vu]Gb|k|;fb n'O6]n -@)^#_, nf]sjftf{lj1fg / nf]s;flxTo, sf7df8f}F M ljBfyL{ k':ts e08f/ 
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